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As with previous reports the 2015 Teaching and 
Learning Report chronicles teaching and learning 
initiatives in the various faculties and directorates in the 
university. In addition it is hoped that the report can 
also be used as a resource for innovative practices 
for staff at CPUT. To this end the bulk of the report 
describes innovations across the different faculties 
which are then grouped under various themes for 
ease of reference; for example, the second theme 
groups innovations under the title ‘Cases of innovative 
teaching through acknowledging diversity’.  

The importance of a focus on teaching and learning 
at universities was first raised in the White Paper 
on higher Education in 1997. here, successful 
outcomes for all students across different population 
groups was put forward as critical for national 
economic and social development, as well as for 
the promotion of equity. however, tracking research 
in 2006 indicated that throughput overall at all 
universities is low at under 40% and furthermore 
that such throughput still remains racially skewed. 
Even though the Department of higher Education 
and Training (DhET)reported some improvement in 
throughput in 2015 the situation still remains critical 
as compared with other countries with similar socio-
economic profiles and developmental needs. 

In order to put the spotlight on improving teaching 

and learning at university the DhET and the 
corresponding Council For higher Education 
have recently improved on and streamlined the 
Teaching Development Grant and rolled out the 
Quality Enhancement Project (QEP) respectively. 
The TDG provides extensive funding and thus a 
protected space for experimenting with new teaching 
approaches, for example improving staff development 
as teachers or the use of tablets to support learning. 
once such initiatives have been trialled, evaluated 
and found useful for promoting quality student 
learning outcomes it is expected that universities 
will incorporate such initiatives into their mainstream 
practices. Correspondingly, the QEP has asked that 
universities report on successful staff development 
projects and the use of IT/open learning initiatives 
amongst other issues, as well as to submit plans for 
future improvements. 

It goes without saying that where teachers structure 
their teaching well and engage students whatever 
their backgrounds in working with knowledge that 
matters in the field, the quality and of student learning 
and as well as throughput of quality graduates is 
enhanced. Knowing what works well/not so well in 
teaching and learning  and, critically, why it works so 
that it can be adapted to differing circumstances is 
an essential aspect to successful teaching. Research 
into teaching and learning thus plays a pivotal and 

often direct role in improvement. To this end the 
Report begins with research. 

Mention must be made of the pivotal role played by 
Fundani Centre for higher Education In promoting 
and developing teaching ability in staff through formal 
(e.g. the Post Graduate Certificate) , informal (e.g 
Cape higher Educational Consortium courses and 
internal staff development courses) and workshops 
and practice sharing sessions throughout the 
university. A vital component of such courses is 
developing in staff the ability to research and evaluate 
their teaching practices through and providing 
funding and presentation opportunities, for example 
through RIFTAL funding and the RITAL conference, 
and through supporting staff in writing for publication 
retreats. 

inTroducTion
PRoF ANThoNy STAAK 
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The SIXTh RITAL Conference 2015 was shrouded in 
uncertainty given the student protests that took place from 
october to November 2015.  

At the eleventh hour it was decided that the conference 
would go ahead given that planning and arrangements had 
already been confirmed. The feedback from participants 
was largely positive with participants expressing 
appreciation for the fact that RITAL took place in light of all 
other academic celebrations having been cancelled.

The conference attracted 70 delegates from all faculties, 
with 21 papers being presented and the WIlRU discussion 
session occupying the afternoon session. For the first time, 
the conference had two keynote presentations:
•	 the	opening	address	by	Prof	Christine	Woods	from	

Wits University focused on ‘Navigating the road less 
travelled: academics focusing on teaching in higher 
education’;

•	 The	second	keynote	presentation	by	Profs	Moragh	
Paxton and Ermien van Pletzen  from UCT focused 
on ‘Proof of improvement: how do we measure the 

impact of language development interventions on 
student writing’?

comments from participants
•	 I	really	enjoyed	being	in	a	Teaching	and	Learning	

space	and	hearing	some	of	the	good	work	being	
done	at	CPUT.	The	2	keynotes	were	good	and	with	
useful	information	for	us	to	think	about	and	apply.	
Administration	good	and	catering	beyond	expectations.

•	 Thanks	so	much	for	a	really	good	RITAL	conference	
especially	in	light	of	all	the	protests	and	chaos	
and	uncertainty.	It	was	a	very	well	-	organised	and	
stimulating	day.

In order to get a sense of the spread of research into higher 
education conducted at CPUT in the faculties, 2 examples 
of conference abstracts are presented (all the abstracts 
are on the CPUT blogsite under RITAL). We have chosen 
a Science, Technology and Society and  a problem-based 
learning research project as these investigate relationships 
between the curriculum and the outside world, which is 
particularly relevant to teaching and learning in a UoT.

Research covers both university wide initiatives such as Riftal/Rital, and other projects (e.g. DhET projects), research within 
the teaching and learning Unit (Fundani) and teaching-orientated research within the faculties and other units. 

RESEARCh INTo TEAChING AND LEARNING CoNFERENCE (RITAL)

Rital conference booklet 

‘Evaluation and Impact of Educational Interventions’
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CURRICULUM INNovATIoN: SCIENCE 
TEChNoLoGy AND SoCIETy

Medical first responders, directly involved in the 
techno-natural disaster in Japan in 2011, uncovered 
the need for curriculum changes that retained 
the strengths of the health science programmes 
while offering students the opportunity to engage 
with broader social issues. The outcome of a 
collaborative curriculum innovation process, at a 
medical university in Japan that was initiated by the 
International Atomic Energy Agency (IAEA), was the 
introduction of a Science and Technology in Society 
(STS) approach to teaching and learning. 

The investigation described here in was conducted 
on a local curriculum innovation with the research 
questions being; what makes an STS approach 
appropriate in the original context and how can this 
curriculum innovation be adapted to the professional 
education of other health Science practitioners? 

This can be considered as a descriptive case study 
approach that was adopted to explore STS as a 
curriculum framework. Relevant documents were 
systematically reviewed and thematically analysed. 
Interview and conversational data was admitted 
and interrogated for purposes of triangulation. 

The focus of the study was ‘the STS approach to 
curriculum’ and the aim of the study was to evaluate 
the strengths and weaknesses of the curriculum 
intervention in order to draw conclusions on the 
appropriateness of broadening this curriculum 
innovation to other health science contexts.  

some key findings were that:
•	 The	innovative	curriculum	framed	on	an	STS	

approach enabled the incorporation of social 
dimensions into the existing curriculum. 

•	 The	integration	of	society	into	the	curriculum	
provided a learning space for the in-depth 
understanding of the impact of natural disaster 
and radiation accidents on publics. 

•	 This	curriculum	change	was	found	to	be	
an appropriate mechanism for expanding 
the novice professionals to see beyond the 
individual and to begin to grapple with the social 
dimensions of disaster.

•	 The	STS	approach	is	framed	by	generic	material	
and readings that can be incorporated into 
other health science programmes and possibly 
into professional programmes beyond the 
boundaries of health care.

Penelope Engel-Hills
Faculty of health and Wellness
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LEARNING ChEMISTRy IN A PBL 
ENvIRoNMENT

Problem based learning (PBL) has been successful in the 
medical field for approximately 30 years and continues to 
get great reviews in other disciplines. It is a student-centred 
approach empowering students to take responsibility for 
their own learning. 

PBL is a learner-centred approach allowing learners to 
conduct research. It integrates theory with practice, and 
applies knowledge and skills to provide a solution to an 
open-ended problem. 

This research project adds to a growing body of knowledge 
by examining how a PBL environment can empower first-
year extended curriculum (ECP) chemistry students. It is 
also notes that there is limited empirical evidence of the 
effectiveness of PBL in the chemistry field.

the research questions asked are:
•	 How	do	chemistry	students	learn	and	adapt	in	a	PBL	

environment?
•	 What	are	the	main	advantages	and	disadvantages	of	

PBL learning?
•	 What	can	we	learn	from	using	PBL?

The study is carried out through a classroom case study 
supported by digital storytelling, observations, questionnaires, 
consultations and interviews. The project is still ongoing, 
but there is evidence that students took ownership for their 
learning, which gave them agency. There is also evidence the 
PBL method provided students with high level cognition skills, 
implying that deeper learning took place.

RESEARCh AND 
INNovATIoN FUND 
FoR TEAChING AND 
LEARNING (RIFTAL)
In 2015/16 the university awarded 1.3 million to 24 
higher educational research projects in the Faculties 
and various Units, with a maximum payment of R 50 
000 per project.  The following examples of research 
project titles and summaries give the reader a sense 
of what is being investigated. 

l. Johnson: The practical integration of social 
responsibility in Business Studies Education.

M. noluthando: An exploration of a case study 
method of teaching and learning in a UoT.

l. Bangui: Experimenting with the use of instant 
messaging in tutoring of entrepreneurship subjects 
at CPUT: a rhizomatic learning perspective.

B. de Waal: Developing an evidence base in 
Emergency Care and Rescue Simulation education.

Beneficiaries of funding are monitored by Fundani 
and are expected to present their findings at the 
RITAL conference and publish in the Fundani internal 
research journal (Paradigms). 

Reiners , Ayesha and André Spies
Faculty of Applied Sciences



Teaching and learning can be improved through conducting and 
presenting research into teaching and learning and disseminating findings, 
for example in seminars and conferences. What is less easy to do, 
however, is to write up and publish such findings for wider dissemination 
and also to improve one’s academic  profile. To this end staff are 
encouraged to attend funded residential writing for publication retreats. 
There were four such 3-day retreats hosted by Fundani. Two of these 
retreats, attended by 4 ECP staff and 5 general staff respectively were 
conducted in collaboration with the other three W. Cape universities and 
two were for only CPUT staff (for staff on the above SoTL programme and 
RITAL presenters from 2014). These retreats are often structured so that 
attendees are taken through how to construct abstracts, introductions, 
literature reviews and so on  or less structured where time and place is 
proved for writing (see innovative practices in staff development for more 
detailed information). In both cases writing staff have access to more 
expert writers who act as mentors (the photo shows a dyad of writers 

and their mentor). 
other faculties also 
run such retreats, 
for example FID 
though these are 
primarily concerned 
with developing 
articles within 
the discipline 
rather than being 
educationally 
focused. 

A Scholarship of Teaching and Learning  (SoTL) programme was implemented 
by Fundani for the first time in 2015 and attracted 30 candidates from across the 
institution.  The aim of the programme was to develop research knowledge and skills 
among staff so that they could undertake research on their teaching. The findings from 
their studies could be employed to improve teaching.

The SoTL programme was structured so that it would provide: 1) Access to 
the relevant literature, 2) Methodological expertise, 3) Space for discussion and 
collaboration with like-minded colleagues and 4) Mentoring from experienced 
researchers.  The SoTL candidates were expected to attend workshops every fortnight 
and complete the necessary homework tasks. A research writing retreat was held in 
Noordhoek where candidates were given time and space to work on their projects.  
A few candidates presented at the RITAL conference and  published articles in 

accredited journals 
while the majority 
capitalized on the 
SoTL experience to 
develop proposals for 
Masters or Doctoral 
studies.  Therefore, 
an unintended 
consequence of the 
SoTL programme 
was career 
development, and 
not simply teaching 
improvement.
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Staff on the 2015 SOTL programme 2015 Staff being mentored on a writing retreat

ENGAGING STAFF IN ThE 
SChoLARShIP oF TEAChING 
AND LEARNING

WRITING FoR PUBLICATIoNS 
WoRKShoPS/RETREATS
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yrjö Engeström and Activity Theory

In May CPUT hosted two eminent learning theorists 
from the University of helsinki, Professor yrjö 
Engeström and his partner and collaborator Dr. 
Annelise Sannino.  They conducted a one day 
workshop at Granger Bay on Activity Theory, 
Learning and Change Laboratories. Activity theory 
as developed by Engestrom is a theory of learning in 
which it is understood to be mediated by cultural and 
historical tools and to occur within complex cultural 
and structural systems. These activity systems in part 
determine what can be learnt. Furthermore, learning 
is always orientated to the attainment of some form 
of object by both students and lecturers, and this 
along with other elements of the system are riven 
with contradictions.

Rather than seeing such contradictions as 
impediments to learning  Engestrom and his co-
workers understand them as developmental points 

for further learning. This sort of further learning can 
be mediated through specially structured learning 
environments, the so-called Change Laboratories. 
Projects flowing from these workshops, in 
collaboration with U. helsinki, are planned for 2016/17 
(Profs Winberg and Garraway and Lloyd Christopher, 
hoD EMS). The top right section of the photograph 
shows a section of the now famous activity triangle).

First Legitimation Code Theory 
Conference Cape Town

In July CPUT (Prof Winberg) co-hosted the First 
Legitimation Code Theory (LCT) Conference in Cape 
Town. The Keynote address being given by the 
originator of the theory, Professor Karl Maton (U. 
Sydney) is shown in the photograph. 

LCT (following Karl Maton) understands the social 
world as consisting of relatively autonomous fields 
each with their own favored knowledge resources 
and practices.

one use of the theory in particular is concerned with 
the degree of insulation of the university from the 
influences and interests of the state and industry.   
LCT, therefore, has obvious relevance to examining 
workplace assessment where we are examining 
practices which span the fields of work, and their 
interests, and those of the university.

LCT is concerned with identifying what counts in the 
social world both in terms of the required knowledge 
and its underlying principles but also the extent to which 
a particular way of knowing, or knower code, has effect. 
These knowledge and knower ‘codes’ are often tacit yet 
where people draw legitimation from has real impacts 
on what they actually do in practice. Furthermore, 
understanding what is being learnt and how it is to be 
learnt in the systematic way offered by LCT is important 
for development and change in practice. 

LCT looks at the principles which underpin the ways 
in which knowledge is organized and how the different 
sections of knowledge fit together so that it is easier to 
see what we as teachers are in fact doing (which may 
be tacit). once teachers understand and are made 
aware of this organization, it becomes more possible 
to help students understand how different parts of 

Professor Maton, University of Sydney,  delivers the keynote at 
the LCT conference

Professor Engestrom, University Helsinki

ACADEMIC vISITS AND CoNFERENCES RELATED To
TEAChING AND LEARNING
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knowledge (for example university and workplace 
knowledge) can be brought together, thus enabling  
students to both cross boundaries into new contexts 
and so enhance their learning. A number of CPUT 
staff presented at the conference, for example: Dr. 
Lalini Reddy with Fundani on assessment at work in 
Science as seen through an LCT lens; Kevin Ncube 
on an analysis of knowledge structures in South 
African Marketing diplomas; and Shairn hollis-Turner 
on decoding disciplines: What knowledge matters in a 
higher education business qualification.

Design based research (DBR) and the 
2015 extended curriculum programme 
(ECP) conference

Professor Jan herrington 
of Murdoch University 
Perth (pictured here) 
presented the keynote 
at the 2015 extended 
curriculum conference at 
Granger Bay on ‘Design-
based research’ or DBR 
. This conference was 
organised by CPUT in 
collaboration with the 
other 3 Western Cape 
universities.

DBR concerns developing new practices in 
classrooms and lecture theatres to solve teaching 
and learning problems encountered by staff and 
students. DBR is thus very practice focussed. DBR is 
not a theory but an approach which can involve many 
different theories, as outlined opposite. 

A DBR approach begins with the lecturer identifying 
a practical problem such as ‘students just do not 
seem to engage with the topics I teach’. This is 
followed by an exploration of the problem in more 
depth, for example through discussing this lack of 
engagement with fellow lecturers or even talking to 
students. once the problem is identified the lecturer 
embarks on a research journey, like a literature 
review, of what others in similar fields have done 
with similar sorts of problems. The lecturer may find, 
for example, amongst other solutions described, 
that the literature discusses the usefulness of 
providing simulations as  a method of promoting 
student engagement and learning. 

This is in turn derives from students being involved 
in problem solving with something that is both 
complex but ‘real’ in part. If this seems to make 
sense then the lecturer may decide that this is the 

correct theoretically-informed approach to at least 
try out in their classroom. Thus the classroom is 
now redesigned to include a core component of 
simulation activities, either instead of more normal 
teaching approaches or in addition to them. The 
importance of a theoretically-directed approach 
is that if these try-outs succeed then conclusions 
drawn can be made even more powerful; others can 
gain insight into why something works rather than 
just that it works in one context. 

The next phase is the actual 
research or measurement of 
the effect of the intervention; 
how well has it actually worked? 
This can be done typically using 
qualitative methods as you want 
to gain detailed information for 
the next cycle of research. The 
following cycle involves adapting or 
modifying the original intervention 
in the light of what has been 
found out from the research so 
that improved outcomes may be 
expected; another research and 
modification phase may follow 
on from the first one and be 

repeated numerous times. once enough cycles of 
research and modification have been carried out, the 
researcher is able to offer relatively sound, evidence-
based principles as a solution to the problem 
originally encountered. 

Professor Jan Herrington, 
Murdoch University

design-based research (dBr) is used to study 
learning in environments that are designed and 
systematically changed by the researcher.  The 
goal of dBr is to use the close study of learning as 
it unfolds within a naturalistic context that contains 
theoretically inspired innovations, usually that have 
passed through multiple iterations, to then develop 
new theories, artifacts, and practices that can be 
generalized to other schools and classrooms.
(Barab & gershenfeld, in press)
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FUNDANI AND FACULTy RESEARCh oUTPUTS

The purpose of this section, though celebrating some 
of the research done by Fundani and Faculty, is also 
to connect CPUT staff who may be interested in 
particular research themes  or research theories with 
the relevant researchers. 

Developing academics as teachers 

Leibowitz, B., Garraway, J. and Farmer, J. 2015. 
Influence of the past on collective lives: a collective 
commentary. Mind,	Culture	and	Activity, 22: 23-36. 

Garraway, J. 2015. Academic staff development in 
foundation provision. South	African	Journal	of	Higher	
Education, 29 (1): 26-44.

Leibowitz, B., Bozalek, v., van Schalkwyk, S. & 
Winberg, C. 2015. Institutional context matters: the 
professional development of academics as teachers in 
South African higher education. Higher	Education:	The	
International	Journal	of	Higher	Education	Research, 69 
(2): 315-330. ISSN 0018-1560 10.1007/s10734-014-
9777-2

Emerging technologies in education 

Gachago, D. 2015. Seeing the world through 
somebody else’s eyes: developing capabilities for a 
socially just education. In J. Condy, ed. Telling	stories	
differently:	Engaging	21st	century	students	through	
Digital	Storytelling. Stellenbosch: SUN Press, pp. 
99–106.

Barnes, v.,  Gachago, D. & Ivala, E. 2015. Digital 
Storytelling in Industrial Design. In P.C. Layne P. Lane, 
eds. Global	Innovation	of	Teaching	and	Learning	in	
Higher	Education. Springer: 47-69. http://link.springer.
com/chapter/10.1007/978-3-319-10482-9_4

Condy J. 2015. Telling stories differently: engaging 
21st century student through hdigictal storytelling. 
Stellenbosch: Sun Press. 

Bozalek, v. and Gachago, D. 2015. Twenty-first 
century pedagogies; Portraits of SA educators using 
emerging technologies. In   vivienne Bozalek, Dick 
Ng’ambi, Denise Wood, Jan herrington, Joanne 
hardman  and Alan Amory (Eds.), Activity	theory,	
authentic	learning	and	emerging	technologies:	
Southern	perspectives	in	higher	education. London: 
Routledge:  115-125.

Work and learning

Garraway, J. and Morkel,  J. 
(2015). Learning in sites of 
practice through a ChAT 
transformatory lens. In   vivienne 
Bozalek, Dick Ng’ambi, Denise 
Wood, Jan herrington, Joanne 
hardman  and Alan Amory (Eds.), 
Activity	theory,	authentic	learning	
and	emerging	technologies:	
Southern	perspectives	in	higher	
education. London: Routledge: 22-32.

Winberg, C., Pather, S. & du Plessis, M. 2015. 
Supporting an emerging culture of innovation at a new 
university of technology.  Proceedings of the 2015 
IEEE International Symposium on Technology and 
Society (ISTAS) Dublin, Ireland 11-12 November 2015.

Student learning 

Katiya, M. 2015. Making Sense of Errors Made 
By Analytical Chemistry Students in their Writing. 
JLTR- Journal of Language Teaching and Research. 
Academy Publication.

Siyepu, S.W. 2015. Analysis of errors in derivatives of 
trigonometric functions. International Journal of STEM 
education, 2 (16); DoI 10.1186/s40594-015-0029-5

Mkonto, N (2015). Student’s learning preferences. 
Journal of Studies in Education (5) 3. DoI: 10.5296/
jse.v5i3.8125.

Winberg, C. Ntloko, N. & Ncubukezi, T. 2015. ‘Don’t 
Leave Before you Understand’: Supporting Masters 
Candidates in Business Studies. Critical Studies in 
Teaching and Learning, 3 (1): 1-20.

Pambault Enombo, J., hassan, L. & Iwu, C. G. 
2015. The necessity for a new curriculum design in 
Gabonese schools.  In Dichaba, M & Nwaozuzu, D 
(Eds.). Proceedings of the South Africa International 
Conference on Education (SAICE): Rethinking teaching 
and learning in the 21st century. (pp 61–72). 
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section 2
oPEN LEARNING AT CPUT 
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story-a Digital Storytelling with young people studying and working abroad

In 2015 members of the Educational Technology 
Unit and the Faculty of Business at CPUT 
participated in the EU-funded project ‘Story-A’ 
project, collecting 100 digital stories of students 
studying abroad across eight countries. CPUT 
in collaboration with Pam Sykes from Digital 
Storytelling South Africa ran three workshops with 
21 youth studying at International house (a private 
language school) and at CPUT. Students came 
mainly from West Africa (Gabon, DRC, Congo-
Brazzaville), but also Angola, Turkey and Colombia. 
Their stories can be accessed on https://www.
youtube.com/channel/UCrE2ITpiUwLE7vbU_svo1sQ 

The digital storytelling workshop 
not only allowed students space 
for reflection on their stay abroad, 
what they learnt, what the benefits 
and challenges are when leaving 
the comfort of your home, but also 
improved their English language 
skills and  their creative and digital 
skills. Feedback from students was 
very positive as can be seen below. 
What was particularly interesting for 
us, was that our students produced 
marked counterstories to the dominant narrative of a 

study abroad experiences. 
Rather than seeing their 
stay as an ‘adventure of 
a life time’ as many of 
their European peers do, 
they often spoke about 
their personal growth but 
also the insecurity and 
difficulties of navigating 
South Africa as Non-South 
Africans. Their stories are 
an important feedback to 
the institution in terms of 
how we care and support 
our foreign students.

feedback from participants’ surveys: (5 I totally 
agree, 1 I totally disagree)

The final output of the project was a guide for 
organisations working with study abroad students 
and projects, that summarises our experiences 
of the project (guide can be downloaded here: 
http://arts.brighton.ac.uk/__data/assets/pdf_
file/0009/198423/SW_KF24_storyabroad_FINAL.
pdf) 

As part of the project, CPUT organised the first 
Digital Storytelling Festival in Cape Town in 
March 2016. For more information visit: http://
www.cput.ac.za/blogs/dstfestival 

Participants in the CPUT Story-A project at the final screening of their stories.
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ProJect #1:  Status of ICT and Perceptions of Academics

national collaboration Project: south african technology network (satn):  
appropriate technologies for teaching and learning to improve student success and 
the use of an early warning system to identify students at risk

This project runs across all Universities of 
Technology (UoTs) and concerns the identification 
of the current status on the use of technologies to 
manage students at risk as well as the perceptions 
of academics on the usefulness of technology-
assisted indicators for that purpose. The aim is to 
draft academic performance indicators (APIs) in 
respect of the use of educational technologies. The 
first step in the project has been to determine the 
structure and foundation for the project (completed 
in 2014). The next step in the project was to 
determine the institutional provision of information 
and communication technology (ICT) support and 
systems to the academic project. This data was 
collected by means of an individual electronic 
survey, distributed to all South African members 
of SATN in october and November 2015. Figure 
1 provides an illustration of the type of data was 
obtained (in this case, availability of and access to 
wireless infrastructure). Importantly, the collected 
data is not (yet) verified as per the strategic objective 
of the project. We can thus not confirm that the 
data sample reflects the actual environments, and 
covers all academic departments at the participating 
member institutions. Institutions had difficulty in 

obtaining actual and accurate data, and in many 
cases provided estimates of their ICT environments. 
While this is a shortcoming of the project, it does 
reveal both that responsible parties are not acutely 
aware of the status of their ICT resources, and 
that relevant data is challenging (or unfeasible) to 
extract from existing institutional systems. Because 
of this, it was decided to restructure the survey 
instrument and to conduct a second survey by the 

end of 2016. The second survey will be conducted 
with academic staff to explore the actual use of 
educational technology and also the perception 
on the usefulness and applicability of educational 
technologies for teaching and learning. 

The figure below shows the percentage of area 
coverage of wireless and fixed internet as reported 
by the Faculty IT Coordinators of CPUT in 2015. 

Figure 1: Percentage of area coverage of wireless and fixed internet across the faculties of CPUT. Note: data reflected here as not been validated. 
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ProJect #2:  Identify and Manage Risk to Improve Student Throughput and Success

ProJect #3:  Enhancing Information Literacy teaching - CPUT Libraries

Although the throughput of students at Universities 
of Technology is about double the national 
throughput (13% for face-to-face and distance 
education combined), it shows that the minimum 
time throughput for a three year diploma is 
still dismally low in the UoT sector. It becomes 
imperative to identify students at risk more effectively 
and timeously to apply interventions. CPUT is 
currently developing an analytics environment to 
give real-time student learning data from the learning 
management system (LMS), linked to historical 
learner data. By installing an improved analytics 
system, we may be able to make changes timeously 

to adapt teaching and learning processes easier and 
sooner to improve throughput and success. We have 
already identified and reported in previous Teaching 
Development Grant (TDG)-funded studies on the 
effective use of educational learner management 
system retention centre tools that indicates that, if 
proper care is given to students after identified as 
being at risk, it dramatically improved throughput in 
the same year (between 7-11%).
 
The first workshop was a success and met the 
aim of the project - unpacking and understanding 
academic performance indicators, especially 

those that can be reported on from an institutional 
repository of all data and not having to rely on 
individuals to collect and report on annually. 
however, a new problem is arising: UoTs who may 
have institutional funding problems and who are now 
opting for alternative learner management systems. 
This derails a standard framework development 
strategy and we will have to fall back to the 
institutional MIS to extract and supply institutional 
performance. Currently the capturing of student 
performance data happens too late to allow for 
identifications at risk, or to apply interventions soon 
enough to improve student success.

CPUT Libraries have been teaching Information 
Literacy for many years to our students and since 
2013 as part of the Certificate of Information Literacy 
(CIL).  over 3800 students registered for the CIL 
during 2015 alone and many larger classes had to 
be divided in smaller, more manageable groups.  This 
caused much repetition for librarians when they teach 
the various concepts.  It was decided to develop 
various IL concepts into clips to address this.  

These clips could be used threefold:

•	 Play	during	class	time	to	enhance	the	learning	
and address repetition for the librarian

•	 Upload	to	the	LMS,	for	students	to	use	Just	in	
Time (JIT)

•	 As	flipped	classroom	strategies

The CIL is currently being developed in an 
online format and many more of these clips, 
infographics, eBooks and Audio’s are being 
planned and developed. here is a screencast of 
one of the clips to date:
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Teaching film 

Nic Theo

I teach Screenwriting and Communications, with a 
focus on enabling graduates to produce films at an 
industry entry-level in a professional context. 

This means working towards helping 
graduates to develop which involves:
- skills in effective communication 

in a complex and professional 
way, based on knowledge of how 
media works socially, culturally 
and commercially in a global 
environment;

- skills in application of written 
concepts to a phenomenal world; 
and

- self-motivation, proactive 
dispositions and agency.

My core philosophy is based on a few principles 
that underscore the belief that teaching and learning 
can be done neither by strict application of rules 
nor by eschewing rules in favour of relationships. 

Instead, it is only possible through constant and 
responsive application of both, through flexibly 
gauging the process as it unfolds.

In particular, I believe that:
- The lecturer is neither an expert nor important, 

but is merely tasked to provide a bowl in which 
students might explore their professional 

Learning is enabled through 
affirming students’ cultural 
and social attributes; and by 
providing clear, explicit and 
reasonable expectations 
against which they can 
benchmark their progress.

Teaching exceLLence awards

The following section showcases case studies of innovative teaching and learning practices from across the university 
faculties and units, beginning with the teaching excellence awardees.
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CPUT Library / Marketing Department 
joint poster initiative

Rodney Duffet

The library poster assessment (2013 – 2016) is a 
joint initiative, whereby the second year Marketing 
students (for the subject “Advertising and Sales 
Promotions”) are required to design and produce 
posters to create awareness and encourage 
students to use various services of the CPUT 
Libraries. 

The 2016 brief was as follows: “CPUT Libraries 
have several databases that students can use to 
find information. hence, students are required to 
select a database with the following catch phrase 
(somewhere on the poster): ‘Struggling to find 
information for your assignment use XXX (i.e. 
name the database) Database’.” The students 
could choose what they thought was a good 
Business database to be promoted. In this way 
the Library could really see whether the students 
chose the correct database for their assessment; 
the benefits for the target groups; what the focus 
of the databases were; the ease of use; and the 
functionality.

Furthermore, the students were required to provide 
a very brief description of their CPUT Library poster, 
in other words explain the meaning / interpretation 
/ symbolism thereof; explain which library resources 

and personal aspirations. This translates 
to managing the ego; holding the space in 
which learning happens; and rewarding and 
encouraging the actions of responsibility, 
agency and careful thinking rather than 
focusing on the objects of ‘knowledge’.

- Learning is enabled through care via empathy 
(of knowledge, circumstances, and feelings); 
through affirming students’ cultural and social 
attributes; and by providing clear, explicit and 
reasonable expectations against which they 
can benchmark their progress.

- This learning happens incrementally, from 
where the student is (context is all!), from 
encouragement and the application of 
reasonable, explicit boundaries that are strictly 
and fairly enforced, and through constant, 
persistent reflection by students on their 
practices. 
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they used; and how the abovementioned 
resources assisted them in developing their 
posters. Students were assessed on: artwork; 
content and target market relevance; big idea, 
originality and humour; overall impression and 
impact; and technical details (structure, language 
and appearance).

The poster evaluated students’ ability to 
implement the theory learnt in the “Creative 
Strategy and Execution” chapter of Advertising 
and Sales Promotions. The poster gave the 
students practical experience in receiving, 
interpreting and implementing an advertising brief 
from a “real” client. Furthermore, the assessment 
raised awareness about the importance of using 
CPUT Library resources, and in 2015, the posters 
were prominently displayed in the Cape Town 
Campus library, where student patrons were 
requested to vote for their favourite poster.

The joint initiative concludes with a prize-giving 
ceremony (which serves as motivation for all 
students to work hard in order to be invited to 
the ceremony!), where the top ten poster finalists 
give a brief explanation of their posters and the 
overall winners are announced. The CPUT library 
staff have been impressed by the high standard 
of the posters produced over the last four years! 
The top posters for 2016 have not yet been 
selected, but some of the lecturer’s top 12 choice 
are as follows: and fairly enforced, and through 
constant, persistent reflection by students on 
their practices. 
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innovative teaching through 
acknowledging diversity 
Mandie Richards

I teach Screenwriting and Communications, with a focus on enabling graduates to produce films 
at an industry entry-level in a professional context. 

The integration of Digital Storytelling 
into the Diversity Management 
Curriculum
Storytelling is an old age tradition and has in all generations been used to preserve culture, educate, 
impart and instil morals and values.  however, often before people can transform and learn to 
respect and value all people, they require an understanding of the experiences and the challenges 
faced and these are often shared in a narrative. Likewise, students have been encouraged to 
reflect and share their experiences and tell their stories whilst providing social commentary about a 
particular issue which hampers or advocates progress with regard to transformation and diversity. 
In the process they provide insight to their peers about many of the issues which require a deeper 
understanding. The integration of Digital Storytelling into the Diversity Management curriculum 
provides a platform for silent youth voices to be heard, and for meaningful engagement with topics 
in a non-threatening environment.

In preparation for the difficult dialogues and to assist students in exploring their identities and tell 
their stories, they have to understand their past, and how it impacts on the present. To assist their 
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understanding, workshops aligning with content dealing with 
culture and identity are integrated, as are guest speakers 
who tell their stories.  

As students are part of a community, they cannot learn in 
isolation, and so in going forward, they need to understand 
the role they have to play and contribute to the future through 
volunteering and paying it forward.

Critical thinking is further explored through journal writing, as 
questions are posed on Blackboard for students to reflect 

on their identity, societal challenges and the 
learning and awareness pertaining to their 
volunteering.

Not only does the pedagogy provide a platform 
for students to debate the many social ills and 
dispel the many myths often associated with the 
various themes pertaining to transformation and 
diversity, the inclusion of Digital Storytelling also 
assists in the development of students’ critical 
thinking, research, writing and technological 
skills, thus breaking the silence. Furthermore, 
it contributes towards an improvement of the 
students’ overall understanding of the content, 
and them becoming socially responsible citizens 
who not only understand diversity but also 

learn to value diversity as they assume various 
roles in the workplace and society, thereby 
contributing positively to the development of 
their communities and the environment.

Transforming the curriculum is not only about 
changing content, but also integrating the 
content to align with societal & community 
needs.  It also requires that as educators, 
we reflect on how we teach, how we relate 
to students from diverse backgrounds and 
abilities and that we use the various resources 
meaningfully, so as to not only improve our 
own understanding and teaching, but also 
to engage, captivate and enhance students’ 
learning experiences.
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Storytelling in GIS education

Siddique Motala
Department of Civil Engineering & Surveying

I have introduced storytelling in my under-graduate 
Geographic Information Systems (GIS) teaching as a 
decolonising pedagogy, as well as a means to activate 
students’ ethical, environmental and social awareness.  
Storytelling was used in two main ways: stories that 
were told to the students by me, and stories that the 
students told.  Both of these interventions are related, 
but serve two distinct and interrelated purposes.  

stories that I told:
For the stories that I told, I used stories from African 
history as the main source of content.  It was used as 
a decolonizing pedagogy, a way to educate students 
about a much-neglected aspect of African heritage, 
as well as to have an overarching, interesting theme to 
base discussions on.  This exposure to African history 
is especially important for South African society, whose 
collective historical knowledge seems more located in 
the Global North than its own continent.  This bias is 
common in countries that were colonized at some point 
in their past.  

Some of the stories that I told were: the story of District 
Six (the change of District Six over time is interrogated 
by analysing historical maps and images), the story of 
Autshumato and Krotoa (some of the first Khoi people 
that Jan van Riebeeck met at the Cape) and the story 
of Ibn Battuta (the medieval Moroccan traveller whose 
journey is plotted using GIS).

Each story was told through the lens of GIS, and the 
links to sections in the curriculum were made explicit.  
Attention was focused specifically on spatial analysis 

techniques and mapping.  The stories that I chose to 
tell, as well as the way in which they are told, needed to 
be constructed to grow awareness of alternative points 
of view, and promote dialogue.  Besides showcasing 
GIS functionality, some stories (e.g. District Six) shed 
light on power relations over time.  It explicitly shows 
students the history of repression and patterns of 
exclusion and forced removals that they would have 
heard about but were not able to link to their contexts.

stories that students told:
In Spatial Analysis 3 (a final year GIS course), students 
are required to create a digital story that can be told with 
maps. They are encouraged to tell a story that is about 
a social issue, or one that is personal.  The storytelling 
intervention is set in a critical pedagogical environment, 
and is used as a dialogical tool to foreground students’ 
subjugated knowledges (a term coined by Michel 
Foucault) in a way so that more representative learning 
experiences can be developed.  In a curriculum that 
privileges the expert (often European and American) 
voice, the storytelling intervention allows students to 
contribute to the curriculum, as their digital stories are 
used for teaching in later years.  

Storytelling has proven to be an innovative and effective 
method of teaching, especially considering that it is 
located within an engineering curriculum.  Students are 
very receptive to stories that I tell, but have shown more 
resistance at first to producing their own digital stories. 
After being guided through the process over the course 
of a term, they show appreciation for the intervention 
within the context of their education. 
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Blended learning 

Jolanda Morkel

In response to the need to transform the architectural 
profession, to promote broader access and 
address challenges of affordability and proximity 
to the campus, an existing curriculum offering 
was redesigned to incorporate  a more blended, 
e-learning approach.

What makes this e-Learning strategy unique is the 
fact that it managed to challenge a longstanding 
educational model that has remained unchanged 
for more than a hundred years. The studio is where 
theoretical learning is applied through students 
engaging with a design problem, supported and 
facilitated by tutors and their peers, towards 
formulating a design proposal that is communicated 
through drawings, text, models and presented 
verbally. Moving this learning methodology out 
of the physical studio and into an online space, 
was inconceivable. however, as part of a blended 
approach where studio happens in different learning 
settings i.e. in blocks on campus, in the workplace 
and in different online spaces, the distinctive 
pedagogy of the studio is not compromised, but 
instead it is enhanced.

The new blended BTech programme in Architectural 
Technology at CPUT is offered through a University-
Industry collaboration by means of on-campus 
block release, office-based mentoring and online 
engagement. The studio methodology that is closely 
associated with architectural education, remains at 
the centre of the learning agenda, although through 
different modalities and implemented across time and 
space.

The programme relies on the students’ workplace 
support in terms of computer access, data and 
connectivity. Since the on-campus blocks only occur 
three times a year, it demands minimal infrastructural 
resources. In fact, two of the three blocks occur 
during recess periods and in so-doing optimises 
existing available resources. 

Students make use of the drawing/ CAD software 
available at the office. In addition, they are required 
to use PowerPoint to prepare interim submissions, 
converted to pdf format for upload to the LMS. When 
the programme started in 2014, a SharePoint site 
was used as LMS. The reason for this was that an 

A blended and flexible teaching model 
for Architecture  
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external provider, Construction Computer Network (CCN) was 
appointed to support the programme in the start-up phase. 
At the end of 2015, that was no longer needed and  a Google 
Drive was used as a repository of content (course material and 
student uploads), for discussions and the calendar. 

In addition, weekly formative feedback sessions are offered via 
Gotowebinar and supported in-house by open Architecture. 
This function will also most likely move to Blackboard 
Collaborate in the future. These synchronous sessions are 
recorded and made available to students the day after.

A closed Facebook group is used for informal learning, to 
share resources, organisational matters and to build a studio 
community. Students also make use of private Whatsapp 
groups that do not include staff/ faculty, for peer to peer 
support. Multimedia content is used for self-directed online 
learning, feedback is done live via webinar, in written or 
graphic format, via podcast, screencast or vodcast and 
students start the year with a digital storytelling project, using 
Cowbird.

The staff to student ratio is equivalent to that of the fulltime 
programme. however, despite the fact that the course is 
spread over double the time, it has become clear that staff 
invest more than half the number of hours (per year) on this 
highly interactive programme. over time, as the theoretical 
subjects grow, these will most likely require reduced staffing 
hours to allow staff focus in the studio subjects where their 
inputs are most critical. BTech Architectural Technology students



24

2015 TEAChING AND LEARNING REPoRT

reducing barriers to learning

Dylan Cromhout

Lecture Recording  
I decided to start recording my lectures in order to 
solve a range of problems. 
 
registration queues  

In the beginning of the year many of my students 
are stuck in long registration cues. As a result many 
of them miss class. By having access to lecture 
recordings means that students do not have to miss 
any work and can simply recap at home. 

For various reasons, students have questions 
about things that I have already covered in class. 
If it has been recorded it means that if they missed 
something in class they can simply watch the video 
to gain more clarity. 

Many of my students come from oral traditions and 
are therefore more visual and auditory learners than 
reading/writing learners.  Lecture recordings give 
them access to knowledge in an audio-visual format 
which many prefer to reading textbooks. 
 
The image opposite is an example of what the video 
recording looks like. Students can see the Power 
Point Presentation as well as hear my voice. 

BENEFITS To STUDENTS

I have found that there are even more benefits to 
recording one’s lectures, and my students have 
alluded to them all. 
   
transport to university can be problemmatic

There are numerous benefits to recording once 
lectures: 

•	 Students	from	this	generation	are	very	visually	
oriented. Watching a video is part of their 
everyday life. So videos are resources that relate 
to their everyday learning environments. 
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•	 Students	can	pause	and	rewind	the	videos,	something	they	cannot	do	in	class.	
This enables them to learn the content at their own pace. 

•	 Transport	is	a	major	social	issue	in	South	Africa.	For	this	reason	students	are	
often late for class or cannot come to class all (also often because of financial 
constraints). videos of lectures can limit the degree to which such social challenges 
affect student learning. 

•	 Students	have	high	quality	resources	from	which	
to revise for their tests. 

•	 Videos	can	easily	be	integrated	with	LMS	
software and can be linked to online 
assessments. 

•	 Videos	can	be	used	to	flip	the	classroom.	
Students can watch the videos at home and 
complete a small quiz. This covers the theoretical 
part of learning the concept. Time in class can 
then be used to facilitate practical learning 
exercises and encourage kinesthetic learning. 

FEEDBACK FRoM STUDENTS:

I have only gotten good feedback from students regarding this practice. Two examples 
of good feedback:
•	 “In	the	class	u	get	distracted	by	a	lot	of	things,	but	when	you	are	watching	the	

lectures at home you are in a comfortable environment with no distractions.
•	 “You	can	easily	watch	the	whole	videos,	but	its	not	so	easy	to	read	through	a	

whole chapter in the text book, because after the first 10 minutes of reading u lose 
interest.”

if the class has been recorded 
it means that if they missed 
something in class they can 
simply watch the video to gain 
more clarity. 
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Georina Westraadt

Rivers of life: Sustainable Assessment  
In this project I was searching for fresh and innovative 
forms of assessment which promote student learning 
and which would encourage students to take 
responsibility for their own learning. 
 
Art Education is a compulsory subject for B Ed 1 
students. Many first years enter the course having 
had no quality visual Art Education. Most of them 
have little confidence in their own creative ability and 
the practical work seems like a daunting experience. 
I asked the following questions:

1) Can an assessment be designed which would 
assist first year students to overcome their 
apprehension of mark-making (drawing)?

2) Are there forms of assessment in Art Education 
that prepares first year students for a lifetime of 
learning?

to answer the first question, the following 
was done:
In an attempt to reduce their mark-making 
apprehension, and to provide a positive experiential 
learning opportunity, I introduced 150 B Ed 1 I/SP 
students to a hybrid of the River of Life as a visual 
narrative.

•	 Each	student	received	an	oblong	cartridge	
paper.

•	 They	were	asked	to	consider	the	five	moments	
that had motivated them to pursue teaching as a 
career.

•	 These	moments	were	written	down	in	short	
sentences.

•	 Students	were	cautioned	to	share	what	they	
were comfortable with.

•	 They	were	encouraged	to	think	of	their	lives	as	a	
river flowing, incorporating the five moments that 
they had written down.

•	 They	were	instructed	in	the	reflective	use	of	art	
elements: line, shapes, and shading.

•	 The	entire	group	engaged	in	autobiographical	
drawings.

observation of the process revealed the 
following:
•	 Concentrated	effort	from	all,	captivated	activity	

and total involvement. 
•	 Artistic	thinking
•	 Aesthetic	growth
•	 Without	realising,	they	were	making	Art.

these were some of my observations about the 
river of life to promote drawing:
The reflective process before the River of Life 
exercise deepened their experience. Students 
participated without feeling threatened or wary of 
making art. Their sense of confidence increased. 
There was aesthetic sensibility, imagination and 
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creativity in most attempts. Fresh and innovative formative 
assessment instruments can deepen the understanding of 
art concepts and skills of first year students. Large groups 
of first year students can be led to produce work which 
requires thoughtful processes.

to respond to the 2nd question: 
Are there forms of assessment in Art Education that 
prepares first year students for a lifetime of learning?
Students were given 10 topics for which they were 
required to prepare for the assessment. They could 
use sections from their textbook, library books, internet 
sources, magazines. They were encouraged to work 
in groups and were allowed to bring their notes and 
electronic devices for the assessment.

Assessment instructions were to design a concept map. 
Students randomly received a topic. once they received 
their topic, they started scrutinising the material in order 
to identify the necessary information within the limited 
time – almost like the boardgame ‘30 Seconds’.

observation of the process revealed the following:
Students came to class prepared with their devices 
and hard copies. They were allowed to search for 
more information if required. They assisted each other 
and shared information. First years learnt to access 
information on South African art and artists. Students 
became excited when they discovered new knowledge. 
Formative assessments such as this accommodate the 
new kind of learner.

In conclusion, forms of assessment other than tests 
and written exams can be valid instruments. To promote 
sustainable assessment a variety of assessment 
instruments that encourage life-long learning can be 
developed.

Examples of River of Life drawings Examples of concept maps
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helping students transition to university

Nike Romano

Joining the dots between past and present: 
teaching art history to Design Foundation 
students within the context of challenges 
facing contemporary designers  
This intervention explores strategies for teaching 
the history and theory of art and current awareness 
programme of design foundation in ways that are 
both meaningful and empowering for students as 
they embrace the challenges facing designers of the 
21st century. 

The presentation draws on a series of lectures that 
combined a chronological and thematic approach to 
teaching art history so that students can engage with 
material in a meaningful way. 

The first lecture introduced the art of ancient 
Mesopotamia. Termed the “cradle of civilisation” this 
period marks the transition from nomadic to agrarian 
culture, and the subsequent rise of the ancient cities 
of Ur and Babylon. Students learned about the 
forms, functions, characteristics and context of art 
and architecture of this era as well as the relationship 
between art and religion within the theocratic state. 
The lecture also covered significant technological 

developments such as the emergence of writing 
systems that resulted in recorded history. 

The aim of the second lecture was more 
complicated, namely, to explore the relationship 
between art and power and understand the 
notion of art as a symbol by doing a comparative 
analysis between the destruction of ancient 
Mesopotamian artifacts by ISIS militants in Iraq and 
the #RhodesMustFall campaign at the University of 
Cape Town. 

The juxtaposition of the contemporary with the 
ancient opened up a productive space in which 
students could reflect on complex notions of 
“civilisation”, “development” and “progress” within 
the context of their own lived experience. Students 
were shown a variety of video clips. These included 
the toppling of Saddam hussein’s statue in Baghdad, 
the ravaged art museums of Iraq resulting from 
US troops looting, US troops ascending the Great 
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Ziggurat of Ur, ISIS militants destroying ancient 
artifacts, and interviews with students and staff of 
UCT about the #RhodesMustFall campaign. 

Thereafter, students were divided into groups and were 
asked to list the similarities and differences between the 
ISIS campaign to destroy ancient artifacts and the UCT 
students’ campaign to remove the Rhodes statue from 
the campus. Students were asked to argue the pros 
and cons of the respective campaigns. 

Their final task was to brainstorm an alternative 
campaign to dealing with the Rhodes statue. The 
exercise was useful in addressing diversity within the 
group. By encouraging students to argue both sides, 
they were able to look beyond their personal histories 
and beliefs and were able to appreciate tolerating 
difference respectfully. The debate was so intense 
that students requested an additional session to 
report back to the group. A very lively and illuminating 
discussion ensued, allowing them to find their voice, 
tell their own stories and listen to the experiences of 
others in the group.

Toppling Hussein’s statue

orientation videos and texts for year ones: 
The First year Experience

Nosisana Mkonto 
and Emmanuel Esambe

In 2015, using funding from the Teaching 
Development Grant, CPUT initiated two main 
initiatives aimed at helping students to navigate the 
move from school and home life into university as 
part of the First year Experience initiative (FyE). 

The first set of videos for CPUT FyE were 
commissioned in 2015. At that stage we focused 
mainly on orientation: i.e.  focusing on topics such 
as time management, diversity, university support 
structures etc. These were facilitated mainly through 
oral presentations and short videos. 

our aim was to ‘introduce’ the university to the first 
year student in a very simple way. Therefore, the 
orientation video for example [https://www.youtube.
com/watch?v=vUlD92KX_Og&list=PLaTXhQQ408P
r7MWFzgLGynO9jdqYke2t5&index=9] makes use of 
students as narrators in order to appeal to the first-
year student’s imagination. 

The video also covers the two main campuses 
(Bellville and Cape Town) as well as several satellite 
campuses (Mowbray, Granger Bay, Tygerberg etc) 
in order to provide a panoramic view of CPUT to the 
new student. 

As such, after watching these videos first year 
students can navigate the university, and easily locate 
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buildings, offices and venues. This is an effective 
way to take the new first year student in a guided 
tour across the university.
 
We also have a youtube channel for CPUT FyE 
videos. This allows for lecturers to plug in relevant 
videos to their courses. Also, students and others 
can access these videos on and off campus at their 
convenience.

The second initiative was the development of a 
textbook guide ‘Studying at University’ for all first 
years. The book is available in hard copy and also 
online on the CPUT website. The book covers a 

number of issues known 
to be difficult for new 
year ones, such as eating 
a healthy diet, sleeping 
well, dealing with social 
stress and organising 
places and times to 
study. 

The book also examines 
‘strategies’ for learning 
and helps students to 
reflect on what their 
wishes and motivations 
for study are. 

In the second part of the 
book there is a section 

devoted to the main forms of knowledge learning at 
university – via lectures. Thus this section deals with 
identifying main topics, relating what you already 
know to the new topic and so on. 

The third section deals with that all important aspect 
of university life – reading and writing. It helps 
students to understand what sorts of reading and 
writing activities are expected from students. The 
section also details the online Learner Management 
System. 

The book is written in an engaging and interactive 
way with interesting and fun cartoons and drawings 

from the artist Stacey Stent. The book was originally 
developed by UCT and we have been allowed to 
develop it to suit our purposes under a creative 
commons licence. We are extremely grateful to the 
original writers and to the artist, Stacey Stent. 

guidestudentyearst

5th  Edition
Revised by FUNDANI Student Learning 
Illustrations by Stacey Stent 2014

FYE videos on the CPUT website

Reading, writing and living healthily guide
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Carol Pearce

The Step-up Program: An innovative 
intervention that attempts to support 
extended curriculum programme students 
through the passage of transition in their 
first year of studies.  
Regardless of the background students 
come from, entry into university marks the 
beginning of a developmental journey. 

Within the first weeks at university 
students engage in routine orientation 
practices which typically involve 
transmitting new information to students 
in an effort to orientate them to their 
new context of learning. however, little 
attention is given to equipping students 
with tools to manage these transitions. 

In my classes I understand transition 
as any event which results in changed 
relationships, routines, assumptions 
and roles and further that different contexts, 
developing a sense of self and developing  support 
strategies are identified as major factors influencing 
effectiveness in coping with transition. 

This explains differences in students’ adaption to 
transition, as well as the time needed to achieve 
successful integration of change necessitated by a 
transition event. 

coaching can take the form of 
programs that keep students’ 
developmental levels in mind, 
providing appropriate structure and 
communicating in ways that students 
understand, while encouraging 
them to experiment with different 
approaches.(Kegan, 1994)
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Taking on tertiary study marks an enormous life 
changing event for students, triggering them into 
transition, which requires a psycho-social adaption 
as well the development of a learning identity, 
capable of responding to the complexity of unique 
academic learning expectations. Indeed there are 
personal challenges presented to them in their new 
context of learning, and for some students this 
extends to a new context of living. 

Some researchers 
focus on the 
student ‘coping 
with transition’, 
turning attention 
to internal 
and external 
resources the 
student-in-
transition is 
required to 
wield in order 
to facilitate 
adaption to a new 
learning and living 
environment. 

In this 
understanding 
of transition, 
making sense of 

‘adaptive capacity’ as a core development need of 
the student-in-transition becomes apparent.  

The Step-up Development Intervention attempts 
to support the student-in-transition through 
building awareness of adaptive capacity as a 
core component of transition. Step-up draws 
on a constructive development framework in its 
pedagogical design, using the concept of coaching. 

Secondly, Step-up exposes students to a ‘meta-
cognitive framework’. This framework draws 
explicitly on a variety of models rooted in the 
literature on student development aimed at 
supporting students in taking conscious control 
of their development during transition, thereby 
appropriating strategies for their particular adaptive 
needs.

Students engaged in team building excercises
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helping students transition 
from university to society and work

Flamingo heights and Goedverwacht Moravian Mission 
Station service learning project   
Service-learning (SL), a relatively new pedagogy, provides a 
framework for partnership building between university and 
society. SL contextualises and provides new insights into 
knowledge production and provides a pedagogical intervention 
that affords students an opportunity to educate themselves 
in society’s problems and to gain knowledge of community 
issues first-hand. In 2015/2016 the Department of Town and 
Regional Planning continued with the Flamingo heights Informal 
Settlement upgrade project and the Goedverwacht Moravian 
Mission Station land reform study where community mapping 
was used to encourage self-development and self-determination 
of the community.

The Department of Town and Regional Planning incorporated 
SL into two National Diploma modules providing students with 
opportunities to apply academic material in community settings. 
SL allows students to develop new ways of thinking that integrates 
with their personal values. The SL projects provided innovative 
ways of teaching students outside the classroom. Participation in 
a dynamic community environment has initiated action resulting in 
the exchange of ideas and knowledge and reciprocal learning by 
students’ face-to-face communication with residents. 

SL is a credit bearing academic experience that is assessed 
through student reflection. Reflection allows students and 
lecturers to understand new and challenging situations and 
examine how people perceive, think, remember and learn 
things. Reflections reinforces module outcomes and develops 
innovative and diverse problem-solving skills. various modes 
of reflection are used, such as telling, writing and multimedia 
presentations.

Reflection is used to monitor student’s progress during the 
module with on-going feedback and comment from partners and 
community leaders. Summative assessments are used to test 
student’s skills in the form of a written examination at the end 
of the module. The connection between theory and practice is 
achieved through these assessment methods. 

Using the concept of the scholarship of engagement the SL 
project integrates teaching and learning, research and community 
engagement.  As well as supporting and developing student 
learning and community development, it also supports the 
lecturers in their own academic development through numerous 
conference presentations and papers. 

Nicholas Pinfold

Jacqui Scheepers
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Flamingo Heights Informal Settlement upgrade project. CPUT 
students, academics, service provider and the community 
collaborate in community mapping.

The Goedverwacht Moravian Mission Station land reform 
project. A multidisciplinary project involving students from the 
Department of Town and Regional Planning and the Department 
of Construction Management and Quantity Surveying.

An Extended Curriculum Programme (ECP) 
service learning project in Graphic Design

Cheri Hugo 
and Jacqui Scheepers

First year and second year students worked on a 
project with children at the Tygerberg Children’s 
hospital  (TCh).  The Students designed educational 
multi-themed charts for the children. The charts 
were in colouring book style so children could 
colour in the images, thus providing them with visual 
stimulation. 

For the students the purpose of this service learning 
project was to expose them to designing for a real 
world context in response to patients’ needs, so 
preparing them for the world of work. Furthermore, 
the expectation was that students would feel more 
part of society, realizing how universities could serve 
communities, so helping to develop students for 
good citizenship. 

Students went on an initial site visit for induction 
with school staff and children, the ultimate users of 
their designs. A hospital spokesperson presented 
the following:
•	 An	introduction	to	the	hospital	context,	

constraints and environment;
•	 The	needs	of	TCH;
•	 The	ethical	restrictions	to	be	considered;	and
•	 Ideas	which	the	TCH	had	for	the	project.	
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Colouring books for the children’s hospital 

Subsequent visits to TCh helped to develop these 
ideas further so that students could develop themes 
around which to design the materials for the children 
in the hospital. Lecturers guided students to use 
scamping and problem solving methods to formulate 
results in response to the project brief. 

Students engaged in process idea generation in 
diverse cultural and language groups leading to 
design solutions which addressed diversity through 
collaborative learning. Ethical design was considered 
when selecting imagery appropriate for the target 
market.

Students traced the  project ‘live’ from briefing to 
completion producing artwork for a “real world” clients 
with real end users. Students were excited that their 
designs would go live and reflected that working with 
a real client was meaningful on a personal and societal 
level, contributing to the quality of their final work. 

Considerations about where the design would live 
and how it would be used were important to students 
and influenced their design choices. They developed 
an awareness of the difference design could make to 
the children’s lives and to design in challenging social 
situations. 

Furthermore, the concept of social design was 
foregrounded, giving students an alternative design 
opportunity as a career option. 
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Design-build project in Architectural Technology
   Students, with their lecturers, were involved in the design of an 
improvement in a primary school space in a semi-rural farming 
community. This improvement is one which has arisen from both 
observation of the school and its surroundings and discussion 
with the teachers. The intervention takes the form of a high-
roofed outdoor classroom/play space structure and garden 
attached to the side of the school. The task of the students 
over the two weeks is to collectively build the classroom and 
landscape the surroundings (approximately thirty students were 
involved here). Students are further assisted and guided by 
professional architects and lecturers, and may have to work with 
materials’ suppliers as well. In working on the project students 
draw on knowledge and tools learnt at university and sometimes 
the office. There is constant interaction between teachers, 
children and students.

In the office system of work-integrated learning, which students 
normally undertake for a full year, students are part of the office 
community, learning from and with their more senior colleagues. 
Students occupy a relatively low status as apprentices and 
their focus is often on the completion of a particular task rather 
than engagement in a whole project. The rules of the office 
are focused on getting jobs done effectively and efficiently and 
students are instructed in what to do rather than, generally,  
initializing work themselves. In office work students learn 
to become competent in architectural services under the 
supervision of more expert others. This is important learning. 

For students in the community service project, however, the 
conditions and outcomes are somewhat different and additional 
to those of the office. Students can occupy a more ‘expert’ or 
leading role in conjunction with their fellow students, and are 

more able to initialize their work as problems arise as this student 
on the design build project describes: 

‘Here you use your own initiative and build your confidence. I 
have to think up a way of doing a task and using experiences i 
have had before and i do not have outside instruction …’ 

Furthermore there is a strong culture of care and consideration 
for those they are working for. We can suggest that these sorts of 
conditions help students to feel that they are contributing to and 
transforming others’ lives. Being able to experience contribution 
and transformation in the work that they do can provide students 
with a strong motive to engage in architectural practice as best 
they possibly can, thus providing a powerful impetus for learning.  
As one student describes:

‘It gives you a good feeling, the whole point of this project is to 
give back to the community. They are actually appreciative and 
this is so nice.’

Jolanda Morkel

Hermie Voulgarelis

Students building the outdoor classroom
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promoting classroom engagement

Sharhidd Taliep

The use of clickers to enhance the 
teaching experience
I often use the TurningPoint Technology (clicker 
response system) in lectures. This technology makes 
use of an interactive keypad system (known as a 
response card) that students use when responding  
to questions I present to them. The system is 
designed to enhance their learning environments and 
produce results immediately. The system integrates 
with PowerPoint for easy use within a lecture setting. 

I would set up a series of multiple choice and/or 
True/False questions related to the lecture and test 
the entire class during or at the end of the lecture. 
They have about 1 minute to respond to the question 
by clicking the appropriate button on the interactive 
response card (which they would all receive). The 
answer will then appear with the statistic of the 
students’ responses.

I often ask students questions in the lecture to 
determine if they understand the work presented. 
The problem is that only those who know the answer 
will raise their hands and respond. As a result the 
same students were responding to questions while 
others perpetually remained quiet. I therefore did 
not know to what extent learning took place during 
my lecture. Then it is only in a formal test that I 
received feedback on their performance. This is often 
too late as these tests count for marks and do not 
always cover all the work presented in the lectures. 

Furthermore, if I had to ask specific students a 
question, they often felt very embarrassed and shy, 
especially if they got the answers wrong. For this 
reason, I introduced the clicker response system into 
my lectures to try and address these problems. 

There are a number of benefits in using this system. 
Firstly, the students get immediate feedback 
regarding the correctness of their answers and so 
the lecturer is able to evaluate the student level 
of learning immediately. Secondly, answering is 
anonymous and the use of this technology therefore 
allows students to evaluate themselves without 
anyone (including the lecturer) knowing how well 
they did. Thirdly, the lecturer can monitor the learning 
process and store the statistical information compare 
it to other lectures. The students also love the idea 

Clicker response system
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of immediate feedback to the answers provided, 
reacting with big cheers or groans and moans when 
they get a question correct or incorrect! Finally, 
students often pay more attention in the class 
because they know that they will be tested during or 
at the end of the lecture.

Therefore the use of this technology can change 
the learning process to one of immediate feedback 
for all students after the lecture. If a large part of the 
class got a particular question incorrect, I would 
immediately attend to the misconception rather than 
wait until after a major assessment. This has thus 
filled a gap I previously had in my lecturing process.
I would definitely recommend this system to any 
lecturer (CPUT has sets of clicker response systems 
for loan, at both the Business Faculty and Fundani). 

Students responding to questions using the clickers

Student’s reaction when the correct answer to the question was 
revealed

Innovative teaching and learning 
in Afrikaans Education

Hendrick Theys

For the last 15 years I have taken my Afrikaans third and fourth 
year students to most of the mission stations in the Western 
Cape and beyond to record their oral histories and stories. We 
also focused on the different dialects of these communities. 
It is both an exercise on social studies and language. The 
students learn a lot from the elders of the community. They 
gain a lot of knowledge about the lifestyle of the communities. 
Since we are there for a week the community also interact with 
our students and they share their own experiences. It has been 
an enriching experience to students.

The exercise exposed students to these communities and 
they gained valuable experience in sharing the values and 
experiences of the elderly, adults and young people. They 
were compelled to work together and plan properly during 
these excursions. They really appreciated this exposure to a 
world outside. A picture below has students and a community 
member who visited Friemersheim (in 2015), a former  mission 
station near Mossel Bay in the Western Cape.
•	 An	introduction	to	the	hospital	context,	constraints	and	

environment;
•	 The	needs	of	TCH;
•	 The	ethical	restrictions	to	be	considered;	and
•	 Ideas	which	the	TCH	had	for	the	project.	
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innovative approaches to teaching for 
knowledge (epistemological) access

Bernie Millar

Crossing thresholds of learning 
in higher Education  
I use threshold concepts and their concept of 
“troublesome knowledge” in university teaching. 
Let’s begin by unpacking threshold concepts.

A threshold concept is a key concept in a subject. 
Without understanding the concept, the student 
cannot engage actively with the content. Meyer and 
Land, who have done seminal work on threshold 
concepts, state that a threshold concept is like “a 
conceptual doorway which opens up a new way of 
thinking about a topic that has not been accessible 
before; a transformed way of understanding, 
interpreting and viewing something without which 
the student cannot progress”. 

An example of a threshold concept would be 
referencing in academic literacy, vectors in physics, 
and even research in postgraduate degrees. 

Threshold concepts have specific characteristics:
•	 transformative	-	bringing	about	a	shift	in	

perspective and understanding; they transform 
learning; 

•	 integrative	-	showing	how	things	are	
interconnected;

•	 irreversible	–	once	understood,	they	cannot	be	
un-grasped;

•	 bounded	by	discipline	boundaries;	
•	 troublesome	knowledge	in	that	they	are	often	

counterintuitive, tacit knowledge, conceptually 
difficult and may create mental or emotional 
distress thus affecting both the cognitive and 
affective sides of learning;

•	 discursive	–	understanding	a	threshold	concept	
leads to learning to speak in a new language;

•	 reconstitutive	–	the	student	has	to	let	go	of	
prevailing ideas to let new knowledge build;
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•	 liminality,	or	being	in	an	uncertain,	boundary	
space is an integral part of threshold concept 
learning.

The question arises – why argue for threshold 
concepts? To answer this question we have to 
consider learning in a wider context. Neoliberalism 
has colonised higher education in many countries 
including South Africa. Under neoliberalism’s 
influence, as Noam Chomsky amongst others 
has reminded us, universities have become 
commercialised, commodified and corporatized with 
ever-increasing managerialism. 

Knowledge has been commodified and learning is 
consumption where consumers (students) pay for 
a product, i.e. learning which is presented as clear, 
straightforward and comfortable. however, higher 
education is complex and multi-faceted existing in a 
world of change, uncertainty and super-complexity. 

The threshold concept framework disrupts this 
neoliberalist view of learning, by offering an alternate 
discourse where learning is difficult, troublesome 
and transformative.  With this view of significant 
learning as transformational, a university teacher 
can address both epistemological and ontological 
access to learning.

A second question arises – how does a university 
teacher work with threshold concepts?  A teacher 

first needs to identify the threshold concepts in his/
her subject by reflection, asking colleagues, looking 
at old exam papers and asking the students by 
creating a dialogic relationship with them. having 
identified these concepts think what “threshold 
actions” are needed to lead to an understanding of 
the threshold concept. Think what can be done to 
make the threshold concept understandable and 
accessible. For example, could one possibly use a 
concept map? 

To conclude, threshold concepts provide learning 
that is transformative in that change happens both 
in the student’s understanding (epistemological) 
and in the student’s being (ontological) where 
self-confidence begins to bloom and the student 
considers him/herself a knower.
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innovative practices in 
academic staff development
Writing for publication retreats – guiding staff in developing an 
educationally-focussed research paper  

Staff joining the retreats are expected to arrive 
with a rough draft of their paper so that they have 
something to rework progressively as they receive 
input for peers and experts. 

In broad strokes the workshops can be 
characterised by peer review and structured input 
on ‘rhetorical moves’ for writing articles. For peer 
review staff are placed into dyads or small groups 
of authors with similar interests for the duration of 
the writing retreat. Peer review was furthermore 
itself structured in that sessions were timetabled 
after writers had opportunity to rewrite first drafts 
according to structured input, as described below. 

As well as the peer reviewer, each staff member is 
also assigned a mentor, usually a more experienced 
writer in the field. 

In Kamler and Thomson’ s 2013 book, ‘helping 
doctoral students write’, they identified the 
importance of giving students a structure to their 
writing, so that they may become more able to 

FUNDANI STAFF 
(often with colleagues from 
UWC, UCT and SUN)
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develop their writing independently. In our own 
workshops we mobilised the concept of teaching 
staff ‘rhetorical moves’ in writing their research 
articles. Each of these moves was also illustrated 
with reference to a single ‘good’ research article. 

Using a single source was important as staff were 
able to more fully interrogate the writing than if a 
number of different articles were used. In abstract 
writing, which is where the workshops began, the 
abstract was taught as a ‘tiny text’ which also 
contained within it the argument put forward and 
the position and focus of the researcher, aimed at 

establishing the researcher as ‘legitimate’. 
Following on from this input, staff were given 
structured writing time to redraft their original 
abstract and receive peer and mentor feedback. 

Staff were then taught the ‘creating a research 
space’ model for writing an introduction and 
formulating an argument. In this model the writer 
occupies a position within the already published 
work in the field, through inter-alia, establishing 
a territory (e.g. reviewing current research), 
establishing a niche (e.g. indicating a gap) and 
occupying it (e.g. stating one’s own purpose). Again 
staff retreat to redraft their introductions following 
the workshop input. 

In crafting a literature review the first step is 
identifying the ‘gurus’ in the field and the major 
debates, such that they are able to ‘stand on the 
shoulders of giants’, so to speak. Then the authors 
are encouraged to situate their own work within 
these debates, thus finding a voice or as it is put in 
the workshops, taking a ‘hands on hips’ stance. 

As Kamler and Thomson again put it, ‘adopting 
a critical but generous stance and learning to 
speak with authority’ is an extremely difficult task, 
especially for novice writers. Again writers are given 
opportunity to redraft and engage in mutual review. 

Further structuring was offered for developing 

subsequent sections of the article. Though we 
were initially concerned that such structuring would 
restrict authors’ room to develop, initial evaluation 
reports indicate that it provided a platform for 
development, particularly for new writers.
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Post-graduate Certificate in higher Education (PGChE) 
research course   

The participants on the course have to engage 
with some of the key issues in research such as 
researching the literature, establishing a research 
question and selecting an appropriate and valid 
methodology. Though these are normative topics in 
research courses, this course differs from the norm 
in its approaches. 

Internationally and in South Africa, emphasis is 
increasingly being placed on scholarship in relation 
to teaching and learning. This course is designed 
to assist staff to reflect on and evaluate the 
effectiveness of various aspects of their teaching, 
and about how to teach better; to learn more about 
documenting their teaching practices; and more 
specifically to learn how to prepare for a more 
systematic research proposal on teaching and 
learning and conduct a pilot study on this. 

The course is interactive and experiential, 
throughout, as we believe that learning happens 
through doing and through both giving feedback to 
others against set criteria as well as receiving and 
responding to feedback from peers and mentors. 

The course uses the interactive googledocs tool 
to facilitate this giving/receiving feedback and thus 
over half the course time is conducted online in this 
fashion. 

(6 CPUT staff enrolled for the PGCHE in 2015. All 
staff registered for the research module and had 
a choice of registering for the supervision or IT in 
education module).

FUNDANI STAFF 
with colleagues from UWC, UCT 
and SUN

Participants on the 2015 PGCHE research course (Joe Warren)
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Extended curriculum (ECP)/foundation teaching for 
epistemological access course Fundani ECP/ foundation staff

The extended programmes are an attempt to assist  
students who have been identified as requiring 
additional learning and academic support in their first 
year with knowledge and tools to help them navigate 
their way through difficult subject material. 

The teaching for epistemological access served 
the dual role of introducing, especially new ECP 
staff to some core educational principles and 
values associated with ECP and providing concrete 
opportunities for staff to plan pedagogic interventions 
that foregrounded epistemological access. The 

course was conducted over four 
sessions (April – May 2015) and 
culminated in the presentation 
session where colleagues 
showcased lesson plans 
developed over the duration of 
the workshop series. 

The starting point for the 
course was lecturers’ own 
experiences of teaching in 
ECP. These experiences were 
then used as a ‘reflection’ 
springboard’ as lecturers were 
introduced to the literature 
about pedagogic approaches 

and principles that have enjoyed credibility in 
the ECP arena over the last 20 years. A central 
concept introduced in this course was the 
notion of ‘discourse’.  The significance of this 
concept is that it helps to understand students’ 
entry to higher education and its different social 
and disciplinary practices as involving learning 
new knowledge, rules and conventions. In an 
epistemological approach different disciplines 
are understood as different discourses, i.e. different 
knowledge fields with their own central guiding 

principles and ways of using language. 

Access to these discourses is then concerned with 
understanding these knowledge and communication 

principles. Such a method of teaching is a forward 
looking model rather than a deficit one, which 

gee (1990, p. 143) defines 
a discourse as… a socially 
accepted association among 
ways of using language, of 
thinking, feeling, believing, 
valuing, and of acting that can 
be used to identify oneself as a 
member of a socially meaningful 
group or ‘social network’ or to 
signal (that one is playing) a 
socially meaningful ‘role’

Engineering staff on the course
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Classroom FIKAS for ECP staff

Academic staff often have hectic 
schedules and heavy teaching and 
marking loads. It is thus often difficult to 
enlist them into learning development 
opportunities such as academic 
workshops. 

Lynn Coleman decided that ECP staff 
could benefit from having informal 
lunchtime practice-sharing sessions 
over coffee and sandwiches. These 
are called ‘Fikas’. Fika is a concept 
in Swedish culture centered around 
a coffee break usually with friends, 
colleagues or family with the purpose of 
having a conversation or a chat. 

The first ECP Classroom Fika took 
place in August and showcased 
some recently recorded video clips of 
current ECP students sharing their experiences 
and perspectives of being a ECP student. Fikas 
usually have an invited guest from the broader ECP 
community at CPUT raising a topical or interesting 
topic related to teaching and learning in ECP. 
The guest gets the ball rolling by giving a short 

presentation and staff spend the bulk of the Fika 
discussing and debating the topic. The advantages 
of this sort of approach are the relaxed atmosphere 
– staff are free to move in and out of the Fika – and 
the focus on their ideas rather than those of the 
presenter.  An example of a recent Fika is given 
above. 

recognizes that students have to be overtly taught 
discourses if they are to understand these new fields. 
Staff are firstly taken through the pros and cons of 
old models of teaching on ECP in the literature and 
are then introduced to the concept of discourses 
and so teaching for epistemological access. Through 
using tools such as ‘concept mapping’ staff are 
taught how to bring the principles underpinning their 
disciplines, and the relationships between them, 
into the open. how such teaching can be done is 
illustrated through studying cases. Staff are then 
invited to design and present a case of ‘teaching for 
epistemological access.

The course attracted between 10 – 15 
participants and resulted in at least three 
conference presentations addressing the issue of 
epistemological access within ECP at the annual 
ECP Regional Symposium in August.

Lynn Coleman
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Grappling with social justice in foundation/extended 
programme provisions: regional workshop with Brenda Lebowitz 
and viv Bozalek
on october, 22 lecturers and academic development 
practitioners from across the region’s four institutions 
met to discuss and engage in a conversation about 
a socially justice perspective on foundation provision. 
This seminar-workshop was organised to unpack and 
gain clarity on the interesting and thought-provoking 
argument presented by Professors Brenda Leibowitz 
(UJ) and vivienne Bozalek (UWC) in the recent edition of 
the South African Journal of higher Education 
(vol 29, 1).  

The seminar-workshop programme was structured to 
accommodate an extended presentation by Brenda 
and vivienne which allowed them to reintroduce all the 
participants to the key ideas and arguments outlined in 
their article. A key position taken by the authors of the 
paper was to critique how the current formulation of 
foundation provision creates a division within the higher 
education learning space between mainstream and ECP. 
These divisions are reinforced and amplified leading to 
stigma and ‘othering’. Current thinking about foundation 
provisions thus fails to acknowledge the complexities of 
learning that all students at higher education experience, 
not only those in ECP. The article offers the Universal 
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Design for Learning and Capabilities Approach as 
two alternative ways in which support for learning 
and teaching across the higher education space can 
be developed in ways that are more socially just.

Participants were then divided into disciplinary or 
interest groups (Science and Engineering, Academic 
Literacies and Writing, Business and Commerce, 
Faculty & Institutional leadership). In our groups we 
were asked to reflect on the presentation and article 
and then flesh out what was useful or not about 
the argument and ideas and whether there was any 
practical merit to what the presenters were offering. 
We also had to come up with three questions or 
issue we wanted the presenters to respond to. By 
all accounts these mini-group discussions were 
robust and spirited and offered participants an 
opportunity to really grapple, not only with the main 
argument offered by the paper, but also its practical 
utility in the very diverse contexts of departmental 
and institutional settings. At the final plenary session 
each group offered a report on their discussions and 
the presenters were able to respond to questions 
raised.

Many agreed that the paper was clear in raising 
the varied challenges and complexities faced 
within the South African higher education context, 
and especially how these become manifest within 
extended curriculum and foundational provisions. 

In particular participants grappled with notions 
of the purpose of higher education, what social 
justice meant within higher education, contested 
conceptualisations of the term ‘disadvantage’, 
the shifting focus on academic development work 
(from supporting students to supporting staff) and 
inherent way in which foundation provisions tend 
to ‘other’ both the student and staff associated 
with its programmes. Needless to say, after an 
engaging morning of discussion and debate many 
of the participants left with more questions than 
answers – an indication of the continued intellectual 
and academic work required within the extended 
curriculum sector.
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