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Message
from the Deputy
Vice-Chancellor:
Prof Anthony
Staak
In recent years inefficiencies prevalent in the higher
education system have increasingly come under the
spotlight. This is borne out in the main by various
cohort studies, which reveal that student throughput
and success rates remain persistently poor across
the entire sector. While it is acknowledged that
many factors affecting the academic performance of
students are not directly under our control, there are
a number of areas over which we do have
influence. These areas have been the focus of
interventions at a national level, such as the
Teaching Development Grant (TDG) and Quality
Enhancement Project (QEP) that have shaped
much of our work in the realm of teaching
and learning in recent years.
As in previous years, this 2016/
2017 Teaching and Learning Report
will once again showcase the
initiatives of staff that were aimed
primarily at improving student
success and throughput rates.
Many of these initiatives were
funded through the TDG or were
aligned to the thematic areas of the
QEP, and have had a major impact
on improving the quality of teaching
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and learning at CPUT (see photo of EMS students and
the application of Newton’s laws).
The report covers a broad range of teaching and learning
interventions related mainly to academic development,
staff development, foundation provision, technologyassisted learning and curriculum development, and
foregrounds innovative practices by staff in these areas.
In particular, much time and effort were devoted to
work on the curriculum, which was at the heart of the
decolonization debate. Such work was also prompted by
the pressing need to develop a suite of new qualifications
that align with the Higher Educations Qualifications
Sub-Framework, and the need to embed a revised set of
CPUT graduate attributes in the curriculum (see p.44 for
additional information on this aspect of teaching).
Innovative approaches to community engagement and
work-integrated learning are highlighted as well. CPUT
has historically taken a lead role in work-integrated
learning (WIL), and was responsible for the influential
CHE Best Practice Guide to WIL in 2011. In 2015/16,
Professor Chris Winberg was awarded a South African
Research Chair in Higher Education Work-Integrated
Learning. Her research unit continues to support and
develop new approaches to WIL.
Further attention is given to efforts to promote the
scholarship of teaching and learning, mainly through the
Research and Innovation Fund for Teaching and Learning,
and numerous writing retreats and workshops. It is
indeed pleasing to record a steady increase in conference
presentations and journal publications in the area of
teaching and learning as a direct result of these initiatives.
Most significantly this report provides an opportunity
to celebrate successes in teaching and learning and to
highlight the achievements of staff in this domain. This is
perhaps something we do not do enough of at CPUT.

Among these achievements the following deserve
special mention:
• In 2016 Dr Nic Theo received the national
HELTASA (Higher Education Learning and Teaching
Association of South Africa) Teaching Excellence
award for his teaching in Film and Media Studies.
Only five of these awards are made annually by
the Council of Higher Education. Academic staff
from all 23 universities compete for this prestigious
award by submitting a portfolio reflecting innovative
approaches to teaching in their subject area.
• In 2017, another of our academic staff members,
Siddique Motala enjoyed this accolade. He received
the HELTASA Teaching Excellence award for
his work in Global Information Systems in Civil
Engineering.
• In 2017 three staff members, Drs Hanlie Dippenaar,
Xena Cupido and Muhammed Nakhooda, were
selected to participate in the TAU national teaching
fellowship scheme. The TAU (Teaching Advancement
at Universities) initiative targets academics with a
notable track record in teaching and learning and
over a year involves them in intensive mentoring
and reflection on their teaching. At the end of the
process, the staff are awarded a teaching fellowship
in recognition of their teaching ability, which has
currency at any South African university.
Sincere thanks to all staff members who have gone the
extra mile to promote teaching and learning at CPUT,
and for maintaining their focus on improving the quality
of teaching and learning. Special thanks to Fundani
CHED for the leadership it has shown in this area
and for compiling this report, and to the various other
support units. I am confident that in showcasing the
innovative practices of staff members and celebrating
their successes, this report will provide the impetus for
further development and will go a long way towards
elevating the status of teaching and learning at CPUT.

Boodskap van
die adjunkvisekanselier:
Prof Anthony
Staak

akademiese ontwikkeling, personeelontwikkeling,
fondamentvoorsiening, tegnologiegesteunde leer en
kurrikulumontwikkeling, en vooropgestelde innoverende
praktyke deur personeel in hierdie areas. In die
besonder was baie tyd en moeite gewy aan werk
aan die kurrikulum, wat die kern van die debat oor
dekolonisasie was. Sulke werk is ook die gevolg van die
dringende behoefte om ‘n reeks nuwe kwalifikasies te
ontwikkel wat in lyn is met die Subraamwerk vir Hoër
Onderwyskwalifikasies, asook die noodsaaklikheid om
‘n hersiene stel CPUT-gegradueerde eienskappe in die
kurrikulum in te sluit.

Gedurende die afgelope paar jaar het ondoeltreffendhede
wat algemeen in die Hoër Onderwysstelsel voorkom,
al hoe meer onder die aandag gekom. Dit word veral
sigbaar deur verskeie kohortstudies wat bewys lewer
dat die deurvloei en suksessyfers van student oor
die hele sektor deurgaans swak bly. Alhoewel daar
erkenning gegee kan word aan baie faktore wat
akademiese prestasie van studente beinvloed en nie
direk onder ons beheer is nie, is daar ‘n aantal areas
waaroor ons wél ‘n invloed kan uitoefen. Hierdie gebiede
was die fokus van intervensies op nasionale vlak,
soos die Onderwysontwikkelingstoekenning (TGD) en
Kwaliteitverbeteringsprojek (QEP) wat oor die afgelope
jare baie van ons werk op die gebied van onderrig en leer
gevorm het.

Innoverende benaderings tot gemeenskapsbetrokkenheid en werkgeïntegreerde leer (WIL)
word ook uitgelig. CPUT het histories ‘n hoofrol
in werkgeïntegreerde leer geneem en was
verantwoordelik vir die invloedryke CHE Best Practice
Guide to WIL in 2011. In 2015/16 is professor Chris
Winberg ‘n Suid-Afrikaanse Navorsingsleer in Hoër
Onderwys-werkgeïntegreerde leer toegeken. Haar
navorsingseenheid ondersteun en ontwikkel nuwe
benaderings tot WIL.

Soos in vorige jare sal hierdie 2017 Onderrig- en
Leerverslag weer die inisiatiewe van personeel
beklemtoon, wat hoofsaaklik daarop gemik was om
studentesukses en deurvloeikoerse te verbeter.
Baie van hierdie inisiatiewe is deur die TDG befonds of in
lyn gebring met die tematiese areas van die QEP en het
‘n groot impak gehad op die verbetering van die gehalte
van onderrig en leer by die CPUT.
Die verslag dek ‘n wye verskeidenheid onderrig- en
leerintervensies wat hoofsaaklik verband hou met

Verdere aandag word bestee aan pogings om ‘n
vakkundigheid van onderrig en leer te bevorder,
hoofsaaklik deur die Navorsings- en Innovasiefonds
vir Onderrig en Leer en talle skrywerstoevlugte en
werkswinkels. Dit is inderdaad aangenaam om ‘n
bestendige toename in konferensie-aanbiedings en
tydskrifpublikasies op die gebied van onderrig en leer as
‘n direkte gevolg van hierdie inisiatiewe op te teken.
Die grootste deel van hierdie verslag bied ‘n geleentheid
om suksesse in onderrig en leer te vier en die prestasies
van personeel op hierdie gebied uit te lig. Dit is dalk iets
wat ons nie genoeg van by CPUT doen nie.
Onder hierdie prestasies verdien die volgende spesiale
vermelding:

• In 2016 het dr. Nic Theo die nasionale HELTASA
(Hoër Onderwysleer en Onderrigvereniging van
Suid-Afrika) Onderriguitnemendheidstoekenning vir
sy onderrig in Film- en Mediastudie ontvang. Slegs
vyf van hierdie toekennings word jaarliks deur die
Raad vir Hoër Onderwys gemaak. Akademiese
personeel van al 23 universiteite meeding vir hierdie
gesogte toekenning deur ‘n portefeulje in te dien
wat innoverende benaderings tot onderrig in hul
vakgebied weerspieël.
• In 2017 het een van ons akademiese personeellede,
Siddique Motala, hierdie toekenning ontvang. Hy
het die HELTASA Education Excellence-toekenning
vir sy werk in Global Information Systems in Siviele
Ingenieurswese ontvang.
• In 2017 is drie personeellede, Dr. Hanlie Dippenaar,
Xena Cupido en Muhammed Nakhooda,
gekies om deel te neem aan die Teaching
Advancement at Universities (TAU) se nasionale
onderwysgenootskapskema. Die TAU-inisiatief fokus
op akademici met ‘n noemenswaardige rekord in
onderrig en leer, en betrek hulle dan oor ‘n jaar in
intensiewe mentorskap en nadenke oor hul onderrig.
Aan die einde van die proses word die personeel
toegeken met ‘n onderriggenootskap ter erkenning
van hul onderrigvermoë, wat geldig by enige SuidAfrikaanse universiteit is.
Opregte dank word aan alle personeellede gegee
wat die ekstra myl gegaan het om onderrig en leer by
CPUT te bevorder en om hul fokus op die verbetering
van die gehalte van onderrig en leer te handhaaf.
Spesiale dank word ook gegee aan die verskeie
ondersteuningseenhede, Fundani CHED, veral vir die
leierskap in hierdie verband en vir die opstel van hierdie
verslag. Ek is vol vertroue dat hierdie verslag die impetus
sal gee vir verdere ontwikkeling op hierdie gebied en sal
die status van onderrig en leer by CPUT verhef, veral
teen die agtergrond van die innoverende praktyke van
personeel en hul gepaardgaande suksesse daarmee.
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Umyalezo
osuka kuSekela
kaSekelaTshansela:
Prof Anthony
Staak
Ukuqhwalela kweeNkqubo zeMfundo ePhakamileyo
kule minyaka yakutshanje kuya kusiba ngundaba
mlonyeni. Oku kubangelwa yinqwaba yezifundo
eziphambili ezibonisa ukuba amanqanaba okuvelisa
abafundi nawokuphumelela kwabafundi awade
aphucuke kweli candelo jikelele. Nangona kungqinwa
ukuba izinto ezininzi ezidlala indima kwimpumelelo
yabafundi eyunivesithi zingapha kwamandla ethu,
kukho apho sinokuba negalelo khona. La macandelo
aqwalaselwe kakhulu kwimingeneleli yokuphucula
oku kwinqanaba likazwelonke, nje ngakwinkqubo
ebonelela ngegranti yokuphuhlisa ukufundisa eyaziwa
njenge-Teaching Development Grant (TDG) kunye
nenkqubo yokuphuhlisa umgangatho ekuthiwa yi-Quality
Enhancement Project (QEP). Ezi nkqubo zimilise kakhulu
umsebenzi wethu kummandla wokufundisa nokufunda
kwiminyaka yakutshanje.
Nje ngakwiminyaka engaphambili le ngxelo ka-2017
yokuFundisa nokuFunda iza kuphinda ibonise amaphulo
abasebenzi ajolise ekuphuculeni amazinga empumelelo
nokuvelisa/nemveliso yabafundi. Uninzi kula maphulo
afumana inkxaso-mali kwi-TDG okanye alungelelene
neenkalo zemixholo ye-QEP kwaye kwaye zibe nefuthe
elikhulu ekuphuculeni umgangatho wokufundisa kunye
nokufunda e-CPUT.
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Le ngxelo iquka uluhlu lwamangenelelo okufundisa
nokufunda anxulumene kakhulu nophuhliso lwemfundo
ephakamileyo, uphuculo lwabasenzi, ukulungiselela
isiseko, ukufunda okuncediswa yiteknoloji kunye
nophuhliso lwemfundo ephakamileyo kwaye ibeka
phambili imisebenzi yabasebenzi ezisa inguqulelo kula
macandelo. Ngokokukodwa ixesha elininzi nenzame
zinikezelwe ekusebenzeni kwikharityhulam egxile
kwingxoxo ngezebuyambo (decolonization). Lo msebenzi
uphembelelwe sisidingo esibalulekileyo sokuyila uluhlu
lwezidanga ezintsha ezimelene kunye Higher Educations
Qualifications Sub-Framework, kunye nokufakelela
uluhlu lweempawu ezihlaziyiweyo ezilindeleke kubafundi
abathweswa izidanga e-CPUT.
Le ngxelo ikwa qaqambisaamanyathelo azisa
inguqulelo kwintsebenziswano nooluntu kunye
nokufunda okudibanisa umsebenzi. Ngokwembali
i-CPUT iphumelele emagqabini kwizifundo eezdibanisa
umsebenzi kwaye ibenefuthe elingamandla kuyilo
lwe-CHE Best Practice Guide to WIL ngo-2011.
Ngo-2015/16 uNjingalwazi Chris Winberg uthe
wawongwa ngesihlalo sokuba nguSihlalo woPhando
eMzantsi Afrika kwiMfundo ePhakamileyo edibaniselo
nokuFundisa. Icandelo lakhe liyaqhubekeka ekuxhaseni
nasekuphuhliseni iindlela ezintsha ze-Wil.
Ingqwalasela emandla isekuphuhliseni ingxowa-mali
yokufundisa nokufunda ngokubhekiselele kwingowaMali yoPhando noYilo lokuFundisa noFunda neqela
lamaphulo ophuhlisa ubhalo. Njenxa yala malinge
kuyachulumancisa ukwazisa ukukhula kweentetho
ezenziwa kwiingqungquthela/khonferensi nopapasho
kwiijenali ezijongene nokufundisa nokufunda ngenxa
Okona kubalulekileyo le ngxelo isipha ithuba
lokubhiyozela impumelelo kwinkqubo zokufundisa
nokufunda kwaye igxininisa/ibeka elubala inzuzo
yabasebenzi kweli candelo. Nto leyo singayenzi
ngokwaneleyo e-CPUT.
Kwimpumelelo yabasebenzi aba balandelayo kufanele

sibakhankanye ngokukhethekileyo:
• Ngowama-2016 uGqirha Nic Theo wafumana iwonga
lesizwe lokuGqwesa ekuFundiseni kwizifundo zakhe
ze-Film and Media kumbutho i-HELTASA (Higher
Education Learning and Teaching Association of
South Africa). Mahlanu kuphela ngonyaka la mawonga
athi anikezelwe yiKhansile yeMfundo ePhakamileyo.
Abafundisi beMfundo ePhakamileyo beyunivesithi
ezingama-23 bakhuphisana ngokungenisa iportfolio
ebonisa iindlela ezibonisa inguqu kwindlela yabo
yokufundisa kwelo candelo lesifundo.
• Ngowama-2017 omnye olilungu labasebenzi
bethu uSiddique Motala wazuza le mbasa.
Wafumana iwonga leHELTASA Teaching Excellence
ngomsebenzi wakhe kwi-Global Information Systems
yobunjineli (i-Civil engineering).
• Ngowama-2017 amalungu amathathu abasebenzi  
ooGqr. Hanlie Dippenaar, Xena Cupido noMuhammed
Nakhooda b0nyulelwa ukuba bathathe inxaxheba
kwi TAU national teaching fellowship scheme. Iphulo
le-TAU (Teaching Advancement at Universities)
lijonge abafundisi bamaziko eMfundo ephakamileyo
abagqwesayo ekufundiseni nasekufundeni kunyaka
lowo. Ekupheleni kwalenkqubo baphiwa ithuba
lokufundiswa oluphangaleleyo baze bajonge indlela
abafundisa ngayo. Ekupheleni kwale nkqubo
abasebenzi bawongwa nge-fellowship ethwala
lukhulu nakuyiphi na iyuniveisthi yase Mzantsi Afrika
engqina isakhono sabo sokufundisa.
Ndibulela ngokungazenzisiyo kubo bonke abasebenzi
abagqithisileyo ekuphuhliseni sukufundisa nokufunda
e-CPUT nokuhlala beqwalasele ekuphuculeni
umgangatho wokufundisa nokufunda. Ndibulele
nangakumbi kumacandelo ahlukeneyo enkxaso,
iFundani CHED ngobunkokhekheli ebubonakalisileyo
kulo mmandla nangokuqulunga le ngxelo. Ndinethemba
ukuba ngokubonisa imisebenzi enenguqulelo
yabasebenzi nokubhiyozela impumelelo yabo le ngxelo
iza kukhomba indlela yokuphuhlisa ngakumbi kulo
mmandla kwaye iya kude ekunyuseni izinga lokufundisa
nokufunda e-CPUT.
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Teaching awards and scholarships 2016-17
from the Department of Civil Engineering and
Surveying received the national teaching award from
Council of Higher Education (CHE) and the Higher
Education Learning and Teaching Association of
South Africa (Heltasa). Dr Nakhooda, together with
Drs Hanlie Dippenaar (Education) and Xena Cupido
(Fundani CHED) are TAU fellows, while Dr Ayesha
Toyer was recognised by the Faculty of Informatics
and Design for her teaching skill.

Top Class: Teaching and Learning enjoyed centre stage recently when the university, for the first time, honoured recipients of
in-house as well as external teaching awards at one event. From left: Drs Hanlie Dippenar, Mark Marais, Ayesha Toyer, Prof Anthony
Staak, Dr Muhammad Nakhooda and Siddique Motala

Normally only the winners of the Institutional
Teaching and Learning Excellence Awards would
be lauded in this way, but in 2017 for the first time,
the honour was extended to faculty awardees,
Teaching Advancement at University (TAU) fellows,
and the CPUT winner of a 2017 HELTASA National
Excellence in Teaching and Learning Award.
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The awardees gave a short presentation on their
teaching philosophy and practice, after which they
took questions from the audience.
The institutional winners were Drs Muhammad
Nakhooda (Applied Sciences) and Mark Marais
(Health and Wellness Sciences). Siddique Motala

According to Prof Anthony Staak, Deputy ViceChancellor: Teaching and Learning, good teachers
are often not given the recognition they deserve.
‘There is a lot more we can do, but it’s heartening
to see that the Department of Higher Education
and Training are supporting teaching endeavours
through, amongst others, staff development.
Occasions like these, where teaching excellence is
celebrated, also make a contribution,’ says Staak,
who together with Fundani CHED hosted the event.
Prof James Garraway from Fundani CHED
expressed the hope that an event like this would
hosted again next year and that it would eventually
become a fixture on the university’s events calendar.
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Institutional teaching excellence awards 2017

broad
used on plant
ulators
um spp. Both
ute greatly to
Muhammad Nakhooda
ugarcane are essential commodities. Our research
interest explores the status of
SIR and the SouthMuhammad’s
African Sugar
Research Institute
language in the science classroom, and its role in
earch. Our effortsaddressing
also involve
establishing
diversity
and transformation, managing
threshold concepts, grasping the theoretical
egetative propagation practices for the eucalypts,
complexity of scientific concepts, and codeween PGRs duringswitching
plant ontogeny,
e.g. during
in biology.
The grasp of scientific concepts through language
has to be considered in the light of critical thinking.

nursery establishments in KwaZulu-Natal, we have
hnology and improve the yield and quality of our
mical aspects of plant development.
projects aimed towards the development of

Critical thinking encompasses rational judgement,
problem solving, predicting likelihoods, drawing
inferences, inductive and deductive reasoning, all
towards the synthesis of an outcome that is both
coherent and logical. A further objective of the
science curriculum is that critical thinking skills
should be transferrable across the curriculum. Whilst
some authors have argued that critical thinking is
subject-specific, a larger body of evidence supports
the idea that critical thinking is generic. Hence, the
language through which critical thinking is developed
needs to support more than just a particular subject,
but rather various threshold concepts that span the
curriculum. The acquisition of concepts, especially
threshold concepts in science, can be enhanced
through knowledge of a second language, as the
concept may be variously represented.
Language is central to the integration of biological
threshold concepts which, through the paradigm
of scientific thinking, demonstrates a transformed,
sophisticated understanding of complex biological
systems. The abstract nature of these biological
systems, dealing with microorganisms, biomolecules,
biochemical pathways towards a physiologicallyfunctional being, means that the biotechnology syllabus
is replete with threshold concepts. Such concepts
are gateways to student understanding of biology. As

Meyer and Land (2005) explain, these concepts are
transformative, irreversible and integrative.
As a scientific field, biotechnology is multidisciplinary,
and encompasses concepts from biology, physics,
chemistry and mathematics. The knowledge
journey through the biotechnology curriculum is
accompanied by the concomitant acquisition of
suitable language that when extended beyond the
stringent language of instruction, may significantly
enrich the epistemological process, through imagery,
symbolism, concept engagement, and knowledge
acquisition, leading to a sophisticated understanding
and grasp of the threshold concept. The steady
progress in the scientific and higher education
landscapes, coupled with dynamic student attributes
and backgrounds in the transformation-engaged
South African university system, necessitates new
and innovative pedagogies, in order to remain
relevant, sensitive and progressive.

Reference
Meyer, J. and Land, R. 2005. Threshold
Concepts and Troublesome Knowledge
(2): Epistemological Considerations and a
Conceptual Framework for Teaching and
Learning. Higher Education, 49(3): 373-388.
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Mark Marais
Mark Marais is a physics teacher with an abiding
interest in how physics can be made more real and
understandable within non-physics disciplines in
Health Sciences.
Mark teaches physics in radiography and prior to
this in emergency Medical Sciences. His teaching
approach is to move back and forward between
practical applications of physics in professional
practices to physics principles and mathematical
calculations. Students are, for example, encouraged
to build working models of physics principles
in action (see photo of EMS students and the
application of newton’s laws).
In addition, other students more recently
constructed ‘a working Magnetic Gaussian Linear
accelerator model.’ an explanatory video was also
produced by a group of EMS students as part of
their physics project, which resulted in a public
exhibition (see p. 44 for additional information on
this aspect of teaching).

Easy as pie: Ronnie Kellerman and Fabio Moreira won first
prize for their model which explained Newton’s laws of motion

8
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HELTASA award winners 2016/17
Each year HELTASA and CHE call for candidates for their prestigious national awards. Each
university is permitted to submit three teaching portfolios, and there are thus over 50 portfolios
from across the country submitted annually. Of these, five are selected for the national award,
each winner receiving a cash disbursement of R30 000. The awards are thus highly competitive
and sought after and we were delighted to have had one of our lecturers in the top 5 awardees for
both 2016 (Nic Theo) and 2017 (Siddique Motala).
The criteria for the awards can be broadly summed up as follows (to view the awards see heltasa.
org.za/awards), from the HELTASA website:
‘The teaching portfolio makes a convincing case for excellence in that the academic/academic
team has reflected on multiple aspects of their context, including their students, their institution
and their discipline/programme. The portfolio clearly describes the teaching and provides an
explanation of why the applicant adopts the approach that s/he does (teaching philosophy).
Teaching methods used are contextually nuanced and are aligned to the stated philosophy.
Robust and diverse evidence has been provided for the claims made in the portfolio. The
academic/academic team is constantly looking for ways of improving and can reflect on growth
over time and in response to changing contexts or new understandings. The academic/academic
team has had a positive institutional, national
or international impact on teaching in higher
education. The portfolio demonstrates
excellence in teaching that can serve as an
inspiration or can deepen our understanding
of this crucial aspect of higher education.’

2017 HELTASA award
winner
Siddique Motala
In addition to winning the 2017 HELTASA award, Siddique was
also the recipient of the CPUT institutional teaching award in
2016.
I teach within
the discipline
of geomatics,
which is situated
in the Faculty
of Engineering.
In South Africa,
geomatics
qualifications at
universities, like
other engineering
qualifications,
are focused
Siddique Motala
on maintaining
minimum
standards and covering specific technical knowledge
areas. These standards are prescribed by the South African
Geomatics Council (SAGC), which is the statutory body that
is responsible for regulating the geomatics profession. For
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opportunities. In unequal societies such as ours, the
registering as a geomatics practitioner, SAGC requires
knowledges of the upper and middle classes are
that the educational institution, at a minimum, covers
considered to be valuable, and the marginalisation of
specific content areas. These content areas are
the previously disadvantaged individuals continues.
heavily biased toward mathematics, science and
This marginalisation
technology. This
and othering within
tends to minimise
the higher education
the importance of
My teaching aims at micro-instances of
system is propagated
affective, social and
by factors such
creative graduate
experimental activism that addresses these
as language
attributes that
issues. I attempt to bridge the gap between
underpreparedness
should be nurtured
the so-called ‘hard’ and ‘soft’ sciences with
(Postma &
during the education
specific interventions, and I attempt to celebrate
Postma 2011)
process, to produce
diversity in class by giving my students a voice.
and inequalities
more well-rounded
associated with
and industry-ready
race, gender and
graduates. A result of
generation (Bozalek
this is a lacuna in the
2011). My teaching builds on an awareness that
holistic education of geomatics students. In addition
students possess valuable knowledge which can
to this, the current geomatics curriculum is not just
benefit the revitalisation of the geomatics curriculum.
technicist, but also politically loaded in a way that
My teaching aims at micro-instances of experimental
entrenches certain discourses. Current geomatics
activism that addresses these issues. I attempt to
education is an extension of the old surveying
bridge the gap between the so-called ‘hard’ and ‘soft’
education which was developed during the apartheid
sciences with specific interventions, and I attempt to
era (and in turn was influenced by colonial education).
celebrate diversity in class by giving my students a
There has been very little research conducted to
voice.
interrogate the philosophical underpinnings to see
if the current curriculum is striving to offer a socially
I attempt to grow students’ critical awareness by
just education or to simply uphold the old colonial
problematising Western hegemony. Most of my
knowledge status quo.
practical examples of mapping are centred on Africa.
This is an attempt at micro-instance of activism, a
The student groups that I teach are diverse, and
decolonizing methodology, where light is shed on
reflect not only the heterogeneity of South African
our continent. In this regard, my storytelling method
society at large, but there is an increasing presence of
uses stories from African history. The stories always
students from other African countries in my classes.
have an ethical basis, and encourage an awareness
This presents some very interesting challenges and

10

of world issues. I attempt to develop student learning
experiences that alert them to issues of equality and
empowerment by encouraging fairness and diversity.
My approach is deeply aware of the situated nature of
existence, and develops a local knowledge that gives
students voice.
As part of my development as a lecturer, I have
attempted many different types of pedagogical
intervention over the last decade. Being experimental,
some interventions have proven to be ineffective
in encouraging deep learning effectively, whereas
others have shown promise. Apart from the traditional
lecturing method employed by most lecturers, I use
other methods, such as online lecturecasts, teaching
with tablets, and digital storytelling. My teaching
methods are adaptable and fluid, and I prefer not
to plan my classes with levels of detail that would
constrain the evolving nature of my pedagogy.
References
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This means working towards helping graduates to
develop, which involves:
• skills in effective communication in a complex
and professional way, based on knowledge
of how media work socially, culturally and
commercially in a global environment;
• skills in application of written concepts to a
phenomenal world; and
• self-motivation, proactive dispositions and
agency.

2016 HELTASA
award winner
Nic Theo
Nic was also the recipient of the CPUT institutional
teaching award in 2015.
I teach Screenwriting and Communications, with
a focus on enabling graduates to produce films
at industry entry-level in a professional context.

My core philosophy is based on the belief that
teaching and learning can be done neither by strict
application of rules nor by eschewing rules in favour
of relationships. Instead, it is only possible through
constant and responsive application of both,
through flexibly gauging the process as it unfolds. In
particular, I believe that:
• The lecturer is neither an expert nor important,
but is merely tasked to provide a bowl in which
students might explore their professional
and personal aspirations. This translates
to managing the ego; holding the space in
which learning happens; and rewarding and
encouraging the actions of responsibility,
agency and careful thinking rather than focusing
on the objects of ‘knowledge’.
• Learning is enabled through care via empathy
(of knowledge, circumstances, and feelings);
through affirming students’ cultural and social
attributes; and by providing clear, explicit and
reasonable expectations against which they can
benchmark their progress.
• This learning happens incrementally, from
where the student is (context is all!), through

encouragement and the application of
reasonable, explicit boundaries that are strictly
and fairly enforced, and through constant,
persistent reflection by students on their
practices.
Nic’s educational background is interdisciplinary,
spanning a BA in English literature, a postgraduate LLB, a Masters in African Studies based
in philosophy and feminist sociology, and a PhD
in Gender Studies focused on the epistemic
representation of subjectivities in psychology.
His professional experience includes practice
as an attorney, film production and commercial
consulting. As a senior lecturer in CPUT’s Media
Department, he manages the Film Production
Programme that follows an explicit mandate to
foster social redress and encourage vocational
career growth for historically disadvantaged
students. His teaching, which covers diploma
courses in screenwriting and communication
science, is strongly informed by the importance
of self awareness, and of empathy with students
as individuals from complex communities who
must develop a proactive sense of agency. His
work supervising masters and doctoral research
in Media Studies is fed by a growing research
portfolio focused on the communications
architectures of visual media. In part this means
interrogating semiotic and narrative paradigms in
mass communication as they engage discursively
and phenomenologically with subjectivities, and
exploring how this enables or occludes unusual
voices and expressions of individual agency.
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Do teaching rewards/fellowship schemes improve teaching?
This is very hard to say but a look at what exactly is being rewarded in such schemes is useful:
Criteria for awards
Study Commissioned by the Council on Higher Education

Teaching Excellence Awards
in South Africa:
A National Study

Teachers who can transform and cohere difficult concepts into understandable learning events;
Teachers who can listen to and respond to their students;
Teachers who create, active, interesting and purposeful learning activities;
Teachers who want to learn more about teaching and learning.

Brenda Leibowitz, Jean Farmer and Megan Franklin

In 2012 Leibowitz, Farmer and Franklin conducted a study on the impact of such awards in South Africa.
One of the awardees interviewed had this to say:

The award encouraged me to complete my web-based teaching and learning certificate
(NQF Level 7)… The award also influenced me to introduce and experiment with more
teaching-and-learning strategies such as workshop interventions to provide first-year
students with epistemological access to [mentions subject].
HE Monitor No 13
October 2012

12

Furthermore, teaching awards are regarded as substantial contributions towards staff receiving ad hominem
promotion.
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Teaching advancement at University
(TAU) Fellowship Programme
Muhammed Nakhooda
Selected scholars from
each university embark
on a year-long reflective
and investigative
collective project
into innovative and
responsive teaching (for
example, investigating
what social cultural
factors inhibit student
learning; designing a conceptual model for
learner-centeredness). Staff from across
the county work in collaborative problemsolving groups, and produce individual
portfolios. They are mentored by experienced
academics who engage with them in face-toface block sessions as well as online between
sessions.

This project centres on a multilingual pedagogy in
a biotechnology classroom at the Cape Peninsula
University of Technology (CPUT). The need for such a
project arises from the diverse linguistic backgrounds
that are represented in the programme. South Africa
itself is home to eleven official languages, each with
multiple dialects. This is compounded by the fact that
the biotechnology qualification attracts a significant
cohort of international students. As a result, it is
not uncommon to find a class with over 80 to 90%
English second language learners. Whilst such a
situation is encouraging and provides evidence of
effective transformation in a post-apartheid South
Africa, it also raises new challenges with regard to
teaching and learning.

At the end of the one year or eighteen month
programme, staff who successfully complete
the programme and the portfolio are awarded
the prestigious status of TAU scholars.
Currently Hanlie Dippenaar (Education), Xena
Cupido (Fundani) and Mumammad Nakhooda
(Biotechnology) are TAU participants.

English remains the predominant medium of
instruction at CPUT. The institution’s Language
Policy outlines a vision to develop and promote the
indigenous languages of the Western Cape region,
viz. Afrikaans and isiXhosa. As important as this
vision is, it does not address the challenges faced in
a linguistically-diverse science classroom, especially
since many students enrolled for the qualification

are not from the Western Cape, and hence not
isiXhosa or Afrikaans home language speakers. A
similar situation is faced by most of the other higher
education institutions in South Africa, and indeed
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internationally, as populations become increasingly
dynamic. A pedagogy that relies solely on a single
language is no longer inclusive and representative of
current or future student cohorts.

student understanding of biotechnological content,
whilst simultaneously enhancing the academic
literacy necessary for success in the discipline. It
is hoped that lessons from this project will inform

Although certain qualifications (such
as those in the humanities) may
be able to switch the language
of teaching and learning from
English, this is far more difficult for
qualifications in the sciences. English
has emerged as the international
language of science, and learners
have little choice but to engage
with material that is constantly
being produced in English all over
the world, regardless of where
the knowledge originates. Certain
remedial interventions have been
explored, like the introduction
of multilingual glossaries to explain complex
terminologies in selected home languages. However,
that approach has not yet proven to be successful.
Hence, a different strategy is required to address
linguistic inequality in the science classroom without
compromising content knowledge, while respecting,
acknowledging, and celebrating the linguistic
backgrounds of the student cohort.

future teaching and learning practices in linguisticallydiverse environments. Such situations are prevalent
not only in South Africa, but internationally as well. As
a result, the study is globally relevant in the current
context of higher education, and aims to introduce
a pedagogy that addresses past inequalities for a
changing world. A model for multilingual teaching is
to be designed and assessed.

The envisaged project seeks to examine the benefits
of a multilingual pedagogy, through the use of the
home language alongside English, in advancing

The research will be conducted in my own science
classroom, where I teach biochemistry, immunology
and microbiology to a linguistically-diverse cohort.

The project will be designed in a manner that
synchronises with the prescripts of the subjects. For
example, research will be conducted and embedded
within compulsory tutorials and practicals. This
design ensures that the project
will be completed within two
semesters. It is hoped that the
data can then be analysed,
and the final report be made
available well within the
timeframe of the TAU period.

The envisaged project seeks to examine the
benefits of a multilingual pedagogy, through
the use of the home language alongside
English, in advancing student understanding of
biotechnological content, whilst simultaneously
enhancing the academic literacy necessary for
success in the discipline.
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During the course of the
project, and once the project
has been completed, I intend
creating awareness around
the topic by preparing and
presenting appropriate findings
at internal workshops or
colloquia, as and when these
are held. It is hoped that the feedback from these
presentations will help focus the study further. At the
end of the project, I intend presenting the research
at national level through an appropriate annual
meeting, such as the HELTASA conference. Since
this research is novel, the plan is to communicate it
to a wider audience through publication. The ultimate
aims are to raise awareness of this challenge in the
science classroom, bring about a change in practice,
for institutions to remain relevant, and for students
to advance holistically, without compromising their
understanding or linguistic identity.
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Perceptions on employability of B Ed (Intermediate phase) English
student teachers: ‘Are our beginner teachers employable…?’
This is the first step
in a longitudinal
study to determine
the employability of
pre-service teachers
at one institution
and to determine
ways in which this
can be improved, by
benchmarking the
English Curriculum
for BEd (Intermediate
phase student
Hannlie Dippenaar
teachers of English
(FAL and HL) in the
General Education and Training Phase at a university
of technology. Discussions with representatives of
the Western Cape Department of Education (WCED)
and subject advisors in the area have identified a
gap between what is expected of beginner teachers,
and what higher education institutions (HEIs) are
expecting of these students.
It is essential that the Department of Basic Education
(DBE) and HEIs negotiate ways in which an
understanding could be reached in order to prevent

the current implicit blame-shifting between these
parties for the poor state in which the country finds
itself with regard to education and the progress of
learners. This would be a developmental project,
embedded in research.
It is important to discuss and benchmark how HEIs
are preparing pre-service English teachers for the
world of work; to compare that to what departmental
officials and schools expect and envisage HEIS to be
doing; and in conclusion, to investigate the students’
perceptions of their own employability. Future English
teachers need to be prepared to adapt to different
circumstances and scenarios, including the current
DBE requirements, but cannot be limited to this, as
the government of the day can change.
Research question
The question to be researched is to whether there
is a problem with the employability of our student
teachers of English.
Sub-questions
• What is employability?
• Who are the stakeholders who determine
employability?

•

•

How employable are student teachers at CPUT
perceived to be by lecturers, schools, the
WCED, and student teachers themselves?
How can employability be improved?

The study is embedded in Activity Theory, which
provides a way to investigate the current situation,
and look at ways in which it can be improved. By
using Activity Theory, and specifically Culturally
Historic Activity Theory (CHAT) I will look for conflicts
in the current system which can be points of
departure for new developments and ideas for a
new way of teaching in the curriculum.
It is envisaged that this study will be the start of a
longitudinal study which will benefit all stakeholders
involved in the teaching of English in schools and
HEIs. It will address a gap in the current body of
research as it will address the important issue of
employability of graduate pre-service teachers.
This study aims to be the first step in the direction
of closer collaboration and discussion between all
stakeholders.
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Project Focus: #KNOWYOURSTUDENTS
Over the past
three years (20152017), student
protest action has
highlighted the
deep inequalities
and social injustices
that persist at
South African
universities (Gray
van Heerden, 2018;
Badat, 2016).
CPUT was one
Xena Cupido
of the universities
most significantly
impacted by the prolonged protests. A stark
realisation for me was my own inability to act and
respond to the pain experienced by students.
Reflecting on the need to do more, the lack of agency
within me and others was an awakening to the lack of
authentic student engagement practices, along with
the idea that we don’t know our students. Reflecting
on CPUT’s Vision 2020, which is explicit in its strategic
goals and objectives of quality, sustainability and social
transformation embedded in the strategic vision, is
the notion that the success of the university is vested
in partnerships between students, academics and
administrative and support staff.
It was this realisation that led to the need to find more
authentic means to get to know our students. This
opportunity was created through a student feedback
project. Learning more about the student experience
through feedback on teaching and courses creates
an environment for students to share more about
16

themselves, their needs and what they bring to higher
education. When opportunities are created for student
expression which is considered in the teaching and
learning process, we can move toward creating ‘a new
institutional culture which is characterised by genuine
respect for and appreciation of difference and diversity,
whether class, racial, gender, national, religious or
sexual orientation in nature’ (Badat, in Belluigi, 2015).
Belluigi (2013) recognised that student feedback is
predominantly used for the collection of evidence
for quality assurance and career advancement. But
this process does not necessarily enable the student
voice in curriculum or pedagogy, or disciplinary
change, and nor does it impact on the quality of
teaching and learning. Understanding the academic
challenges and experiences that students face on
a daily basis in teaching and courses would require
a new level of engagement between lecturers and
students, not often considered. Massumi (2015)
describes this as an invitation to ‘take the plunge’
to explore the relational dimension of teaching and
learning, and being open to the experience. To
minimise the barriers of epistemic access we have
to fully realise our ability to ‘affect and be affected’
in the teaching and learning process in order to
bring about change. What Massumi (2015) argues
for requires a measure of vulnerability and openness
by lecturers and students. This would require that
we rethink our socially constructed roles of teachers
and students. Bergmark & Westman (2018, p.
5) suggests that particular attention be given to
power relations, and make a case for ‘appreciating
pedagogical relationships as multiple voices and
becoming-multiple-others’ which calls for a rethinking
of power relations and in this way advancing

democratic values in teaching and learning. The
aim of my TAU project is to explore the potential of
student feedback framed within the perspective of
advancing democratic values, in order to provide an
opportunity for students to become empowered as
agents in teaching and learning culture and structure
at CPUT (Belluigi, 2013).
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Teaching conferences 2016/17
‘Transitioning In and Transitioning Out: The Context of Transforming the
HE landscape’: Research into Teaching and Learning Conference (RITAL)
There was no RITAL conference in 2016 owing
to student unrest and thus 2016 and 2017
were combined into a single conference. It was
organised by the Fundani Student Learning
Unit.
RIFTAL grantholders who have completed their
research in previous cycles are expected to
present their findings at the RITAL conference.
This is to facilitate the circulation of new
knowledge and practices amongst the CPUT
community, in order to further the aims of
improving teaching and learning.
The conference, ‘Transitioning In and
Transitioning Out: The Context of Transforming
HE landscape,’ was held in March 2017
as the university was closed for much of
2017. Approximately 64 staff members from
CPUT attended 37 conference presentations
throughout the day. The presentations fell under
the following themes:

RITAL conference attendees in 2017

THEME 1: Student transitions from the
schooling sector to higher education
Extended curriculum programmes or foundation
programmes
The role of ICTs as a pedagogical tool to
facilitate learning
First Year Experience
Tutoring and mentoring programmes
Language intervention

THEME 2: Transitions within the university
Curriculum restructuring and epistemological
access
Decolonisation of curriculum
Capabilities approach vs employability skills
Student research in postgraduate qualification
Development of advanced and postgraduate
qualifications
Graduate attributes and curriculum themes
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The evaluation report pointed to areas which could
be improved – for example shorter keynotes and
holding the conference outside of term teaching
time (11 participants responded to the call for
evaluation forms).
Prof Aslam Fataar of Stellenbosch University Faculty
of Education gave a keynote address entitled ‘In
search of a ‘pedagogy of recognition.’ It engaged
with the question, ‘Can we recuperate pedagogical
justice via our country’s curriculum discourses?’
He argued that our educational and curriculum
discourses in the ‘university of postapartheid’
co-produced the conditions for the rise of
#FeesMustFall; and that the call for decolonising
education and the ‘body of pain’ as identified
by the students is currently misrecognised. He
concluded by recommending an embodied
pedagogical engagement which works with the full
range of knowledges available to the student, and
emphasises knowledge exchange value and use
value by implementing a pedagogy which speaks to
the ’student in pain’.
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Extended curriculum symposia
Extended curriculum symposium 2016

Extended curriculum symposium 2017

‘Extended curriculum’ (refers to all DHET
foundational provisions in which students receive
an enriched, supportive curriculum. The 2016
symposium in August 2016 was themed around
social inclusion. The keynote address was given by
Andre van Zyl who heads up the national first year
experience body, SANRC, as indicated in the flier
below.

The 2017 symposium theme was titled ‘Responsive
and inclusive curricula and pedagogic practices in
ECP: understanding transitions to and within the
university’.

Though the bulk of attendees (approximately 60)
were from CPUT, the symposium was enriched
by presentations from the other three regional
universities, and by their contribution to discussion
about foundational practices in the classroom. The
2017 conference
picked up on this
previous theme
and included
‘practice circles’ in
addition to paper
presentations.
Here, research
groups gave short
presentations on
their work and
elicited discussion
and comment from
rotating groups of
attendees.

On Wednesday 30 August the ECP Unit at CPUT
hosted the annual Regional ECP Symposium. The
event was attended by over 80 delegates and more
than 20 papers were presented. Colleagues from 10
institutions nationally converged at the SARETEC
Building on the Bellville Campus to discuss and
debate all matters ECP.
Delegates were welcomed to CPUT and the event
was opened by Prof Anthony Staak, Deputy ViceChancellor: Teaching and Learning. Prof Staak
reminded the audience that the ECP project receives
substantial DHET funding and is therefore clearly
positioned to address issues of both access and
success. The keynote presenters were Professor
Rochelle Kapp and Dr Bongi Bangeni from UCT.
Their presentation entitled ‘Negotiating Learning
and Identity: a longitudinal perspective on student
transitions’ considered the multiple transitions
students experience during their time at university
and stressed the significance of contextual realities
in the students’ university and home environment
in shaping the nature of these transitions. They
suggested that it is crucial for all university lecturers

1

CELEBRATING teaching ACHIEVEMENTS AT CPUT

Language indabas
The Language Working Group (LWG) and Fundani
CHED Language Unit, in collaboration with the Pan
South African Language Board (PanSALB), jointly
hosted a language indaba in 2016 entitled ‘The
Language Question at CPUT: Marginalisation or
Empowerment?’ This initiative by CPUT is not only
meant to promote the interests of academics in the
domains of multilingualism in higher education and
language development, but also meant to explore a
progressive dialogue in relation to viable strategies
and possible interventions that could improve access
to learning and thus contribute to effective teaching.

Language Talk: The language specialists, curriculum officers,
academics and students who addressed the Language Indaba
on the Bellville Campus
ECP 2017 symposium: Prof Staak (bottom left); Bongi Bangena and Rochelle Kapp (centre frames)

to recognise that ‘negotiating meaningful access to
learning is inextricably connected to negotiating an
intersection of race, class, linguistic, gendered and
religious subject positions in relation to home, school
and university’.

Honji Conana’s of UWC gave a second keynote
presentation focused on Physics teaching through
multimodal approaches. Individual presentations were
elicited again from the four universities in the Western
Cape.

The CPUT Language Indaba in 2016 brought
together academics as well as language rights and
translation practitioners to interrogate the university’s
language policy. Delivering the keynote address, Prof
Pamela Maseko from Rhodes University School of
African Languages, said the language problem affects
all those living in South Africa.
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‘While there have been some institutions that have
pioneered with teaching, learning and research
practices that embrace African Languages, others
continue to ignore their relevance in higher education,’
said Maseko.
She argued that monolingualism at national
universities flies in the face of statutory language
policies which recognize the importance of both
individual and societal multilingualism.
Dr Nina Du Toit, former Head of CPUT’s Disability
Unit, discussed how lecturers can support students
with disabilities concerning learning, language and
speech so that they perform at their optimal best.
Prof Ken Barris of the Faculty of Engineering discussed
the process followed to develop the university
language policy, what its implementation has achieved,
and the road map of what has yet to happen.
Dr Nomfundo Mali, PanSALB provincial manager,
discussed pieces of legislation that guarantee
language rights to individuals, and the government’s
role in developing those languages. Dr Sebolelo
Mokapela from Parliament’s Language Services
Section, Western Cape Language Services’ Xolisa
Tshongolo and CPUT’s Thembinkosi Mtonjeni
(Student Learning Unit) reflected on the translation
practices in their institutions.
In 2017 the indaba focused on decolonising curricular in
higher education through a linguistic or multilingual lens.
The events boasted distinguished linguists, Carolynne
McKinney (UCT) and Prof Chrissy Boughey (Rhodes)
who gave keynote addresses. Both keynote addresses
interrogated how the wealth of indigenous linguistic
resources are sidelined in the current curricula.
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Language Developers: CPUT’s Prof Ken Barris and Dr Bernie
Millar address the 2017 Language Indaba

The thorny topic of decolonising university curricula
was tackled head on during the 2017 Language
Indaba. Hosted by the Fundani Centre for Higher
Education Development’s Language Unit, participants
explored the topic of Decolonising the Language
Curriculum. Delegates at the Indaba included
discipline specialists, curriculum officers, language
specialists, academics and researchers and students
in relevant fields.
Delivering the keynote address, University of Cape
Town’s Prof Carolyn McKinney cited examples of how
colonialism in education negatively impacts the linguistic
resources of African people. McKinney questioned
whether parents of English- and Afrikaans- speaking
children would allow their children to learn everything
from Grade 4 onwards in isiXhosa as their Xhosa
counterparts are compelled to learn in English. She
discussed various dominant language ideologies
before offering the audience de-colonial approaches to
language teaching. McKinney suggested multilingual
class discussions, group work and learning materials as
well as assignments requiring the use of more than one
language and group to share resources, among others.
Prof Johannes Cronje, Dean of the Faculty of

Informatics and Design at CPUT, discussed his
approach to teaching and learning in Communication
which allows students to interact with each other and
himself, using Dashboard and other online forms of
learning as well as innovative assessment methods.
CPUT’s Dr Bernie Millar argued that decolonization is a
journey of self-discovery culminating in a reawakening
and a reorientation. Millar said decolonising the
mind involved a radical process of finding the
colonial master’s intention and undoing conditioning,
normalisation, power and privilege of the white mind.
Jabar Mohammed, DeafSA’s Western Cape director,
explained the role of DeafSA and the challenges faced
by the South African deaf community as well as what
was being done to address them.

Digital storytelling
round table
In March 2017 over 20 digital storytelling experts
gathered at SARETEC to share experiences on
storytelling and to examine the process as an alternative
way to teach and assess students (photo below).

Delegates at the digital story telling roundtable
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2

Collaborative
teaching and learning
initiatives
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In addition to collaboration around the foundation/extended curriculum conference, CPUT collaborates with the other Western Cape
universities in staff development programmes, as discussed below.

Postgraduate Diploma in Higher Education
This is an honours level accredited programme for
academic staff interested in critically reflecting on and
improving their teaching. The course is part-time over
two years. There are three core modules: Teaching
and Learning in Higher Education; Assessing in
Higher Education; and Research into Teaching
and Learning. Candidates in addition can choose
from a variety of elective modules to complete their
programme: work and learning; ICTS in education,
RPL; leadership in higher education; and postgraduate supervision amongst others. Altogether 10
CPUT academics enrolled for the two-year PGDIP,
and 8 of them graduated in 2017.

the effects of such programmes has suggested
that there are positive and tangible benefits which
improve teaching
and qualitative
outcomes for
students.

Does staff participation in teaching
development programmes improve
teaching?
The general sense worldwide is that the only
way teaching can work is if staff are equipped
with reflective abilities and teaching and learning
knowledge in order to respond to and adjust to
students’ needs. Recent work by Hannon, Garraway
and Winberg (in Theorising Learning to Teach) on
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Hannon, J., Garraway J. Winberg, C.
and Peseto, T. (2017). Putting theory
to work: Comparing methodological
perspectives on academic knowledge
practices in teaching and learning. In B.
Leibowitz, P. Kahn and V. Bozalek (eds.)
Theorising professional development
for teaching in higher education.
London: Routledge/SRHE: 207-223.

The first two core
modules of the
2016-2017 PGDip
were completed
in the first year of
the two-year part
time programme:
Teaching and
Learning in
Higher Education
(TALHE) (Teaching
& Learning) and
Assessment in
Higher Education
(AHE) (Teaching
& Learning). In
2017 we ran
the Research

for Enhancing Teaching and Learning compulsory
module (RETL) and three electives: the work and
learning elective; leadership in higher education; and
the ICT for teaching and learning module. Of the 25
registered students 9 each registered for work and
learning and ICT and 7 for leadership.
The course adopts a blended learning approach
as this is seen a most appropriate for busy
professionals (in this case academics). Staff in each
module attend an intensive three-day seminar in
which the main theorisations are outlined. This is
followed by a two-month online session in which
staff conduct project work and receive reviews
and feedback from peers and from the university
mentors. The final session sums up the whole
course and staff present their portfolios for final
feedback. Key to staff development is the timely
delivery of instructive and developmental feedback,
and this is one of the course outcomes – that
participants themselves develop their abilities to give
and use feedback.
The course begins with a residential, off-campus
two-day pre-PGDIP session in which some of
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of assessment for learning is giving and receiving
feedback, which is explored both theoretically and
practically. The focus of the research module is on
applied research which is oriented towards change,
and which might lead to the publication of innovative
studies. In this module, staff will consider some
important issues which you identify with regard
to researching your own teaching and learning
practice.

Staff from University of Venda, UWC and SUN in discussion
in the RETL module with their mentor Professor Maureen
Robinson (SUN)

the core principles underlying the programme
as a whole are outlined. In 2016 these were the
core concept of ‘constructive alignment,’ giving
and receiving feedback and identifying your own
field concepts. The first module on teaching then
engages staff in the construction of a teaching
activity that takes into account both the needs of
the discipline, the context of higher education and
the needs of the students. This is underpinned
theoretically by learning theories and pedagogies of
engagement. This module was coordinated (as was
the whole programme for 2016-17) by CPUT’s Prof
Lorraine Hassan. The assessment module explores
learning theories and the primacy of assessment
for student learning. Staff are also exposed to the
theoretical principles underlying assessment (for
example validity and reliability). A core component

Building on the TALHE and AHE modules, staff will
again discover that educational theory is key to
helping them to become critically reflective teachers
and researchers. These goals have the purpose of
enhancing practice.

Prof Winberg (CPUT) elaborates on the concept of ‘germ cells’
in the activity theory triangle in the PGDIP WIL course.

The course thus covers the following broad areas:
• Selected research approaches (participatory,
classroom based);
• Systematic reflection and reflexivity;
• Applied research which is oriented towards
change, and which might lead to the
publication of innovative studies. In this module,
participants will consider some important issues
with regard to research in relation to teaching
and learning; and
• Education research for improving practice in
higher education contexts.
The work and learning elective was rolled out for
the first time and should be of particular interest
to CPUT staff. The course was coordinated by
Prof Garraway (CPUT). The course focus was on
how to theoretically link the different practices
and knowledge at university with those of the
workplace, and so how to create ‘bridging’
opportunities.
During the course staff developed such a bridging
project which was then evaluated for future
development. As it is still under development, such
a bridge is known theoretically as a germ cell. The
underlying theory here was activity theory. Two
staff on the course, after encouragement from
the external examiner, developed their bridging
projects into a research article. Enquiries about the
PGDIP can be directed to Prof. Lorraine Hassan.
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CHEC courses
CPUT staff from Fundani, WILRU and CIET also
teach on the ‘researching teaching and learning:
preparing for your proposal’ (for M/D or NRF
applicants), ‘multimodal pedagogies’ and ‘ICT in
education’ courses. This is particularly popular
course aimed at staff wanting to engage in
blended learning activities.
CPUT, along with our fellow universities in the
Western Cape, offers courses for the Cape Higher
Education Consortium Quality in Higher Education
Short courses. Over the two years over 40 of our
staff have attended the CHEC short courses and,
as these courses are quite practically orientated,
should have accrued knowledge and skills that can
immediately be put into practice. As with the PGDIP,
completion of CHEC courses counts as evidence
of teaching development for the Ad Hominem
promotions process.
These courses are informal, involving a number
of consecutive sessions, but are assessed and
certificated through portfolio evaluation. The
curriculum transformation course is coordinated by
Prof Winberg, the assessment and WIL courses by
Prof Garraway, and the RPL short course by Ms F De
Graaf, all from CPUT. As an example, the curriculum
transformation course outline:
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The notion of ‘transformation’ is everywhere in South Africa:
frequently invoked, but little explored, particularly in the
context of the undergraduate curriculum. Many colleagues
have been involved in processes of curriculum development
and renewal following the establishment of the Higher
Education Qualifications Sub-Framework in 2013. There
have been calls for curricular ‘reform’ and ‘transformation’,
proposals for ‘flexible’ degrees and diplomas, and new
policies around the regulation (and potential funding) of
workplace based learning. In this short course we will
consider the highly topical issue of curricular ‘transformation’
– whether it is cast in terms of the employability of
graduates, the development of critical thinking, innovation
or entrepreneurship abilities, or the attainment of ‘graduate
attributes’. This course would be appropriate for academic
staff who have been involved in curriculum development
over the past years and would welcome a space to engage
with colleagues in a critical reflection on these issues and
processes. The course would also be appropriate for
academic staff who are preparing to teach on new or revised
programmes in 2017.

CPUT staff attendance on CHEC teaching
courses
2016
Designing Learning
Technologies

5

Preparing your proposal

13

2017
Teaching and Learning in
Higher Education

10

Multimodal Pedagogies in
HE Teaching and Learning

4

Assessment in Higher
Education

6

Enquiries about CHEC courses can be directed
to Shahieda Hendricks or Nadine Waterwitch
in the Staff Learning and Development unit at
Human Capital.

2

COLLABERATIVE TEACHING AND LEARNING INITIATIVES

3

Research projects
in teaching and learning
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Work-integrated research and
learning (WILRU) projects
Existing Engineering Educator Staff Capacity
Enhancement Project
Chris Winberg and Karin Wolff
The EEESCEP project, funded by the Department
of Higher Education & Training, is an engineering
staff capacity-building project aligned to the Staffing
South Africa’s Universities Framework (SSAUF) and
its intentions are:
• to identify and nurture academic talent
• to support newly recruited academics to
develop teaching expertise,
• and to recruit supplementary staff to enhance
and strengthen the academic project.
The collaborative project builds on prior research
done in the UK and SA in support of the
enhancement of engineering education. Engineering
academics from three South African universities are
participating in two key professional development
initiatives: e-portfolio training and an engineering-incontext workshop.
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The project is led by Professor Chris Winberg
(the SARChI Work-Integrated Learning Chair) and
sees researchers from Sheffield Hallam University,
Stellenbosch University and Mangosuthu University
of Technology collaborating with researchers from
Cape Peninsula University of Technology on:
• the investigation of existing engineering
pedagogical practices,
• the design and implementation the two key
professional development initiatives, and
• evaluation of the impact of these initiatives
on the potential to contribute to the positive
educational experiences of undergraduate
students, the improvement of graduate
throughput rate, and the employability of
engineering graduates.

Members of the EEESCEP project team at Mont Fleur,
Stellenbosch July 2017

Sheffield Hallam University visit to CPUT July 2017

3 RESEARCH PROJECTS IN TEACHING AND LEARNING

The project saw an extensive literature review
during 2017 on professional development
initiatives to support engineering educators in their
attempt to educate students for employability.
This paper is currently under review with the
European Journal of Engineering Education. As
part of the broader education for employability
strategy, ten participating lecturers from each of
the three SA institutions have been involved in
workshops covering curriculum, teaching, learning
and assessment. These workshops follow a
reflective practice ethic and are intended to enable
engineering academics to construct their personal
teaching portfolios.

(L-R) David Greenfield, Jeff Waldock & Mike Bramhall (SHU)
2016 Engineers without Borders winners.
A highlight of the project is a three-day workshop in May 2018
with facilitators from Sheffield Hallam University.

EEESCEP Project Case Study
Participating project members from the Department
of Industrial and Systems Engineering at CPUT have
found immense value in the opportunity to work as
a team on analysing the qualifications offered by the
department. One particular analytical instrument from
Legitimation Code Theory has helped the team to
analyse potential gaps in the teaching, learning and
assessment process.
The Epistemic Plane focuses on different forms of
and approaches to knowledge. One can use the
plane to differentiate between knowledge regarded as
fairly ‘bounded’ with fixed approaches
(such as the various accepted laws of
physics), or knowledge that is based on
set methods, or knowledge that is more
open-ended (such as different available
technologies that can all accomplish
the same result) or knowledge that
is entirely context- and stakeholderdependent.
The idea with the plane as a teaching
and learning tool is that it is important
to cover all quadrants, and that each
quadrant means a different kind of
thinking is required. Using this plane,
the department analysed their subject
curricula and could identify which kinds
of thinking needed more support. One
clear goal was to establish the key
principles of the overall qualification.

Through a reflective
process, the team
realised that a
key philosophy
that underpins
the work of an
industrial engineering
practitioner is indeed
‘Ubuntu’ – systems
thinking that takes
human beings into
account.

A modified and annotated
scematic based on the epistemic
plane (Maton, 2014, p.177)

CPUT DISE: EEESCEP Workshjop Series 2017
Dr Karin Wolff (SARChI WIL Research Fellow)
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Innovation journeys
Chris Winberg and James Garraway
This is a concept borrowed from studies in science
and technology, which we believed to be particularly
apposite for educational studies in a UoT. In our
project, although we did have one or two actual
technology projects (e.g. a leaf recognition for fynbos
app), our focus was on curriculum-related initiatives.

the development of a radiography curriculum;
developing the concept of epistemological access in
foundation curricula; and developing and inserting the

paradigms
DECEMBER 2016 ISSUE 19

The project was led by Professor Arie Rip,
who regularly supports and develops staff in
WILRU. Innovation journeys are characterized by
developments spurred on by a need for improvement
but which need to develop often without societal
gaze in protected spaces. They usually involve a
exploration, many dead ends and difficulties, and
are influenced by a variety of individual social and
material actors (this is as a opposed to the idea of the
lone innovator). An additional useful concept from
strategic management studies is that of the extent
to which society is ‘ready’ for the innovation, and
thus a measure, before the innovation is developed,
of whether it might be successful (this is called fitstretch). Success cannot easily be predicted, and is
measured by the nature of uptake of the innovation in
society, or in the case of curriculum by the university
community. The point of the innovation journeys is to
search for any patterning at a site (for example CPUT)
that could help us to better understand how to roll
out curriculum innovations in the future. Three of the
projects developed and written up for paradigms
(below) involved the following curriculum initiatives:
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The 2016 Paradigms was a special edition on
‘Innovation Journeys’. The edition contained
articles on innovation in curriculum design as well
as technological innovations. The aim is to promote
innovation as a cornerstone of the developing UoT.
The edition was brought out with co-operation of
Prof. Arie Rip of University Twente, a renowned expert
on innovation journeys.

Innovation
Journeys

c re a t i n g f u t u re s

workshare model at CPUT. In Foundation curriculum
and the in the context of epistemological access,
the issue is how to help students transition into the
university knowledge fields from school. We used the
fit-stretch analogy to examine its uptake by staff. We
found there to be a double difficulty (or double stretch)
that made its insertion into the curriculum problematic.
Not only was the idea of epistemological access on
its own hard for staff to grasp (nature and structure of
concepts in the field) but so too was the motivation
for its development – that this would enable students
to learn better within the different disciplines. Staff, on
the contrary, were more focused on students lacking
the basics before entering the university than on what
concepts needed to be learnt for the future.

A

The journal is available online on the CPUT
website: http://www.cput.ac.za/storage/services/
fundani/paradigms_issue19.pdf
(contact Chris Winberg or James Garraway for
more information on this project)
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Centre for Innovative Educational
Technology (CIET)
Widening Access in Higher Education (WISH) – a British Council and
National Research Fund Researcher Links workshop project
wicked questions they would then work on during
the face-to-face workshop. Outcomes of the
workshops were three project proposals that are
currently being developed into research projects. For
more information see www.cput.ac.za/blogs/wish.

In collaboration with the University of East London,
UK, CPUT was awarded R650,000 to run a 3-day
workshop on widening access and success for
diverse learners in higher education in October 2017.
WISH brought together 36 early career researchers,
educators, practitioners, employers and policy
makers from the United Kingdom and South Africa
to develop realisable projects that would increase
the quality, range and number of opportunities
for diverse students in, and beyond, the creative
industries. In particular, it looked at ways of:
• Widening access to Higher Education
• Increasing participation within Higher Education
• Ensuring student success
• Enhancing employability
The three-day workshop was preceded by a
six-week online phase where participants in three

The WISH participants at Monkey Valley Conference Centre,
Noordhoek

different groups (facilitated by one local and one
international mentor each) were sharing and defining
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Research fund into teaching and
learning (RIFTAL)
RIFTAL projects are submitted in October to a
Fundani research committee and go through peer
review and ethics approval. There was no particular
thematic in 2016/17. In 2016, twenty projects were
approved and again in 2017 a further twelve projects
were approved, with a total allocation of R1.8 million.
Unfortunately there was high underspend in
2016 as the university effectively closed down in
September and staff were unable to complete their
projects. Many thus carried over into 2017. Projects
researched were varied, ranging from reading/writing
mathematics education and work-integrated learning.
Some of the project titles approved are listed below
to give readers a sense of what staff are investigating:
• Interactive learning spaces: from passive learning
to facilitating interactive technology-based
learning in a developing country
• Researching conceptions of student writing in
the university of technology context
• A framework for enhancing the design skill-set of
foundation programme landscape architecture
students
• Collaboration as a social practice in an urban
planning curriculum
Once the projects are completed, the awardees are
requested to present their findings at the annual
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RITAL conference and as a short research article in
the internal research journal Paradigms.

paradigms
AUGUST 2017 ISSUE 20

Paradigms is an annual, internal, peer-reviewed
journal which aims to publish research articles from
RIFTAL-funded projects and RITAL presentations, but
also hosts special editions on particularly relevant and
emerging issues. As with the RITAL conference, the
aim is to publicise innovative practices to the broader
CPUT community and beyond. We have noticed
lately that other universities are downloading and
referencing the journal.

Journal for Research and Innovation
in Teaching and Learning at CPUT

20

The costs associated with Paradigms are mainly copy
editing and printing of hard copies (approximately
R30,000) for distribution to CPUT staff, other
universities and government libraries.
The 2017 Paradigms was more thoroughly peer
reviewed (double peer blind review) under the editing
of Puleng Sefalane. Four of the articles were derived
from earlier RIFTAL projects, thus further disseminating
these research findings. Issue 20 in 2017 included
articles on IT in education, work and learning/service
learning and staff development initiatives.
http://www.cput.ac.za/storage/services/fundani/
paradigms_issue20.pdf

creating futures

A
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Foundation provision
projects 2016-2017
Foundation provision involves students receiving an enriched curriculum that is
qualitatively different to the mainstream, which thus often provides spaces for staff to
experiment with new teaching and learning ideas.

National Benchmark
Test project
CPUT is not permitted to use the NBT to select
students onto programmes. This has in the past
been because of the cost to students and difficulty
their reaching writing destinations. Other issues are
around the test being used to further disadvantage
and exclude already disadvantaged students.
In ECP, however, we understand that the test
provides us a valuable opportunity to examine
students’ university level knowledge and skills
so that we can respond through appropriate and
supportive curriculum interventions. The current
tests cover academic literacy (for example, working
between different modes of representation, different
text purposes, cohesion, moving between graphical
and written representations), numeracy (interpreting
graphs and equations, ratios and proportions,

number sense, fractions) and mathematics (the
NSC curriculum). They are based on more than 20
years of research into university academic needs
involving most of the SA universities, in partnership
with UK and USA universities, and the tests form
part of an ongoing Higher Education South Africa
(HESA) project. We run the tests at the beginning
of the year for ECP students, and pay for them
with ECP funds. The tests then give us a profile of
where students generally may experience problems
with academic work and allow us to develop
curriculum interventions to target these areas. For
example, we find that science students have a poor
understanding of measurement and scale. Students
are thus involved in plant identification projects
entailing measurements of leaves with the aim of
helping them develop their scaling skills.
For more information, contact James Garraway
(garrawayj@cput.ac.za), Lynn Coleman
(colemanl@cput.ac.za), or Janine lange
(langel@cput.ac.za).

Writing to learn
In 2015 the ECP Unit initiated a research project
called ‘Writing to Learn’, which used action
research methodology to interrogate teaching
practices with a specific focus on using various
forms of writing to mediate student learning and
improve pedagogic practice.
Action research methodology is a cyclical process
of planning, action and reflection designed to
encourage lecturers to reflect on their practice. This
was a RIFTAL funded project and with research
support, participants presented at the RITAL
conference at the end of 2015.
In the years that followed the project was absorbed
into the ECP Unit as one of the on-going projects
offered to ECP lecturers, and it was continued
in the Business and Management Sciences,
Information and Design, Engineering, and Health
and Wellness faculties. The focus was broadened
to include general teaching practice instead of only
writing, and critical friends groups were used for
collaborative analysis and problem solving among
lecturing staff in the ECP arena. The aim of these
groups is to demystify classroom practice and to
foster an atmosphere of collegiality. The protocol
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used allowed us to create a semi-structured
group where lecturers could feel supported, and
provide critique and guidance to fellow researchers
in an egalitarian environment. The participants
presented papers and practice sharing circles at
the 2016 and 2017 ECP symposia, and the sharing
circles continue to be implemented in various
departments. Additional CFGs will be set up across
faculties in order to focus specifically on teaching
and learning in foundational model programmes
and engineering education.
For more information contact Lynn Coleman
(colemanl@cput.ac.za)

Participatory
parity
Monica McLean (2015) argues that students should
be provided both the opportunity and the means to
contribute on an equivalent basis to concepts and
meanings in higher education.
She draws on Michael Young’s (see Muller
below) concept of powerful knowledge,
knowledge which is theoretical, explanatory
and often transcends context, as the sort of
concepts and meanings to which students
should be given access. McLean argues
further that such opportunity and means,
which fall under the label of ‘epistemic
justice’, should form the cornerstone of
higher education initiatives. Epistemic
justice/injustice manifests itself in how
teaching is actually conducted. It is thus
useful, according to McLean, if we wish to
examine issues of justice, to zoom in on discursive
practices in the classroom and on instances of
where inclusion and exclusion are promoted.
This research is also interested in issues of social
justice and inclusion in the classroom with particular
reference to what Morrow (2009) referred to as
epistemic access. The research focusses on staff’s
perceptions of opportunities and means they have
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provided for students to engage with ‘powerful’
knowledge in their teaching, and whether this has
been perceived by students as promoting inclusivity.
In this work social justice and inclusion in the
classroom fall under the heading of ‘participatory
parity’. The research question is thus what are
students’ and higher educators’ experiences
related to participatory parity as a means to access
powerful knowledge.

The research focusses on staff’s
perceptions of opportunities and
means they have provided for students
to engage with ‘powerful’ knowledge
in their teaching, and whether this
has been perceived by students as
promoting inclusivity.

Participatory parity, which has been developed
by the eminent US political scientist Nancy Fraser
(2009), refers to the ability to interact on an equal
footing in particular circumstances - such as in a
learning context of higher education. Participatory
parity is influenced by the distribution of resources
(social class or economic dimensions), whether
the attributes of groups/individuals or institutions
are valued or devalued (the cultural dimension) as

3
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well as whether individuals or groups of people are
included or excluded from learning contexts (the
political dimension). Being able to interact on an
equal footing is regarded as particularly important
for education in South Africa, where inequalities
continue to plague the field of higher and other
levels of education. The need to overcome our
apartheid past in terms of the impact of racially
exclusionary policies is an ongoing battle.
Fraser (2009) alludes to various types of educational
processes in the classroom which may promote
parity. Firstly, there is the establishment of an
environment where students can feel free to
ask questions, respond to peers and engage in
intellectual thought experiments without being
censored. Secondly, students should experience
themselves as much as possible as equal partners in
the production and distribution of knowledge (even
though this may not always be feasible). McLean
suggests that it is these sorts of environments and
experiences which support the project of epistemic
justice.
The extended curriculum programmes (ECP) are
an attempt by government to increase throughput
of students who, for historical reasons and current
unequal distribution of educational resources,
experience difficulty in coping with the academic
project. The aim of ECP is thus to create conditions
in which students can gain parity with their more
educationally and socially advantaged peers. One

of the main thrusts in Higher Education to achieve
this goal of parity is teaching for epistemological
access i.e. access to the ways of doing and thinking
at the university in their particular fields, as opposed
to simply physical access (Morrow, 2009) so that
students are able to operate more confidently
and independently. Consequently, Muller (2012)
describes epistemological access as having a strong
social justice agenda. Promoting epistemological
access is thus a similar project to that of McLean’s
epistemic justice.
In gathering data for the research we follow McLean’s
suggestion that we focus on discursive practices in
the classroom. Thus data gathering is being done
using reflexive journal entries from both staff teaching
and some/all of the students in the class.
Currently, staff and students from Engineering
and from Applied Science are contributing to the
journals.
Though cross-referencing the journal entries we
can build a picture of the relationship between
inclusive practices and facilitating epistemological
access. Initial pilot study findings have indicated
that staff use participatory methods to facilitate EA
such as concept mapping and student-directed
project work.
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Innovative cases of teaching and learning at CPUT

Theme 1: Work, society and learning
Work-integrated learning project 2016 – South African Fruit Juice
Association
Rodney Duffet
Rodney Duffett, an advertising lecturer, received a
brief on 2 March 2016 from Nigel Jacobs (a board
member of SAFJA) concerning a PR campaign
proposal to create awareness about the health
aspects of fruit juice, and also to educate all
consumers on the different juices available.
As Rodney reports: I usually give the students
a community project to create a campaign for
SMMEs, but always actively looked for industry
WIL projects, since I firmly believe there is no
better way to truly assess the level of students’
competence than again in the workplace! Second
year Marketing students were required to form
a mini-agency (a maximum of 3 in a group) in
order to create a PR campaign to fulfil the above

objective. However, each mini-agency was first
required to conduct primary research using a fruit
juice questionnaire designed by Dr Duffett, as well
as secondary research on the fruit juice industry in
order to complete a PR audit, and thereafter the PR
campaign proposal. The students were first given
several formative activities on the aforementioned so
that I could give feedback, and then show me drafts
for both the PR audit and PR campaign proposal for
feedback two weeks proper to submission.
Students were also required to present their PR
campaign proposals via a PowerPoint presentation
to myself and SAFJA, but this did not happen due
to the #FeesMustFall protests, which was the only
downside in conclusion of an otherwise successful

industry WIL project. However, the students PR
campaign proposals and PowerPoint presentations
were sent to SAFJA.
Successes: students gained real-life/practical
experience of working on a real campaign; the
core learning outcome of the subject, which is to
‘implement an MC campaign’, was achieved; a
pass rate of 83% was attained for the project; all of
the graduate attributes were achieved; SAFJA was
generally impressed with the students’ work, and
Mr Jacobs made an internship available; SAFJA
received a report, which included the collective
summary and analysis of the primary research;
and SAFJA received added exposure via articles
that were published in the South African Journal
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Figure 1: Fruit juice health benefits scale frequency

Figure 2: Fruit juice sugar content frequency

of Clinical Nutrition and Journal of Food Products
Marketing, as well as a third article that was
accepted to be published in 2018 in the Retail and
Marketing Review (all DHET accredited journals).

A majority of respondents (64.5%) agreed (strongly
agreed and agreed) that there is a difference
between the fruit juice classifications (i.e. some fruit
juice classifications are sugar sweetened; and not
all fruit juice classifications are equally healthy) (refer
to Figure 3).

Questionnaire main findings
A majority of respondents (60.4%) agreed (strongly
agreed and agreed) that fruit juice played an
important role as part of a healthy diet (refer to
Figure 1).
Half of the respondents (50.0%) agreed (strongly
agreed and agreed) that PFJ was high in sugar
(refer to Figure 2).
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Figure 3: Fruit juice classifications frequency
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Workplace based learning opportunities using service-learning
project sites
Jacqui Scheepers with staff from Architecture and Construction Management
Two departments,
Architectural
Technology and
Construction
Management and
Quantity Surveying
(as well as other
departments) used
the Teaching Development Grant (TDG) to fund
experiential learning opportunities for students
working on a multi-disciplinary project.

This multi-disciplinary service-learning project
introduced both students and staff from diverse
faculties and external stakeholders to alternative
construction techniques.
Disciplines like Construction Management and
Quantity Surveying, Architectural Technology,
Graphic Design and Mechanical Engineering
departments participated in the project which was
academically accredited.

The photographs below shows students using
‘sand-bag’ building techniques at Balvenie.
Ecobeam Technologies assisted with the design
of a low cost sustainable effective roofing system
and will assist students with the construction of the
roof. The project is ongoing and can now include
students from additional academic disciplines like
horticulture, mechanical engineering and graphic
design to add their expertise.

The project is based at Balvenie Primary School
where students are building a special needs
classroom using energy efficient, alternative and
sustainable building materials and methods.
Although the school has contributed substantially
to the project, financial and material aspects,
and expertise in sustainable and alternative
construction were an ongoing challenge. Some
funding was sourced from the TDG, which allowed
the project to proceed.
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Theme 2: BLENDED learning
Towards flexible learning in Real Estate
Maarten van DoesBurgh with CIET
A growing number of campus-based higher
education institutions (HEIs) offer distance learning
in an attempt to respond to an increasing demand
for flexible, part-time course offerings both nationally
and globally. In 2017, the Centre for Innovative
Educational Technology (CIET), in collaboration
with Sarita Edwards from the Real Estate
Department, Barbara Jones from the Curriculum
Development Unit in Fundani and Jolanda Morkel
from Architectural Technology, embarked on a
flexible learning project at CPUT funded through
RIFTAL. This flexible learning project was aimed at
creating a space for sharing experiences on flexible
learning and providing mentoring for the newly
introduced distance education offering in the ND
Real Estate – the first accredited distance education
programme offered by CPUT. From this project,
a case study was developed which is currently
under review for the 2018 International Conference
on e-Learning (ICEL) proceedings. Applying a
flexible learning framework, this study reported
on learner experiences of the distance education
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offering. Looking at the various elements of flexible
learning, such as admissions criteria and processes,
curriculum design, delivery and support systems,
the opportunities and challenges of flexible learning
emerging from the case study were explored.
Preliminary findings showed that the flexible delivery
of the course, offering learners a maximum of choice
in terms of how and where to study – integrating
online and face-to-face contact sessions – and
the flexible assessment schedule were highly
appreciated by learners, while the flexibility of
curriculum design and support can be improved.
Most importantly however, as other studies have
shown, it is the inflexibility of the institutional systems
and institutional culture, and also how lecturers
perceive their roles and responsibilities within a
distance learning offering, that are the biggest
stumbling blocks towards implementing flexible
learning. It is our aim to expand the flexible learning
project in 2018 to develop flexible learning design
principles and guidelines that can support a wider
roll-out of flexible learning at CPUT.

Course design workshop with Real Estate lecturers in December
2017 at Granger Bay.

The Real Estate team recently made history
with nearly 300 distance learners successfully
completing their first year in full distance mode.
Due to commence at the start of the academic
year in 2017, the programme had to be designed
and delivered as a full distance (effectively online)
programme.

4
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Working tirelessly with their colleagues from the
Centre for Innovative Educational Technology, the
Real Estate team went through a huge learning
curve in delivering the course via the CPUT Learner
Management System, Blackboard.
After the first year of online learning, we were keen
to collect feedback from the students on their
distance learning experience. Using a survey on
Blackboard, our research specifically focused on
how satisfied the students were with the design
of the distance education offering and the support
received.
The results gave a clear indication of what
worked well, where the challenges are, and what
improvements could be considered.
The Blackboard LMS was almost free of glitches,
and once students had familiarized themselves
with the system, it generally worked really well. The
majority of students did not have problems submitting
assignments and doing tests on Blackboard, and
prompt and effective online feedback to students
from lecturers added to the success.
Most of the students were satisfied with delivery
of programme information and programme

management, and appreciated the support received
by lecturers and the office admin team.
Other useful tools used include video recordings of
quarterly Cape Town block release contact session
lectures. The video recordings were posted and
available on Blackboard and were in high demand,
especially for the quantitative subjects where
students could watch them as often as needed.
Furthermore WhatsApp groups proved particularly
popular for communication amongst students, and
many students formed their own study groups.
For the final summative assessment in November,
students could apply to do online assessment
and approximately 100 students were approved
according to strict criteria. The online exams were
completed using Blackboard, with Respondus
Lockdown Browser (LDB) and Monitor integrated
into the system. LDB locks the students into
Blackboard, preventing them from accessing
other URLs or applications, and Monitor is the
companion application that uses webcam and
video technology to monitor and view students
during the assessment, thus preventing cheating.
Notably, many international universities are moving
towards this digitally proctored assessment,
because it provides far more effective invigilation

than human observation. Consider that all students
are monitored simultaneously, negating the obvious
constraints facing a few human invigilators walking
through a large examination hall attempting to watch
all the students. For additional security, most of the
short questions were randomized and more than
one version of the same online exam was prepared
and distributed.
Two additional significant advantages must be
noted. Firstly, the program was not affected by any
student unrest whatsoever. Secondly, many students
in remote areas across South Africa can access the
program, thus increasing access to the qualification
and promoting transformation in the industry.
There were also challenges, all of which are being
addressed in 2018 and we will continue to improve
and become more effective
Judging by comments from all involved – most
importantly the students – the Real Estate distance
learning offering in 2017 was a resounding success.
The Real Estate team is committed to building on
this success and improve the distance learning
offering going forward, possibly assisting other
CPUT departments with their own distance learning
projects.
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Using technology and group learning to facilitate English
communication skills in large classrooms
Steve Pachan

Steve Pachan is a visiting English Language Fellow in the Faculty of Education,
Wellington campus. He is a globe-trotter who is changing the world, one classroom
at a time. Pachan has taught in Australia, Singapore, the Democratic Republic of the
Congo and now finds himself teaching education students at CPUT.
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Assigned with teaching a Communications
course consisting of approximately 140 students
where lecture times were limited to 35 minutes
per class, the greatest challenge was to create
an environment where the students were able
to communicate and be assessed effectively
throughout the three terms. The solution was to
create a group-based, student-centered classroom
that incorporated facets of technology for the
students to increase their skills and knowledge
in English communication, both in and out of the
traditional classroom.

4-6 person groups. In these groups, students
were given roles of student leader, time keeper
and evaluators. Groups were then given tasks
that required them to use particular grammar
points or rules in an open discussion style format.
Each task would last approximately 18 minutes,
where the groups would then exchange folders
and begin a second task to the end of class.
Expectations for the groups were assigned in terms
of attendance, engagement in activity, participation
and preparation, all of which was scored on the
following rubric opposite.

In each class of 70, students were assigned to

By creating a system of accountability at both the

4

Innovative cases of teaching and learning at CPUT

more learning and engagement to take place in the
subsequent lectures, rather than week after week
of presentations. Rather than risk disengagement
of students being required to watch groups
perform, individual assessment came in the form of
a reflection that each student was required to write
on another group’s video.

individual and group level, it was easy to keep
groups on task with their learning goals. Facilitation
required that the teacher move through the room,
answering questions of the activities as needed, as
well as marking each rubric while the activity was
taking place.
In this system, each student in a class of 70
was able to practice the language in a round
table style of communication. Critical thinking,
processing, as well as group skills were used
throughout the course. This developed an effective
style of communication and allowed students to
differentiate their own acquisition of the language to
their level. Listening and speaking skills were more
strongly covered in the first term.
At the beginning of the second term, a formal
speech assignment was given to the students.
Groups were required to develop a four - six
minute persuasive speech on a topic of their
choosing. Class time was used to lecture on the
topic of persuasive speaking, and brainstorming
and planning periods were given. Using a blended
learning approach, students were then given the
task of scripting and filming their speeches to upload
onto a class YouTube page. The purpose of this was
to develop use of technology, group work outside of
the classroom, and facilitate English language skills.

In the final two terms, technology was fully delved
into, with writing as the main form of assessment.
This came in the form of student blogs. Using the
free website: www.edublogs.org a classroom site
was set up, with each group writing their own
blog.
Each blog was marked weekly, using the same
rubric for each style of writing. Students were
encouraged to be innovative in their writing, and
could write on any topic that they pleased.

Another benefit of using a digital format is that
it cut down on the amount of time needed to
perform speeches in class, thereby allowing for

The use of technology throughout the terms
gave students the opportunity to work on English
skills outside of the classroom, in a setting that
is realistic in today’s technological world. Beyond
English writing, students learned technological
skills facilitated through the medium of English.
Furthermore, students were able to observe,
critique and compare others’ writing.
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Theme 3: ACTIVE learning
Chemical Engineering Extended Curriculum Programme
students’ camp
An academic
intervention used
in the Department
of Chemical
Engineering ECP
programme is to
take the first year
students away on
a tour/camp every
year. The camp is
approved by the
Department of
Higher Education
Debbie De Jager
and is personalised
by the camp
administrators specifically for the group of students
attending. The camp is located outside of the city
and has limited Wi-Fi availability, forcing everyone
out of their normal comfort zones which is a
requirement when facilitating and encouraging
personal growth and development.
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The overall aim of the tour/camp is to build
graduate attributes; strengthen teamwork
by working on both verbal and non-verbal
communication, by being aware of peers and
the diversity of students in the class; teach the
students to think laterally; teach students how

ECP first year students on camp completing a listening
intervention

to reflect; build
environmental
awareness.
The camp even
includes some
green engineering
in the form of
solar ovens and
ecobricks. Students
come back
from the camp
with increased
ECP first year students on camp
confidence,
learning about team work
self belief, and
awareness of
themselves and their environment. They are also
more supportive of each other.
With regard to the solar oven, students were
provided with a cardboard pizza box, an A4 piece
of black paper, an approximately A3 sized piece of

4

Innovative cases of teaching and learning at CPUT

groups of 2 was sitting opposite each other
at a table, but with their backs to each other.
One student had a drawn picture on a page
(e.g. a spider), and the second student had
a blank page. The student with the picture
had to explain in detail to the student with
the blank page what to draw without saying
what the picture actually was. This assisted
students with their verbal communication
and listening skills, as well as their listening
skills since not only did the teams have to
listen to each other, but they had to do so
without being distracted by the other groups
who were also busy with the activity.

but not to take from anyone else. This activity
taught the students to communicate without
speaking, to be aware of others and of what is
happening around them, and how to achieve
success as a group by realising that the success of
the group is dependent on the sum of its parts.

ECP first year students on camp discovering the importance of reflection

clear plastic and an approximately A3 sized piece
of aluminium foil. Using these materials, students
had to design and construct an oven that used
the heat from the sun to cook sausages. This
was a good activity as it taught the students to
think unconventionally, and to design a piece of
equipment to solve a problem, which is what they
will need to do one day as qualified engineers. It
also taught them to work together in a group and
listen to various ideas and inputs.
One of the activities the students participated in in

Another activity the students participated
in involved non-verbal communication and
team work. In groups of 5 each student was given
an envelope filled with different sized shapes (e.g.
triangle, squares, rectangles) which, when placed
together in the correct arrangement formed 3 larger
rectangles. However, students were not allowed
to speak to each other, so they were not allowed
to ask for a piece they needed either by speaking
or by pointing to a piece. The group members had
to work together to realise what other members
needed to complete their shape. They were
allowed to offer pieces to other group members,
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Flipped classroom model
Mark Marais
Dr Mark Marais was the recipient of the Institutional
Teaching Award in 2017 and was also an applicant
for the Faculty Award. In his teaching portfolio
he describes himself as a physicist based in
the MITS department. He explains that he is a
physics teacher in a metacontext which entails
the contextualization of physics in health sciences
pedagogy. In his portfolio, Dr Marais describes
himself as a ‘non-radiographer introducing teaching
approaches somewhat different to traditional
expectations…such as a flipped classroom
exercise’. In his teaching portfolio, he defines the
flipped classroom modality in the text box:

Students explaining the magnetic Gaussian Linear Accelerator
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Flipped classroom is a pedagogical strategy that ‘flips’ or reverses
the traditional lecture environment and homework elements,
and entails the repurposing of class time into workshops,
where cooperative learning is encouraged. Students are active
participants in the session and instructors function as guides.

His submission explains
that, ‘Physics is a
traditionally ‘at-risk’ subject
at CPUT’ meaning that it has a pass rate of less
than 60%. He reflects on this situation and asks
three basic questions;

1.	How can physics add value to the field of
practice?
2.	How can students be engaged in more
meaningful ways with the construct of physics?
3.	How can alignment of the objectives of the
course be achieved given the challenges?

Dr Marais explains that the flipped classroom is
a modality which covers most aspects that he is
grappling with. By making students more active
participants, better learning is achieved, students
are fully engaged and principles in physics, such
as energy and momentum, are valued. Most
importantly, students are the ones who are battling
with the tough questions. With their lecturer present
as a guide, students still have the safety they
require to make the necessary mistakes without
feeling punished while learning.
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Fleming’s (2001) VARK learning styles
Prasidh Ramson is a
registered optometrist
and was appointed as a
lecturer in the Department
of Ophthalmic Sciences
in October 2015. In his
teaching portfolio, he
describes his journey as
a new teacher and an
active researcher as being
‘an empirical manner to
Prasidh Ramson
explore the world, and
make unbiased and informed decisions about our
daily lives, each other and our planet.’

Learning style

Preferred ways to learn

V (Visual)

Maps, flow diagrams, charts,
grapghs, drawings, pictures

A (Auditory)

Listening, speaking, lectures, radio,
podcasts, talking to oneself

R (Reading/
wRiting)

Words, manuas, reports.
textbooks,assignments, internet

K (Kinesthetic/
Tactile)

Touching, holding, tasting, case
studies, real life experiences,
demonstrations

The figure below shows evidence of the students
interacting with the task in the classroom and also
pictures of their attempts at what Mr. Ramson
termed, ‘Blind/Pictio-Anatomy’. He adapts the game
of Pictionary to make it relevant to ocular anatomy.

Fleming’s (2001) learning styles

Through engagement with various learning styles, he
began implementing these methodologies inside the
classroom. One method highlighted in his portfolio is
Fleming’s (2001) VARK – (Visual, Auditory, Reading/
In 2016 he embarked on the TDP (Teaching and
writing, Kinesthetic) learning style. Mr Ramson explains
Development Programme) offered by Fundani at CPUT.
the method below, in his teaching portfolio:
Adopting Fleming’s (2001) VARK method
has enabled new and exciting ideas for
To understand learner modalities, [I have] devised a simple
offering the traditionally at-risk subject,
questionnaire, now in its 7th version, that can be administered
anatomy and physiology. Ramson
and analysed online. I get students to complete a hard copy
explains how he has incorporated one
of the same questionnaire and analyse the findings in class
technique harnessing the visual aspect
with learners. Apart from [being] a fun activity, it helps me get
of Fleming’s (2001) VARK method by
to know the students and hopefully to get students to know
designing
an exercise known as ‘blind
themselves. Pedagogically, it helps establish an empirical
anatomy’. Students were asked to draw
baseline of learning styles and helps [to tailor] teaching/learning,
the sagittal section of the eyelid from
formal and informal assessment and evaluation techniques.
memory after ten minutes of group work.

Pictio/Blind Anatomy exercise

By using the VARK method in class, students
are more engaged and more importantly student
feedback is acquired immediately. In his portfolio,
Ramson emphasizes the importance of student
feedback and notes that ‘evaluation and feedback
to both students and teachers should become an
integral part of the education experience with areas
for improvement noted, shared and applied.’
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Flipped classroom in Business Management 2: Retail Finance
A flipped classroom approach was successfully
adopted by second year Business Management
students within the Retail Business Management
Department in 2017. The problem that needed to
be solved related to the need to cover a contentheavy module on a wide range of financial roleplayers in the South African economy including
the linkages and impact of these role-players on
the wholesale and retail sector. In the past this
had been lectured or referenced to website links
available through the LMS.

•
•

•

•
An approach to flipping the classroom was
implemented to afford the students the opportunity
to discover these institutions themselves and
derive their own meanings in place of being given
meanings through lectures. The only in-class focus
was on how these institutions link to the sector.
The flipped approach involved the following
activities:
• Letting students divide themselves into groups
with each group member playing a specific role
i.e. script writer, director and narrator.
• Allocating one of thirty economy role-players to
each group.
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Providing a framework and instructions for
collection and presentation of information.
Introducing screencast technology (a screen
recorder) to the students as a medium to collect
and present the information. Limited information
was provided and students had to discover and
master how to use the technology in achieving
the objectives.
Having students present the topics to their
peers by playing a video presentation and
taking questions from the student group.
Making the newly created knowledge available
to all students.

A number of innovative approaches were taken
by the students in producing their videos.
Higher levels of interest were displayed by the
students and deeper learning took place, as
each group presenting a topic had to acquire
in-depth knowledge of the relevant role-player.
This initial approach will be further refined to give
students more control over the processes such as
scheduling the presentation time themselves, peer
assessment of the work and allowing other types of
screen recording.
Screen shots of student videos
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Theme 4: Curriculum transformation
and social justice approaches
Field trips and educational transformation in Public Relations
Management
Field trips like the public debate (see below) and
a visit to the Holocaust Centre exposes students
to opportunities that make them better critical
thinkers. Field trips provide students with a
window to the real world that they don’t get in the
classroom, and can help students understand realworld applications of seemingly abstract topics.

Ayesha Toyer
Public Relations Management

Both the public debate and Holocaust Workshop
are engaging lessons that provide students with an
opportunity to engage with the world surrounding
them. Students are able to engage with their peers
in an intellectual activity that removes them from the
everyday classroom. This learning module takes place
chronologically – we start with a basic understanding
and history of sociology. Here, we talk about culture
and the various roles people play within society.

The annual Holocaust Workshop includes a visit
to the Holocaust Centre for a full day workshop
programme. Here they are exposed to the history
and background of the Holocaust against the
European Jews, as well the Rwandan Genocide
and Apartheid in South Africa. Students are
shown a range of films and videos, experience
the exhibition with a guide and end the day
with a workshop and problem-solving session.
This session is remarkable in the sense that its
outcomes are felt in a tangible way. Many of the
students literally change the way they see the world
and how they engage with other people – they
literally become better human beings. They also
have a better understanding of society and develop
a sensitivity to others. They are more empathetic
and are able to do their jobs better.
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At the close of the day, students are
presented with a group assignment
– which instructs them to work in
diverse groups (of religion, culture,
language and gender) and report back
on their experience. This assignment,
‘The Holocaust Experience,’ comes
in the form of an academic essay that
asks them to reflect on the five things
they found most moving, exciting,
interesting, informative, distasteful,
etc. They are expected to identify,
discuss and motivate with examples.
This assignment forces them to
reflect on the experience in a tangible
and purposeful way. Because they
work in a group, they also discuss
the points and negotiate a sense
of meaning that becomes valid for
each group member. Each person’s
experience would be different and
this assignment asks them to explore
those differences and apply them to
very sensitive and distressing issues
and subject matter.

Students at work at the Holocaust museum
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A public debate associated with the
Cape Town International Jazz Festival
(CTIJF) challenges the students
and intellectuals and potential
professionals. This field trip also

provides students with an opportunity
to meet and engage, on an intellectual
level, with acclaimed and award
winning writer, Percy Mabandu. The
profound and cathartic theme of this
year’s debate explores our history as
South Africans and addresses issues
of decolonization and nationalism
in a very real way. It addresses the
art and science of storytelling and
mass mobilization through a range of
different media within a national and
societal context. These are skills our
students must acquire if they are to
tell the stories of their organisations or
communities.
‘Jazz is a timeless symbol of
democracy and inclusiveness. At
its very core, this music affirms our
belief in community, in love, and in the
dignity of human life,’ said Wynton
Marsalis. These sentiments are
especially relevant to South Africans
given their struggle for freedom and
equality. Jazz (and other art forms)
gave expression to the people at a
time when all information and media
was censored by the state. As South
Africans, we owe much who we are
today to the jazz music fraternity.
Jazz contributed to the mass
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mobilization of South Africans during our struggle
for freedom. These musicians and composers
should therefore be featured in the jazz curriculum,
yet they are not! This reality brings forth the issue
of decolonization within the academic environment
and forms the basis of the narrative for the CTIJF
2017 Public Debate. To tie in with this theme, and
prepare the students for the Public Debate, they
viewed the film, Amandla! A Revolution in FourPart Harmony and the literature provided, which
was a feature article published in the Cape Times,
written by myself, entitled ‘CTIJF public debate
creates opportunities for discourse’ and compile
an argumentative essay. In response to the public
debate, my students were required to write an
argumentative essay, which was aligned to the
topic of ‘decolonisation and transformation within
education’
The Communication Science subject which hosts
these interventions is, in my opinion, one of the
best and most challenging subjects within the
Media Department and in Faculty of Informatics and
Design respectively.
The subject challenges students to examine the
depth of their cultural and sociological knowledge.
They are expected to defend their understanding
and opinions about global and local issues by
engaging in intellectual discourse, within an
academic environment. Often the theoretical
paradigms are constant, regardless of the cases

they are applied to. It
therefore makes sense,
instead of focusing on
European knowledge
systems, to explore African
knowledge systems and
history when teaching
sociology for example.
All of this feeds into
the national call for the
decolonisation of academic
material within the
educational environment.
The nature and scope of
this subject creates such
an opportunity in light
of this phenomenon. All
effort is therefore made
to expose students to
opportunities of growth
and enlightenment whilst
registered for this subject.
When selecting films
Students at the public debate forum
and case studies, there
is a clear preference to
out for the first time at the age of twenty what
showcase South African content in an effort to
Europeans Jews experienced – their reaction was
impart information and knowledge that is relative to
completely remarkable. Many of them struggled
our lifestyle, cultural and societal reality.
to accept the weight of such a reality. Such
knowledge helped them come to terms with the
Many of the students reflect a profound shift in
South African reality of racism and segregation
the way they behave and think after visiting the
under the Apartheid government.
Holocaust Centre for the first year. Imagine finding
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Reimagining a new grid – disrupting notions of privilege in
South African classrooms
Asanda Ngoasheng (Department of Media)
and Daniela Gachago (Centre for Innovative Education Technology)
Although our classrooms
have become racially
integrated, our
engagements with each
other are still deeply
impacted by our racial,
cultural, linguistic,
and socio-economic
backgrounds.
Scholars of the affective
turn tell us that often
our engagements across difference are impacted
by the emotions inherited from our parents and
grandparents, emotions that make us angry, scared,
or defensive in our engagement with the ‘Other’.
There are many conversations we do not experience
that we would need to if we really and truly want
to understand and engage with the ‘Other’. These
conversations include notions of privilege and
oppression and how these still play out in South
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African society and classrooms. In particular,
privilege is a complex and difficult topic to discuss
and emotions will run wild. How to deal with
these topics without falling in the usual traps of
white fragility and defensiveness, for example, is a
challenge that we as social justice educators have
to face on a continuous basis.
We initially chose to use the Privilege Walk, a
series of questions based on Peggy McIntosh’s
‘White Privilege Checklist‘, that problematizes the
complexities and intersectionality of privilege as
a starting point. This activity is well known and
used in social justice and diversity education. The
privilege walk as an embodied experience visualises
privilege in a way that mere discussions cannot.
Participants in the privilege walk are positioned in a
social grid that represents our society very efficiently.
The questions asked in this exercise usually result in
white males positioned at the front of the grid, while
black females are at the back of the grid.
Questions do not only focus on race but are

intersectional in that they focus on race, gender,
class, sexuality, age, religion, able-bodiedness
etc. This allows students to see privilege as more
than financial advantage and more than just white
privilege which can lead to instant defensiveness.
It is a powerful activity that can lead to interesting
conversations about the legacy of apartheid and
how our society still values whiteness, masculinity
and heteronormativity. Often facilitators follow
established lesson plans but may adapt the
questions to suit their particular background.
However, this activity has also been critiqued for
a variety of reasons, such as potentially disclosing
factors of one’s identity one is not comfortable
to disclose. Consequently there are a variety of
iterations of the privilege walk, responding to these
critiques. One variation for example asks participants
to answer the questions on their own and calculate a
privilege score which they anonymously submit to be
pinned on a chart by the facilitator.
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contesting the cementing of social positionings,
One of the main points of discomfort for us was
the pinning of bodies onto a grid defined by a
the question as to who learns and at whose cost
patriarchal, white supremacist and heterosexual
the learning takes place. While the privilege walk
society, we asked students to dream up questions
powerfully visualises the inequality of today’s
that would create a new grid, hoping to affirm
society it is traumatising for those at the back of the
difference and emphasise the messy and complex
grid, as Christina Torres puts it: ‘Essentially, when
notion of privilege as
you’re a PoC or from
a decolonialising and
another oppressed
socially just pedagogy.
background, you
inevitably end up in the
Although our classrooms have
As a follow up activity
back. And you know
become racially integrated, our
we thus ask students
that you will.’
engagements with each other are
– in groups – to come
up with questions that
It also cements current
still deeply impacted by our racial,
would challenge the grid
social positions without
cultural, linguistic, and socioin a way that by shifting
allowing for change or
economic backgrounds.
values, positions are
disruption of the grid.
shifted as well. Ideally
It is a visualisation of
those usually positioned
the status quo rather
at the front would find
than an exercise in
themselves at the back and those at the back
envisioning an alternative future. It also focuses on
in front. These questions are being asked as the
a student’s identity, often essentialising it, rather
students engage in a different kind of privilege walk.
than seeing identity as constantly changing and
becoming. The privilege circle, which has participants
While students struggle to formulate these
stand in a circle rather than a line, with the ones
questions, showing how steeped we are in this
usually most disadvantaged moving into the centre
system or frame that prioritises certain values
of the circle, is one example of challenging power
over other, they do come up with questions that
dynamics in the grid.
create a new grid and as such are part and parcel
However, in our view this still doesn’t go far enough.
of creating new knowledge and a new curriculum.
Our aim is to challenge the grid itself. In an attempt
It is interesting to note that these questions often
to disrupt what Massumi (2002) calls the ‘grid’,

refer to personal characteristics, opportunities for
growth, rather than systemic values.
Examples of questions include:
• Who can speak more South African languages
than English or Afrikaans?
• Who grew up in a tightly knit community where
everyone contributed to their development?
• Who dressed up this morning the way they
wanted to be dressed without thinking about
societal norms?
• Who sought information about social issues
outside of their own lived experience in the
recent months?
In their debriefing session we could sense students’
relief at changing position but also inhabiting/
embodying their positions more proudly. While it
may be an unusual and uncomfortable experience
for some to find themselves at the front, and
students talk about feeling like the don’t belong,
it is our hope to reaffirm these students even for a
few moments when experiencing what it means to
not stand at the back. These students have as a
collective created a new grid with their questions,
even if confined to a certain time and a certain
space. They have embodied this new grid. While
systems are hard to change, such activities help
students to experience the power of language, the
importance of carefully crafting their speech, and
the power of words to include or exclude.
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Integration of digital storytelling into the diversity management
curriculum
The integration of digital storytelling
into the Diversity Management
curriculum provides a platform for
silent youth voices to be heard,
and for meaningful engagement
with topics in a non-threatening
environment.

Storytelling is an age-old tradition and has in all generations
been used to preserve culture, educate, impart and instil
morals and values. However, often before people can
transform and learn to respect and value all people, they require an understanding of the
experiences and the challenges faced, and these are often shared in a narrative. Likewise,
students have been encouraged to reflect and share their experiences and tell their stories
whilst providing social commentary about a particular issue which hampers or advocates
progress with regard to transformation and diversity. In the process they provide insight to
their peers about many of the issues which require a deeper understanding. The integration
of digital storytelling into the Diversity Management curriculum provides a platform for silent
youth voices to be heard, and for meaningful engagement with topics in a non-threatening
environment.

Mandie Richards
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In preparation for the difficult dialogues, and to assist
students to explore their identities and tell their stories,
they have to understand their past, and how it impacts
on the present. To assist their understanding, workshops
aligned with content dealing with culture and identity are
integrated, as are guest speakers who tell their stories.
As students are part of a community, they cannot
learn in isolation, and so in going forward, they need to
understand the role they have to play and contribute

to the future through volunteering and paying it
forward.

to the development of their communities and the
environment.

Critical thinking is further explored through
journal writing, as questions are posed on
Blackboard for students to reflect on their
identity, societal challenges and the learning and
awareness pertaining to their volunteering.

Transforming the curriculum is not only about
changing content, but also integrating the
content to align with societal and community
needs. It also requires that as educators,
we reflect on how we teach, how we relate
to students with diverse backgrounds and
abilities, and that we use the various resources
meaningfully, not only to improve our own
understanding and teaching, but also to engage
and enhance students’ learning experiences
(This was initially posted as a 2015 initiative but
is in fact from 2016 and was seen as significant
enough to include in this report).

Not only does the pedagogy provide a platform
for students to debate the many social ills and
dispel the many myths often associated with the
various themes pertaining to transformation and
diversity, the inclusion of digital storytelling also
assists in the development of students’ critical
thinking, research, writing and technological
skills, thus breaking the
silence. Furthermore,
it contributes towards
an improvement of
the students’ overall
understanding of the
content, and their
becoming socially
responsible citizens who
not only understand
diversity but also learn
to value diversity as
they assume various
roles in the workplace
and society, thereby
contributing positively
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The use of a critical cultural teaching strategy in developing cultural
awareness in an in-service learning programme: English in Education
As language lecturers, we have been acutely
aware of the sensitive issue of adapting our current
curriculum in order to address the needs of our
diverse student body. We are also critically aware
that an issue that has been identified within the
South African education context is the need for the
development and fostering of cultural literacy and
competence in all our pre-service teachers.

Candice Livingston and Hanlie Dippenaar
(Senior Lecturers in the Faculty of
Education, Wellington Campus)
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In order to address the diversity issues, we set
about developing a Critical Cultural Competence
framework that we could use in our in-service
undergraduate B Ed programme, to ensure that
not only are our students self-aware of their unique
cultural contribution to their teaching context,
but that they are aware of the need to adapt their
teaching practices to address diversity in their
prospective classrooms. We set about developing
a critical cultural teaching intervention that was
incorporated into the English curriculum and
became part of our teaching strategy for the year.
Figure 1 shows the Cultural Competence Model
which was used.

Most Cultural competence models rely on a phase
called ‘Cultural Awareness’ and we first strove to
develop this phase in the model that we created.
This involves developing and engaging in critical
self-reflection.
The following teaching strategies were put in place:
• Through the process of visioning, which is
a conscious practice where students reflect
on themselves as individuals and educators,
students were able to describe their personal
cultural background.
• Using the Synectics teaching model, we asked
the students to create a metaphor which best
described themselves.
• Students were asked to fill out a questionnaire
in which they critically engaged with their own
cultural biases and we then discussed it as a
class.
• They then wrote their own cultural
autobiographies and presented them in the
form of digital stories.
• The students then reflected on this process.
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The majority of the students who were exposed
to this teaching strategy compared themselves to
an object in the process of developing or evolving
and this was a central theme throughout the
exercise. Metaphors of computers that needed
to be upgraded, trees that were being watered
or half-finished projects (emergent butterflies and
half people) were evident. Students also likened
themselves to ladders or stairs that needed to be
climbed. The theme of change or constant evolution
became clear as students saw themselves as being
in the process of emerging or developing, and this

became a critical
and defining moment
(critical incidence
theory) as it added to
the knowledge that
they built of themselves
as cultural beings.

Through engagement
with the students and the
classroom discussions
of the metaphors
that were created,
the digital stories that
were watched and the
reading of personal
reflections, we lecturers
created a framework
for the development
of cultural awareness.
This became part of a
bigger framework for the
development of critical cultural competence, which
became in turn a starting point for any discussion
on diversity in the classroom.

As language lecturers, we
have been acutely aware
of the sensitive issue
of adapting our current
curriculum in order to
address the needs of our
diverse student body.

Students indicated that
they experienced some
sort of epiphany or
‘awakening’ regarding
their interactions with
their fellow students.
The desire to be understood and to understand was
very clear. In order for this to happen, they all stated
that clear communication was essential, which
was enhanced through the classroom discussions.
Students also indicated that they were willing to
monitor their personal biases when it came to
understanding someone else’s culture.

This intervention combines theory and praxis
and will be researched further. We believe that
this intervention will enhance critical cultural
competence and prepare pre-service teachers for
the diversity of the classrooms in South Africa.

Cultural competence model
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Teaching for social entrepreneurship education
through film and online blogs
Dr Zayd Waghid, Faculty of Education

Since teaching entrepreneurship education at CPUT
from 2015, I have redesigned the entrepreneurship
and business management courses along the
emerging concept of social entrepreneurship in
South Africa. In both subjects, I chose to integrate
the use of the film Who Cares?, a documentary
on social entrepreneurship – which carries an
empowering message for all members in society,
with a vision of achieving social justice. The figure
below shows students viewing the film.
The film is concerned with accentuating people’s
ability and determination to solve the most pressing
concerns plaguing their society. Using animated and
visual images, the film depicts the most pressing
socio-economic issues in the global society. These
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visual representations of issues such as poverty,
unemployment, famine and lack of health care
among others, aims to appeal to an individual’s
altruistic nature to find the most innovative solutions
in solving these concerns. My students were
required to complete an online activity on Who
Cares? with the aim of interpreting their interactive
blogging comments.
The film was presented to the students to
enhance their critical awareness of the practices
of social entrepreneurship and social injustice
in society, to elicit a response and, hopefully, to
awaken their potential for learning in a deliberative
way – that is, learning together. By implication,
through the application of film, I envisaged that
my students’ capacities for deliberative learning
would be enhanced. In turn, students’ learning
about social entrepreneurship education would
hopefully encourage them to act positively

Students viewing the film Who Cares?

towards the achievement of societal change and
justice. Furthermore, the use of an enriching film
integrated within the curriculum that I constructed
for entrepreneurship and business management at
CPUT has further assisted my students to reflect
critically on the discourses of the film in relation to
their social contexts. This is because film provides
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students with the means of transforming themselves
within the context of the film, premised on the
rationale that it would assist them in reflecting
critically on, and in disrupting, their thoughts.
Considering the diverse nature of my students’
cognitive and social attributes, the pedagogical
approach that I implemented focused on

enhancing student engagement through debates
and discussions in both face-to-face and online
contexts in which they were actively involved in
their own learning instead of serving as passive
recipients of information. In cultivating equitable
conditions in each of my classes, my teaching
approach was directed towards initiating my
students into discourses of education at both
micro- and macrolevels, premised
on the notion that
integrating disruptive
pedagogies in the
classroom would
hopefully cultivate
their cognitive and
critical thinking
attributes. The
rationale for the use
of the online blogs
stems from the
notion that it would
assist my students
with a means of
sharing their abstract
thoughts among
one another and
in establishing

connections between their thoughts in relation
to the wider social context, with the aim of
developing practical objects of benefit to society.
Using online group blogs as a situated practice, in
which students are able to reflect on their thinking
processes in relation to their peers through their
abilities to articulate themselves and to evaluate and
monitor their thinking processes, is necessary for
generating their aptitude for social transformation.

Sample screen shot of students’ online interactions
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Innovative cases of staff development
Short course ‘Designing for blended learning’
Daniela Gachago
The Centre for Innovative Educational Technology
(CIET) in collaboration with colleagues from the
Faculty of Informatics and Design, designed and
offered for the first time in 2017 a short course aimed
at introducing lecturers at CPUT to the concept
of learning design for blended learning courses.
This course ran over 10 weeks in the second term
of the 2017 academic year and was offered as a
combination of bi-weekly face-to-face and online
sessions. The course focused on:
•
•
•

International and local trends in using technology
in teaching and learning;
Developing necessary skills and competencies
to use technology in teaching and learning
successfully and innovatively; and
Introducing design activities to promote a
‘design thinking’ mindset in the development of
blended learning courses.

Eight lecturers from the Faculties of Engineering,
Health and Wellness, and Business and
Management Sciences, as well as from central
support units such as Fundani Language Unit,
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attended the short course. The course was part of
a larger research project funded by RIFTAL which
evaluated academic staff development interventions
to support the use of technology in teaching and
learning. As a result of this project, we explored
shared characteristics of e-learning champions,
which we termed a ‘champion mindset’ - written
up for a special issue on learning design for teacher
professional development in the International Journal
of Educational Technology in Higher Education (see
Gachago et al 2017 ; other papers from this project
are under review). The short course is a direct
outcome of this research and a series of design
activities were selected to promote such a champion
mindset in participants. Participants’ feedback
on the course is currently being written up for a
special issue on design thinking in academic staff
development for the British Journal on Educational
Technology and will feed into the re-design of the
short course for 2018.
1

Gachago, D. et al., 2017. Developing eLearning champions: a
design thinking approach. International Journal of Educational
Technology in Higher Education, 14(1), p.30. Available at:
http://educationaltechnologyjournal.springeropen.com/
articles/10.1186/s41239-017-0068-8.

Blended learning workshop participants

Janice Hemmonsbey from Sports Management and Adriaan
Haupt from Paralegal Studies receiving their certificates after
completing the short course
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Open Educational Resources project: the ethics of open and
blended learning in times of disruption
CIET Staff
In 2016, eight lecturers were selected as Open
Educational Resources (OER) pilots, while in
2017 two lecturers won a grant to join the
project. Lecturers were asked to identify a topic
in their course which is difficult to teach, and to
develop OERs to enable their students access to
knowledge presented in those topics. Lecturers
had to ensure that no adequate materials existed
in the topic they chose. Lecturers formed a
community of practice and were trained and
supported by CIET colleagues on issues such
as copyright or multimodal artefact production.
The eight 2016 lecturer finished developing their
material early in 2017. Amongst the nine lecturers
(including one from 2017 group), about 25
examples of teaching and learning materials were
developed and uploaded into the institutional OER
repository (http://digitalknowledge.cput.ac.za/) to
ensure access from all over the world.
As follow-up from the Open Educational Resources
(OER) project started in 2017, ethical implications
of continuing the academic project through the

Students viewing the film Who Cares?

student protests were explored. In collaboration
with colleagues from Engineering (Bronwyn Swartz
and Cheryl Brown), who were both part of the
original OER pilots, we started thinking about the
ethics of using technology in times of disruptions,
using Joan Tronto’s ethics of care framework.
While participation in the OER project prepared

colleagues and their students
to move their teaching into
an online space, questions
of access and social justice
still needed to be addressed.
Joan Tronto’s normative
framework, which sees
ethics as a social practice
and foregrounds notions of
relationality, attentiveness
and mutual responsibility,
helped us think through our
own practices in times of
disruption. These reflections
were shared in the Faculty of
Engineering but also in wider
forums such as the CO Forum and at local and
international conferences. A paper entitled ‘To care
or not to care - reflections on the ethics of blended
learning in times of disruption’ will be published in
2018 in a special issue of the South African Journal
of Higher Education (SAJHE) dedicated to ‘The
Ethics of care and academic development’.
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Student feedback
Xena Cupido
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The Student Feedback on Teaching and
Courses project is in line with the principles of a
developmental approach to quality enhancement.
Eliciting student perceptions of teaching
and learning is also a unique opportunity to
celebrate best practice. The policy on Student
Feedback on Teaching and Courses, which was
approved by Senate in 2016, enables faculties
to design guidelines and implement strategies
to facilitate student feedback for their diploma
and postgraduate qualifications. A number of
projects were implemented at Faculty level, where
lecturers were assisted with the design of their
discipline-specific questionnaires, data analysis, and
confidential report in the following faculties:

Dr Lazanas described a few of the benefits of this
project as follows:
• The customisation of the standard institutional
questionnaire, in which he was supported
through the process of selecting relevant
questions. Dr Lazanas’s course is projectbased, so the traditional teaching questions
were not helpful in establishing student
feedback.
• His student feedback report was timeous and
established early enough in the year, so that the
student voice could be heard and addressed.
•
A further benefit of student feedback is that it is
an indicator of what works and what does not
work.

Engineering
A student feedback
project was initiated
in the Faculty of
Engineering by Dr.
Panos Lazanas.
Engineering which
consisted of 31
respondents, Projects
11, 22 June 2016.

Students are often considered underprepared for
Higher Education. According to Lazanas, ‘Students
have to realise that what they do has meaning, and
when students understand this they feel that they
are in control of their lives through the feedback that
they give’.
Students who participate in the feedback process
stand to benefit as well. As the practice of feedback
provides a platform for the student voice in teaching

and courses, it signals to students that their
opinion matters, while also creating opportunities to
model how to productively receive and respond to
feedback (Gehlbach, et al. 2017).

References
Gehlbach, H., Robinson, C. D., FinefterRosenbluh, I., Benshoof, C., & Schneider, J.
(2017). Questionnaires as interventions: can
taking a survey increase teachers’ openness
to student feedback surveys? Educational
Psychology, 1-18. doi:10.1080/01443410.201.
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During 2016-17, a task team headed by Siya Sabata of Fundani, with the assistance of Desiree Scholtz, Marianne Bester and James
Garraway revised the previous CPUT graduate attribute charter, as described below.

CPUT charter of graduate attributes
Attributes and underpinning abilities October 2017
Compiled by
James Garraway,
with Siya Sabata and
Monwabisi Ralarala,
Fundani CHED
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1 Technological capability and foresight
A CPUT graduate will recognise that society, technology
and science are intertwined, so that technology and
science have the capacity to effect changes in society.
Furthermore, CPUT graduates will recognise that
science and technology should be used for the overall
benefit of society even though its effects may also
sometimes be harmful. Graduates will also recognise
that scientific knowledge and their related technologies
will need to be transformed/adapted to complex and
changing circumstances. CPUT graduates would thus
need to take a critical and reflective stance on how
technology is used and for what ends, including issues
of environmental awareness and sustainability, and to
act accordingly.

Underpinning abilities for technological capability
• Using practical knowledge which involves the ability to
transform knowledge and technological capabilities to
new contexts and platforms;
• Using practical knowledge which enables the graduate
to act in an environmentally sustainable manner;
• The ability to optimally communicate and follow
through technological and other solutions;
• Autonomous decision-making based on the transfer
and application of practical knowledge;
• The ability to access relevant knowledge;
• An awareness of social priorities, responsibilities and
associated problems which may have technological
solutions;
• Critical and reflective stances to the use of technology.
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2	Resilience and
problem solving
capability
A CPUT graduate will recognise the
complexity of problem solving in society
(including technological problem-solving)
and will be able to engage confidently
with such complexity. The graduate
will recognise that there are no simple
solutions to problems in society and that
there are many twists and turns, dead
ends and necessary restarts, and that
they will need to act with resilience to
succeed in these journeys. Such journeys
will typically occur within entrepreneurial,
innovation and investigative/research
activities.
Underpinning abilities for resilience
capability
• To reflect on and evaluate progress;
• Administrative, organisational and
financial skills;
• To locate, evaluate, synthesise and
apply information in context (information
literacy);
• To face difficult and complex challenges;
• To recover from setbacks and try again;
• Self-healing.

3	Relational capability
A CPUT graduate will be able to stand in the
shoes of others in order to understand their
needs, values and cultures so that what is being
worked on can have optimal effects and/or the
best chances of success. In so doing, a CPUT
graduates will be able to act with understanding
of others different from themselves, at both
the interpersonal and inter-professional level.
Furthermore, CPUT graduates will understand,
learn with, and so be able to engage with others
for the best possible solutions to work and societal
problems. This capability is of advantage beyond
the university and influences how graduates work
with community groups or in local government,
and relates to caring as well as effectiveness. It can
also apply to working inter-professionally where, for
example, a roads engineer would also have to work
with environmentalists, heritage experts and others
to get a job done for the benefit of all.
Underpinning abilities for relational capability
• Understanding and respect for others’ knowledge
• Embracing diversity;
• Recognising one’s own shortcomings (including
in technology/practical knowledge);
• Effective communication across differences;
• Group work in addressing and solving problems
(including technological problems);
• Harnessing the collective practical wisdom of
others.

4	Ethical capability
CPUT graduates will be orientated
towards the well-being and improvement
of society rather than just ensuring
the well-being and advancement of
themselves. This will involve hearing and
acknowledging the concerns of others.
In the professional fields, furthermore,
morality forms a cornerstone against
which ethical decisions are made in
practice and as such characterises being
professional.
Underpinning abilities for ethical
capability
• An orientation to the public good;
• Knowledge of field-specific professional
ethics;
• Relational capability (as above);
• An ability to discern whether
professional practices are within ethical
boundaries;
• An ability to take ethical decisions;
• An ability to act on unethical practices.
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1	How the graduate attributes will be put into practice
The attributes will not be put into practice
initially. Rather, Fundani will be scanning the
current curriculum practices for evidence of the
attributes. We believe staff are already engaged
at least in part with developing such attributes
in their curricula (this has been shown to be the
case at DUT who followed a similar process).
Fundani believes this to be the most fruitful
approach to developing the attributes as we first
draw on the wisdom of our own staff.
As the process develops we envisage two
developments. Firstly, we will be compiling
instances of best curriculum practices across
the university. Any gaps identified can be further
worked on. Secondly, through curriculum
scanning with staff and students, we will also be
publicising and advocating for the development
of the new graduate attributes.
The scanning process will begin in late 2017
in which we will attempt to uncover what is
being done in at least one key programme in
each faculty. In 2018 the process will be much
enlarged upon, utilising R1 000 000 we have
set aside to advance this project though UCDG
funding. The money will be used to appoint a
researcher.

a report on current incorporation into the
curriculum. From here on the focus will be on
further developments in the faculties, possibly
over and above what we have found out in the
scanning process.

References
Herrington, A., & Herrington, J. (Eds.). (2006).
Authentic learning environments in higher
education. Hershey, PA: Information Science
Publishing.

We would need a curriculum approach for
further developments in the faculties that is both
easy for staff to make sense of and also suitable
for our sector. The curriculum approach of
‘authentic learning’ (Herrington and Herrington,
2006), is particularly apposite for a UoT. In short,
this involves practices which:

In addition, Fundani CHED will initiate the
development of auxiliary, CPUT modules
focussed on graduate attributes that could be
developed from information gathered in the
faculties. Many universities have such creditbearing modules which are aimed at broadening
the scope of education towards developing a
more responsible citizenship. At present these
would fall under the title of ‘General Education’.

•
•
•
•
•
•
•
•
•

By mid-2019 we expect to have scanned most
university programmes and to have compiled
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Provide authentic contexts that reflect the
way the knowledge will be used in real life;
Provide authentic activities;
Provide access to expert performances and
the modelling of processes;
Provide multiple roles and perspectives;
Support collaborative construction of
knowledge;
Promote reflection to enable abstractions to
be formed;
Promote articulation to enable tacit
knowledge to be made explicit;
Provide coaching and scaffolding by the
teacher at critical times;
Provide for authentic assessment of learning
within the tasks.
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2 Steps in the development of the graduate attributes
The review of the old graduate attributes
(GA) and the possible production of the new
graduate attributes was first raised in 2015 in
a GA position paper drawn up by Marianne
Bester, Desiree Scholtz and Siya Sabata. This
paper was noted and approved by Senate in
2015. Issues raised in the paper included the
need to focus on technology; the inclusion of a
broader understating of entering employment
and society; and a focus on graduates as more
active change agents. Subsequently, Siya
Sabata was appointed project leader for the
further development of the GA.
In April 2016 the GA task team, chaired by
Professor Staak, met to give opinion on the old
GA (see figure below), with particular reference
to the position paper. In short, representatives,
though not unhappy with the old GA, requested
a greater focus on technology and society, and
further requested the inclusion of ethics and
professionalism considerations, which were
missing in the old GA.
Following on, Siya Sabata with James Garraway
developed a set of four new GA in response to
task team comments as well as the growing
impetus for curriculum transformation. These
were identified as technological, relational,
ethical and resilience agency respectively.

In July/August 2016 the GA task team met to
provide feedback on the newly developed GA.
Two main issues emerged. Firstly, why was the
term ‘agency’ being used and what did it mean?
In response to this, various other terms were
suggested such as ‘ability’ or ‘capability’. The
point of using the term ‘agency’ was to highlight
the role of graduates not just as passive
employees but as potential change agents. In
the light of this comment we have decided to
keep both terms, ‘agency’ and ‘capability’.
Subsequently the GA were presented by James
Garraway at the Senate Teaching and Learning
Committee and in 2017 at the Extended Deans
Meeting (Deans and Directors and the DVC:
Teaching and Learning). No significant issues
were raised and there was predominantly
support for the initiative. The GA task team
meeting in April 2017 decided that the GA
needed to be discussed at faculty level, at a
university wide meeting, and with students.

the need to show that the new attributes
develop, expand on and improve on the old
attributes. On June 3rd, S. Sabata presented
the new GA to the Student Representative
Council summit on decolonisation. Students
were in general supportive of the GA and in
particular wanted the attributes to highlight
how we as a UoT are different from a regular
university, something we feel is strongly
represented in the GA. The final presentation
for discussion was at the HoDs forum on 2
November 2017.
There has thus been a comprehensive process
of consultation.

In term one and two 2017, Siya Sabata then
presented the new GA to Management of all
faculties, and student representatives were
included. The university-wide meeting was held
at SARETEC on 24 May 2017 and was attended
by representatives from all faculties and
education units. The latter meeting highlighted

65

2016 17

TeachinG and learning Report

3	Conceptual framework underpinning the graduate attributes
The GA are firstly situated within the CPUT
Vision to ‘To be at the heart of technology
education and innovation in Africa’ and the
Mission Statement of the university:
• We will build a university that is highly
efficient, sustainable and environmentally
conscious;
• We will be known for the high quality of our
teaching and learning and the relevance of
our curriculum;
• We will create a vibrant and well-resourced
living and learning environment for our
students.
In keeping with the comments from the task
team that technology is necessarily intertwined
with society, we have taken the position that
the attributes should be guided by issues of
science, technology and society (STS). STS in
short encompasses the relationship between
scientific knowledge, technological systems,
and society (Bijker, Hughes and Pinch, 1987).
Related to this position and in keeping with
Bester, Scholtz and Sabata’s 2015 position
paper, the attributes focus on developing
broad abilities of using technology and being
technological in society rather than focussing on
more narrow workplace skills, though such skills
(e.g. being IT competent) may often underpin
the attributes.
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As with GA at other universities, they represent
broad capabilities that we expect our graduates
to show in their working lives and in society,
or what we would consider to be important
outcomes of learning at our university, across all
faculties. Each graduate attribute can be seen at
two levels: the capability itself, and related and
underpinning abilities which support it (second
level attributes).

comments from the task team, students and
the growing push for curriculum and institutional
transformation also needed to be taken into
account, resulting in the following revised
graduate attributes:
• Technological capability and foresight;
• Relational capability;
• Ethical capability;
• Resiliency capability.

The attributes are closely related to the more
normative attributes of CPUT, which were
proposed in the Curriculum 2020 document.
These attributes were the following:
• Technologically adept both in the ability
to use technology and in their capacity to
apply knowledge to real life issues;
• Eminently employable because they have a
solid disciplinary knowledge base and the
capabilities to apply this knowledge;
• Socially responsive in the sense that they
should be aware of the important social
issues in South Africa and be able to apply
their knowledge and skills to address social
needs;
• Innovative in their thinking and actions;
• Environmentally conscious.

The prior attributes can thus be mapped onto
the new attributes to indicate that previous
values have not been removed but rather
developed further. For example, the first prior
attribute ‘technologically adept both in the
ability to use technology and in their capacity
to apply knowledge to real life issues’ can be
firstly mapped onto ‘technological capability
and foresight’. Here the new attribute does
not look at only application of knowledge and
appropriate use of technology, but also at its
transformation to new and complex situations
typical of real life. Furthermore, being
technologically adept also involves working
with both fellow professionals to ensure the
best possible solutions and with the recipients
of technology (e.g. community or clients). Thus
the prior technology attribute is also enlarged
through including the important vocational and
professional relational capability attribute.

Though it was acknowledged that these were
well-thought out and adequate attributes,
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The second graduate attribute of being
‘Eminently employable …. Capabilities to apply
this knowledge’ is likewise captured through the
new attributes of technological and relational
capabilities. The third prior attribute of being
‘socially responsive in the sense that they should
be aware of the important social issues in South
Africa and be able to apply their knowledge
and skills to address social needs’ is reflected
in the new attribute of ‘technological capability:
an awareness of social priorities which may
have technological solutions’. Addressing social
needs would also necessarily require working
inter-relationally with community and with clients
(‘relational capability’).

OLD GRADUATE ATTRIBUTES

The prior attribute of ‘innovative in their thinking
and actions’ is developed through the attribute
that innovation is not just an orientation but
rather a journey of working with difficulties
(‘resilience’) as well as understanding how
such innovations may become embedded
or not in society (‘technological capability’).
Added to this prior attribute are also the
abilities of entrepreneurship, investigation
and research. ‘Sustainability’, the final prior
attribute, is captured in the first new attribute
of ‘technological capability and foresight’.
The relationship between the old and the new
attributes can be summed up in the diagram
opposite:

Environmentally conscious.

‘NEW’ GRADUATE ATTRIBUTES

Technologicall adept both in the ability to
use technology and in their capacity to
apply knowledge to real life issues;

Technological responsibility

Eminently employable because they have a
solid disciplinary knowledge base and the
capabilities to apply this knowledge;

Relational ability

Socially responsive in the sense that they
should be aware of the inportant issues
in South Afirca and be able to apply their
knowledge and skills to adress social
needs;

Ethical ability

Innovative in their thinking and actions;

Resiliency ability
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4	Position on decolonisation of the curriculum, transformation and the
graduate attributes
The university’s understanding of decolonisation
is that it is an issue of redress for past and
current racial inequalities which have resulted in
the marginalisation of certain groups in society, in
terms of their access to knowledge, and of their
recognition as being of value in the university,
for example in terms of their representivity in
lectures, tutorials and beyond to more general
academic life.
We believe that universities have a responsibility
to contribute towards redress, which would mean
dismantling the barriers to more equal participation
in university life. The question arises as to how
we can begin creating a more just and equitable
higher education system, and the first step to
doing this is to look at the kind of graduate we
envisage, i.e. the graduate attributes.
In our approach, therefore, we are using the
development of the CPUT graduate attributes as a
springboard towards decolonisation of curriculum,
which we believe is also inherent in the Council
for Higher Education Quality Enhancement Plan
for curriculum renewal and transformation. In this
way issues of decolonisation, transformation and
the development of the CPUT graduate attributes
can be directly related to the call towards quality
enhancement of the curriculum emanating from
the CHE. We believe this is a better approach than
following each of these initiatives piecemeal.
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Decolonising staff summit in 2017
In his address to the summit, Professor Arie
Rip asked if science should fall in the context of
deionisation debates. He underlined that whatever
knowledges we celebrate should be subject to
scrutiny, testing and ultimately quality. However,
he gave examples of how science knowledge has
historically developed along ideological lines, often
to the detriment of other ways of thinking. As such,
science has itself been colonised. This matters for
curriculum discourse, because it is about transfer
and thus reproduction of knowledge.
As Ari Rip described, science, as with other
knowledge, is often shaped by authority structures
and framings, including knowledge ‘grammars’,
e.g. paradigms. For example, organic chemistry
was oriented towards requirements of industrial
production (since mid-late 19th century). But in
so doing other significant work was neglected, for
example the work of Oparin and Haldane’s 1920s
thesis about origin of life on earth. This continued
until Urey and Miller in the 1950s simulated
conditions on the early Earth and showed that
amino acids and small proteins were produced
(possible origins of life on earth). Another example
is a shift of science as natural history, i.e. field
experiments, to more reproducible but distanced
laboratory experiments. In Africa in the 1960s a
Tanzanain schoolboy discovered empirically that

making ice lollies to sell at school from warm water
worked more quickly than using cold water. But
this result was initially unacceptable to mainstream

James Garraway, Cecilia Jacobs, Arie Rip, Chris Winberg
and Anthony Staak (DVCA) at the decolonisation summit

science as it went against physical principles.
Dr Cecilia Jacobs spoke about language in the wine
industry, a major employer of graduates and foreign
exchange generator. Tastes of wines are often
couched in European terms such as gooseberry
which are often unfamiliar to South Africa learners
in the viticulture industry. She spoke of a project to
‘indigenise’ taste terms to be be more inclusive for
South Africans.
Dr. Trunette Joseph (Language Coordinator, Faculty
of Engineering) spoke about the need to address
language of teaching issues and to acknowledge
indigenous knowledges in the curriculum. She
emphasised the need to be critical of simply taking
Eurocentric beliefs as the truth.

6
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Recognition of prior learning
Frederika De Graaf
The interaction between formal knowledge and
informal or non-formal knowledge is at the heart of
recognising prior learning, i.e. recognising learning
in any setting that is not regarded as formal. In the
modern approach to RPL, the process is no longer
regarded as an assessment process only but as a
process of mediation, teaching and development,
including mentoring resulting in assessment. There
is a widespread acknowledgement that recognition
of in-formal or non-formal knowledge within a
formal learning context is not possible without
support and mentoring of one sort or another.
The RPL unit attempts to fulfil this vision of RPL
through its work. At CPUT, RPL is done for access
into higher education, but also for credits within a
qualification.

Researching RPL
A research project in the granting of credits against
specific subject(s) within a qualification is currently
being conducted, linked to the development of
portfolios. Portfolio development is a process through
which RPL applicants analyse and interpret their own
knowledge, usually gained within the workplace,
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against the learning requirement of the programme.
A research project is being undertaken by the RPL
unit to look at the different types of knowledge at play
within this interaction and how best the use the RPL
process as a bridge building mechanism.

Development of RPL expertise
CPUT, as a university of technology has its focus
on preparing students for specific professions,
with its curriculum geared towards the workplace
and professional requirements in a specific field.
Being requested to recognise this learning from the
workplace, within the profession, requires academic
staff to turn around the usual picture of students, now
as working individuals. Understanding knowledge
within the RPL context requires expertise and
understanding of what RPL entails. In collaboration
with UCT and UWC, via the Cape Higher Education
Consortium (CHEC), a RPL course was offered for
academic staff in 2017. The programme, consisting

of four afternoon sessions, covered the history of RPL
in South Africa, the pedagogy of RPL, understanding
RPL as a specific form of boundary crossing, RPL
practice from both academic and administrative
perspectives, and lastly the quality assurance and
motivation involved in interpreting an RPL application.

Building knowledge as part of RPL
The most common form of RPL application is for
access into first year. The individuals involved do not
meet the formal entry requirements of the qualification
that they would like to complete. This often involves
subjects such as life sciences and mathematics.
BTech: Nursing receives more than 100 RPL
applications per year, and the need to develop a
detailed RPL programme became apparent a few
years ago. Considering that nursing is a scarce
skill, CPUT, in collaboration with the Western Cape
College of Nursing, developed a series of workshops
to enhance RPL applicants’ knowledge of life
sciences and mathematics. To qualify for the RPL
workshops, the individuals needed at least eight
years of experiences as staff nurse, auxiliary nurse
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Academic staff
development
Teaching Development Programme (TDP)
2016 Nursing RPL group: far left is Ms Penny Hill (ECP Life
Science Lecturer) and in front of her, Ms Nowhi Xintolo (Nursing
Head of Programme First Years) together with the applicants.

or care giver. The life sciences workshops covered
the entire human body, while the mathematics
workshops covered aspects such as percentiles,
volumes and conversions. The topics were aligned
with the requirements for first year Nursing as well
as the issues that the participants had dealt within
hospitals or care centres.
The first of this series of workshops was run in
2016 with eleven RPL applicants, facilitated by ECP
lecturers. The programme was a great success with all
eleven applicants succeeding. Nine were given access
to the mainstream programme, and two to the ECP.
They all passed their first year, and are currently in
second year.
A second series of workshops was held in 2017 with
42 RPL applicants for Nursing, and 36 applicants for
first year Emergency Medical Services.

Misiwe Katiya
The TDP is a flagship but non-formal CPUT
programme offered by Fundani to all new
lecturers who do not have a teaching
qualification. It is compulsory for new lecturers,
and on successful completion, lecturers receive
a certificate which helps them to become
permanent employees.
The programme consists of a Teaching/ Learning
module and an Assessment module. Participants
attend every Wednesday afternoon for six months,
and in the rest of the year they compile a portfolio
of evidence. The main objective of the programme
is the enhancement of teaching and assessment
skills. It focuses mainly on practical application of
teaching and assessment theories, and promotes
reflective teaching. Participants have to complete a
portfolio of evidence before the end of the year and
this is internally moderated.
Various teaching and assessment strategies are
covered during the six months. These are.

•
•
•
•
•
•
•
•
•
•
•
•
•

Technology enhanced teaching and learning
Brief overview of HEQF curriculum
requirements
Planning and preparation for teaching and
learning
Formative, continuous assessment and
feedback
Academic literacy and assessment
Interactive lectures: case-based learning and
assessment
Conducting and managing tutorials
Problem-based learning
Problem-based assessment
The use of language in assessments
Student evaluation and feedback
Community engagement
Summative assessment

Every year a writing retreat is organised to give
participants an opportunity to write their portfolios,
away from the office with more individualised
assistance.
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Language Unit: the role of CPUT in
promoting African languages and
multilingualism; the multilingual
glossaries project
As the only university of technology in the Western
Cape, with approximately 36 000 students, the
university strives to offer a holistic educational
experience to its student population, which is largely
drawn from South Africa, the Southern African
Development Community (SADC) region, as well as
internationally.

TDP 2017 group on Portfolio writing retreat

TDP Graduation ceremony held at SARETEC in Bellville
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It is worth nurturing this resourceful beehive of
multicultural and multilingual experience, in response
to a call by the Department of Higher Education
and Training for language development initiatives.
In the furtherance of this call, the Senate Language
Committee (SLC), spearheaded the establishment
of a Language Unit at CPUT, in alignment with the
CPUT Language Policy and its associated Language
Implementation Plan. The unit is guided by specific
objectives contained in the Language Implementation
Plan such as language development initiatives, with
specific focus on isiXhosa (taking into account the
need to cater for other languages in the future, as per
the profile of the student population); the promotion
of multilingualism within the institution; and the
integration of language into content in academic
offerings across faculties. The unit, which forms

part and parcel of the Fundani Centre for Higher
Education Development, takes its rightful position of
being in the forefront of implementing all aspects of
the Language Policy.
The policy is informed by the following principles,
amongst others:
• the core values as enshrined in the Vision and the
Mission of CPUT;
• the affirmation of student and staff diversity, including
the valuing of South African indigenous languages;
• an acknowledgment of the need for all CPUT
students to be proficient in academic English;
• an acknowledgement of the need for all CPUT
students to master the technical and professional
languages of their fields and disciplines for
reasons of employability;
• the importance of language-sensitive teaching and
learning methodologies and practices for students
for whom English is not a first language;
• the development of isiXhosa as an academic
language;
• the promotion and the recognition of isiXhosa
and Afrikaans alongside English as academic
languages.
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The above synopsis of policy principles indicates that
the policy is characterised by academic, symbolic,
ceremonial and administrative imperatives that are
key in driving the implementation process.

Implementable Imperatives
Academic
Central to this imperative are academic activities that
include:
• Collating glossaries across faculties and
departments, and providing translations and
descriptions of such into isiXhosa, Afrikaans,
and possibly other languages for purposes of
developing accessible materials for teaching and
learning.
• Development of an institutional online multilingual
glossary aimed at translating concepts from
English into Afrikaans and isiXhosa, with the
long-term goal of extending it to the other South
African official languages.

Online platform
Towards achieving the above goals, the project
works with an online platform for accessing the
multilingual glossaries. The online platform consists
of a database designed using MySQL which runs
on a Unix server platform. The database is used
to store information in categories. PHP is used to
connect and manipulate the multilingual glossary
database. A Facebook plugin is embedded to

provide social media features using a few lines
of HTML code, making the multilingual glossary
platform more social as a strategy to encourage
students to use the glossary. In interacting with the
glossary, students are able to switch between the
Afrikaans and isiXhosa translations as desired, while
the English definition is still visible. In the feedback
section, students can comment on the translated
definitions, suggest new terminologies and more
difficult concepts for translation, give general
comments on most commonly used words, and
suggestions on how to improve the glossaries for
their maximum benefit. All comments are redirected
to a dedicated inbox which is monitored by the
website administrator. Feedback provided is acted
upon to improve the glossary.

Multilingual tutorials (MLTs)
Kapp (1998) suggests that MLTs ‘facilitate
cognitive and linguistic development, transform
student and staff attitudes to language and
enable meaningful exchanges in the classroom’.
Hence, an MLT pilot programme was introduced
as an intervention in an attempt to overcome the
language barrier that some students experience
when studying law as a support subject in their
programme. Multilingual tutorials – which draws
much of their material from multilingual glossaries
– are offered in two of the three regional
languages, which are Afrikaans and isiXhosa.
Problem-based activities are designed to allow for
informal social interaction between students and
the tutors in their mother tongue.

Administrative
Critical to this imperative are administrative activities
that include translations into both Afrikaans and
isiXhosa of key institutional documents and policies
for purposes of accessibility and understanding. The
Language Policy itself is a case in point.

Ceremonial
Fundamental to this imperative are ceremonies such
as graduation ceremonies and announcements at
such ceremonies. The Language Unit translates
sections of the programme into isiXhosa and
Afrikaans, and organises a sign-language interpreter.
Apart from being responsive to the diversity of the
institution, through the equitable access and usage
of regional languages, these services provide a
selling point and a positive reception in the public
eye. Inclusivity and diversity are also promoted
through accommodation of the hearing-impaired
through the services of the sign language interpreter.
This advances the linguistic human rights of
disadvantaged communities.

Symbolic
Essential to this imperative is the establishment of the
following structures and services: multilingual signage
in the university key areas that will certainly signal
the university’s commitment to diversity, inclusivity,
representivity and transformation. For example,
multilingual safety signage in the new Department
of Electrical, Electronic and Computer Engineering
building on the Bellville campus has been installed.
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A multilingual touch screen
has been installed in the
lobby. The Faculty of
Health and Wellness has
also benefited in terms of
multilingual signage, including
safety and health signage,
and the better part of the
Wellington campus also now
features multilingual signage
(blocks A to K).

Benefit statement in
relation to teaching
and learning
The first ever multilingual
touchscreen directory on
the Bellville Campus

Recurring denial that
multilingualism exists carries
within it far-reaching effects in
terms of costs. More precisely,
the failure to consider, as part of the curriculum, the
language that the learners are comfortable with or
their mother tongue, has been proven to be one
of the contributory factors towards high drop-out
and high repetition rates in higher education, thus
contributing to of underdevelopment and wasteful
expenditure in the educational sector. Therefore,
embracing language development, implementing
and maintaining multilingualism at CPUT in particular
and in higher education in general will not only
enhance cognitive development on the part of
students, but will also contribute to the attainment of
the following benefits and spinoffs:
• Higher achievement and throughput rates  
• Minimization of wasteful expenditure and
improvement of academic standards.
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• Promotion of access and retention of students.
• Social cohesion for the benefit of internal and
external stake-holders of the university.
• Promotion of language rights for the benefit of the
internal and external stake-holders of the university.
• Protection of South Africa’s rich cultural and linguistic
heritage inside and outside of the university.

Multilingualism and implications for
teaching and learning
Vygotsky’s (1978) social development theory
states that socialization precedes cognition,
therefore multilingualism in higher education
has to go beyond simply providing the text in
another language. Students who are competent
in the language of instruction communicate with
the more knowledgeable other (for example the
lecturer or tutor) more effectively in that language
and their learning is often not deferred. However,
the opposite applies to many students who enter
higher education with interlanguages. Therefore,
equal opportunity has to be created for students
to socialise in their mother tongue while engaging
with the discipline. Multilingual tutorials and online
multilingual glossaries present an opportunity for
students to do so. As higher education institutions
grapple with designing multilingual interventions,
they should bear in mind that regardless of the
pedagogical approach used, the use of multilingual
glossaries should be embedded in the curriculum
and not provided as add-ons. Thus, constructive
alignment with the intended learning outcomes,
teaching and learning activities and assessments, is
fundamental to integrating multilingual glossaries in
teaching and learning. It is argued that the existence

of a glossary in another language in cyberspace,
without its utilisation forming part of the teaching
and learning activities, denies that language equal
status to the language of instruction.
Research shows that languages (especially
indigenous languages) are taught out of context,
are not supported outside the classroom, and have
‘severely restricted use in the wider community’
(Slaughter 1997: 2). Furthermore, the online
multilingual glossary gives students an option to
provide feedback and to add new terminologies.
This aspect was included in the glossary to
encourage development of terminologies and to give
students a chance to suggest terms used in their
everyday life which could be used in conjunction
with the verified terms, which students indicated
were at times too difficult for them to understand
and thus discouraged use the glossary.
References
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First Year Experience (FYE)
The FYE is a student-centred initiative that responds
to the university’s mission, vision and priority
programmes. FYE aims not only to increase student
success and reduce attrition, but to maximize
student achievement. It assists students to achieve
a smooth transition from high school to university.
This is done by helping students cultivate the
abilities necessary for effective learning. FYE aims to
inspire students to become fully inducted into their
academic disciplines and programmes, providing
them with psycho-social and academic support that
will inspire them to achieve academic excellence.
The FYE project uses a strategy of bringing together
the following initiatives:
1.	Roles of First Year Coordinators and Retention
Officers
2.	Extended orientation
3. Mentoring programme
4.	Online material (videos)

1 The role of the First Year
Coordinators and Retention Officers
The First Year Coordinators provide leadership
in the faculty in enhancing first year experience.
They engage academics on first year students’
issues and activities. They encourage sharing
of best practices and challenges among the
academics teaching the same course or

different courses in the same faculty or different
faculties. First Year Coordinators play an
important role in building relationships between
students, academics, student support and
other stakeholders within the institution. In the
faculties where FYE Committees exist (Applied
Sciences, Education, Health and Wellness
(Athlone) and Engineering), lecturers engage with
first year students’ issues and have insight into
first year students’ struggles and challenges. In
other faculties the role of First Year Coordinator
becomes the function of the Teaching and
Learning Coordinator (Applied Sciences and
Education) and certain lecturers in the Faculty
of Business Management and Sciences (Public
Management (ECP) and Management).
The role of the Retention Officers (RO) was
established to track first year students
performance, and to assist students to settle
in their first year university study. The ROs help
student to take responsibility for their learning.
The ROs together are responsible for monitoring
students’ disengagement, and identify students
at risk as early as possible by checking the
following: students who miss classes, do not
submit assignments or fail assessments are
called in by the ROs are also responsible for
the facilitation of orientation, ongoing support
for first year students, and referral of students
at risk to the relevant support service. Faculties

with active ROs are Education, Applied
Sciences, certain departments in Business and
Management Sciences (OMT, FIS and Tourism),
while the Faculty of Engineering Faculty has a
Student Engagement and Success Officer as
a staff member who functions as both RO and
First Year Coordinator.

2	Extended Orientation
The two-week extended orientation programme
comprises social events, institutional and faculty
welcome and a compulsory programme of
workshops aimed at equipping the first year
students with basic social and academic survival
skills. To avoid information overload, specific
workshops are facilitated at specific times of the
academic programme to provide ‘just-in-time’
support as follows:
• On arrival: – the students are given a first
year guide and GRAD book (a booklet
guiding students in navigating their first year
studies) to familiarize the students with first
year students’ issues and understanding of
their institution.
• First two weeks – students attend
workshops on time management, goal
setting, embracing diversity and personal
budgeting.
• When the classes begin – workshops on

75

2016 17

TeachinG and learning Report

•

•

note-taking, reading skills, essay and report
writing are provided to assist the students to
engage with the learning material.
On receipt of an assignment – workshops on
information literacy, referencing, paragraph
writing and plagiarism provide the students
with writing support.
Close writing assessments – workshops
on exam preparation and understanding
question words are provided to prepare
students for exam writing.

These workshops are repeated throughout the
year at the request of lecturers and students.

3 The mentoring programme

Peer mentoring in higher education is regarded
as an effective tool in retaining first year
students. Peer mentors foster a sense of
belonging and personal connection with the
university community. A sense of belonging with
the university among the first year students is
vital in shaping their journey at university. Peer
mentoring provides personal, psychological,
social and academic support.
Peer mentors work in faculties and residences.
Each peer mentor is allocated ten-fifteen first
year students with whom they have weekly
meetings in groups or individually. In the initial
meeting, the mentor compiles mentee profiles
which assist in identifying risk factors. Mentors
uncovered the following challenges facing the
first year students: drug abuse, poverty, family
issues, pregnancy, relationship issues, health
issues, accommodation, financial issues and
academic issues. These students were referred
to the Support Services for assistance. A total
of 72 mentors were trained from the different
faculties: Education (26), Health and Wellness
(12), Informatics and Design (19), Applied
Sciences (6), Business and Management
Sciences (4), Engineering (5).

4	Online material

Peer mentoring of students
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The topics for orientation are also available
on videos. The videos can be accessed at
the following links: http://www.cput.ac.za/
students/about/first-year, and http://youtube.

be/KjEUQ08xrwM. The most viewed videos
include goal setting, time management,
Harvard referencing, personal budgeting, exam
preparation, and understanding instruction
words. Our statistics revealed an overwhelming
increase in students’ accessing the videos
especially during student unrest and orientation.
Lecturers use the videos as a resource. This
shows great penetration of the video content.
Overall, these analytics state indicate that we
are continuing to grow at a steady rate, while
maintaining quality content that our viewers
enjoy while still getting to our exact target
market. In 2017, the videos were revised to
align with the revised graduate attributes of the
institution.
In 2017, the CPUT 101 module (introduction to
university studying) was revised and aligned to
the graduate attributes and will be implemented
in 2018 to be taken by first year students. This
module will be completed by first year students
on some of the topics.

6

Fundani Centre for Higher Education: Teaching and Learning initiatives

Student learning 2016-17
Tutorship and Mentorship programme
Teaching Assistants
The innovative TA activity targets predominantly
‘at-risk’ subjects identified through departmental
reviews. TAs are used for various support activities,
for example assisting with general classroom and
group management in large classes, assisting with
handing out of and collecting materials or test, and
assisting in small group teaching, etc.
Although the impact of the TA programme has not
been directly measurable over this period of time,
an evaluation of the programme was conducted
with TAs and lecturers in 2015/16. A paper entitled
‘Teaching assistants at a university of technology: a
hit or miss?’ by Xena Cupido and Najwa NorodienFataar was accepted for publication in the journal
Perspectives in Education. Their research showed
that TA programmes enabled senior students and
lecturers to work in partnership on various teaching
and learning activities. TAs described how other
students felt more comfortable engaging with them
than with their lecturers. They were able to develop
constructive peer relationships with students in the
teaching and learning field.
A total of 23 TAs were appointed in departments in

the Faculty of Applied Sciences where there was
a low pass rate in at-risk subjects for 2016/17.
The TAs worked under the guidance of lecturers in
implementing programmes, classes and tutorials
for which detailed and specialist knowledge
was required. The Faculty reported an overall
improvement in pass rate where TAs were involved.
There were 37 TAs appointed for the TDG
2016/2017 in the Faculty of Business and
Management Sciences. The TAs assisted
lecturers in carrying out teaching activities, for
example with lesson plans, the implementation of
lectures, classes, tutorials and practicals, and with
development and implementation of educational
technology.
In addition, they provided individual/out of classtime support to students. TAs were tasked with
uploading course work on the LMS. This was an
effective tool to use during the student unrest (i.e.
The#FeesMustFall Movement) as it provided a
platform to complete work that was not completed
in a physical classroom. Assistance was also given
with the management of tutors. Lastly, productive
working relationships with tutors and students were
established through acting as role models and

setting high expectations. The HoDs reported that
the pass rates of all the subjects increased where TA
were operating.
The Faculty of Education appointed 84 TAs. The
faculty exceeded its allocated number of teaching
assistants for the following reasons:
• Large classes: The majority of classes in the
faculty are so large that lecturers cannot cope
without teaching assistants. Some classes have
more than 130 students. Such large classes
need to be divided into small and manageable
groups, which calls for more teaching assistants
in order for student-centred teaching and
learning to be realised.
• Some students enter the faculty with marginal
matric passes. They struggle in class and
cannot cope with science subjects such as
mathematics, physics and chemistry. This forces
lecturers to employ more teaching assistants in
order to provide extra support to such students.
In the Faculty of Engineering, 38 TAs were
appointed.
In the Faculty of Health and Wellness, ten teaching
assistants were appointed in Biomedical Sciences,
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Emergency Medical Sciences and Somatology,
who were mainly drawn from the BTech cohort.
Ideally, they should be M level students as they
can be more helpful with lecturing and with course
design. There has been an improvement in pass
rates in previously at-risk subjects where tutors were
employed, for example Nutrition 1 and Science 1.
Students felt that quizzes in class, often conducted
by TAs, were very helpful in preparing them for
summative assessments.
The Faculty of Informatics and Design was allocated
13 teaching assistants (15 in 2017), significantly
more compared to 2015 when only two were
appointed. This increased utilization was indicative
of the increasing awareness of the positive role
teaching assistants can play and the support they
can provide. Feedback from lecturers indicates that
teaching assistants are a very important resource.

Lecturer development for tutorials
The Teaching Development Grant has enabled
Fundani to offer training and support to lecturers
employing teaching assistants and tutors.
Approximately 15 and 10 lecturers were trained in
this way in 2016 and 2017 respectively. For the TA
programme in particular, lecturers were alerted to
the following possible areas where TAs could be
used:
• The learning environment
• Lesson planning
• Facilitation/co-teaching
• Educational technology implementation
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•
•
•
•
•
•
•
•
•

Assessment
Feedback
Monitoring and evaluating
Student support
Tutor management
Tutorial programme
Building a culture of learning
Specialist areas (e.g. equipment)
Record keeping

The university work-study programme appointed
all 340 tutors. At-risk subjects at all campuses are
supported by the tutoring programme for subjects
such as mathematics, technology, biology, and
physics. Other first year subjects that receive
support from tutors include English, Afrikaans,
IsiXhosa, professional studies, education, music, art,
drama, geography, economics, life sciences, and
computer studies.

The above areas constitute the TA job description as
well, and the HR Department has included this job
description in its list of official posts at CPUT.

Each subject lecturer is responsible for the tutors
in their subjects and tracks and monitors student
progress and the tutors’ delivery of effective support.

Supporting Tutors

First year peer mentors

Fundani CHED trained 340 tutors across the various
faculties in 2016, and 242 in 2017. The training is
done by Ms Xena Cupido and Dr Najwa NorodienFataar. All tutors undergo a comprehensive and
mandatory training programme involving teaching
and learning approaches for adults, both individually
and in groups. We far exceeded our target for
numbers of tutors trained.

Peer mentoring in higher education is regarded as
an effective tool in retaining first year students. Peer
mentors foster a sense of belonging and personal
connection with the university community, which is
understood as vital to aid student retention.

The tutorials enable active peer engagement and
collaboration, which is one of the key benchmarks
for successful student engagement at university.
The tutorial programmes assist lecturers by
creating extra classroom time and more space for
peer learning and engagement, which generates
opportunities for lecturers to engage constructively
with tutors and students to ensure a deeper
understanding of the course content.

First year peer mentors in training
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academic assignments, thesis
proposals and development. It also
provides a platform for academics to
conduct their teaching outside the
ordinary lecture theatres and halls, with
the obvious advantage of a high quality
IT system.

Peer mentors provide personal, psychological,
social & and academic support in both faculties and
residences. Each peer mentor is allocated 10-15
first year students. In the initial meeting the peer
mentor compiles a mentee profile which assists
in identifying risk factors. The peer mentors have
weekly with mentees in groups and/or individually.
Mentors uncovered the following challenges
facing the first year students; drug abuse, poverty,
family issues, relationship issues, health issues,
accommodation, financial issues and academic
issues. These students were referred to the support
services for assistance.
Fundani CHED trained 117 mentors in 2016, and
72 in 2017. The funds were utilised for both training
workshops and materials, and to pay the appointees
an hourly rate. Each department was provided the
opportunity to consider how the appointment of
mentors could assist learners to succeed in some
of the more difficult subjects and to deal with critical
issues linked to resources in the university. The
mentors also contributed to motivating first year
students through such joint activities as holding
discussions on challenges students have to navigate
in the higher education environment.

Inside the Writing Centre at Bellville

central role in ensuring all CPUT students reach their
academic goals.

The Writing Centre

The services of the Writing Centre are free to all
registered CPUT students. The Writing Centers can
be accessed by all CPUT students at the following
campuses:
• District Six Campus – E-Learning Building
• Tygerburg Campus – Library
• Bellville Campus – IT Building
• Mowbray Campus – Education Building

From assisting with grammar to guiding students
on how to construct a well-written assignment,
the services offered by the Writing Centre are key
in developing well-rounded graduates. The Writing
Centre is just one of several support units that play a

The Writing Centre is a critical component of
academic support to the student community at
various academic levels. One of its tasks is the
provision of access to the professionally controlled
environment of a computer laboratory for research,

To carry out its countless tasks, the
Centre has to recruit a number of
competent and experienced staff.
Firstly, the learning facilitators, whose
primary objective is to assist students
with their academic writing through a
planned series of consultations from
conceptualization to submission. They
are assisted by writing consultants
and assistants. Their role is the
development of students’ academic reading, writing,
and communication and language skills. Students
are also taught how to develop logical arguments,
discussion, and academic writing.
The Writing Centre has also contracted consultants
for physics, maths, and chemistry so that students
may get additional tutorial help with these subjects.
In addition, whole departments may bring their
students to the Centre for orientation to its use.
The following departments visited the Writing Centre
for orientation workshops and academic literacy
interventions:
• Emergency Medical Sciences
• Architecture
• Construction Management  
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•
•
•
•
•
•
•
•
•

Horticulture
Information Technology
Civil Engineering  
Nursing, undergraduate and postgraduate
Construction Management
Food Technology
Industrial Engineering
Analytical Chemistry
Biomedical Sciences  

The activities of the Writing Center are mainly
confined to the day. In the evening it is open for
use as a computer center. The standard procedure
is that learners are required to make a booking in
advance. Before they can use any of the resources
available, they are required to meet with a learning
facilitator whose main function is to evaluate, edit,
and discuss with the learner concerned the value
and linguistic approach of his/her academic writing

before being allowed to proceed. This system
therefore allows learners to be responsible in
initiating and honouring their appointments, and at
the same time, considerably improves the quality

An interesting new intervention in the Writing Centre
Thembi Mtonjeni
In Public Management, students worked in
groups on poster designs. This activity was
underscored by the desire for students to learn to
translate classroom theory into real life situations.
However, the majority of students did not have
a full grasp. As a result, the lecturer approached
the Writing Centre for help. This in turn led to an
exercise conducted by the writing centre.
From a literacy point of view, this exercise was
framed around the notion of multimodalities
of learning, or multiliteracies. Many lessons
emerged in the process, both for the students
and myself as a writing centre mentor. To
break down the process of conceptualising,
researching, designing and presenting the
poster, I met all the groups in one session,
without the presence of the lecturer, who had
previously briefed me on the nature of the task,
his expectations and students’ difficulties. I then
organised three separate meetings with individual

Learning facilitators and support staff at the writing centre
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and the standard of the paper submitted as a final
product. In this way, the learner benefits from the
experienced guidance of the learning consultant,
and the lecturer receives a good product.

groups working on different topics. There were
about eight groups in total.
The frst meeting was about conceptualisation,
brainstorming and searching for information.
The second meeting was for the information
to be processed into bullet points. We also
discussed the types of pictures to be used that
could carry narrative much better than words.
The third meeting gave us an opportunity to
look at the draft poster and the narrative for
PowerPoint presentations. The meeting was also
about staging dry runs. We were very excited,
as the principle of active student engagement
was employed. Additionally, there were lots
of tensions and misconceptions between the
lecturer and some students. I capitalised on our
engagement and brokered peace. I played the
role of mediator very well. Those students who
were in trouble with their lecturer passed, and are
enjoying life as senior students.
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The Curriculum unit
The Curriculum Officer model of capacity
development was initiated in 2002 by the Fundani
Centre for Higher Education Development with only
eight lecturers of the former Peninsula Technikon
(now Cape Peninsula University of Technology).
The establishment of the Curriculum Officer Project
was based on the premise that quality teaching
could be more effectively achieved by empowering
academic staff in academic departments, who
could then champion curriculum development,
renewal and transformation in their faculties and
academic departments in a collaborative way.
Since 2002, Curriculum Officers (i.e. departmental
teaching and learning facilitator) have been meeting
monthly as a non-statutory forum, known as the
CO Forum at CPUT. By 2016, the CO forum had
grown to approximately 55 COs, each representing
an academic department or programme at the
institution across six faculties.
Over the last seven years, the focus has shifted
predominantly to curriculum development, renewal
and transformation, in response to the promulgation
of the Higher Education Qualifications SubFramework (HEQSF) in 2013 and the launch of the
CHE Quality Enhancement Project in 2014. The
HEQSF effectively brought about the end of an era
where qualifications at universities of technology
(UoTs) were developed by a ‘convenor technikon’.
UoTs are now required to respond individually

to national imperatives regarding curriculum
development, renewal, transformation and student
success, which brought the need for capacity
development of academics into sharp focus. For
example, a lengthy curriculum renewal process
at the institution transformed the non-HEQSF
National Diplomas to HEQSF aligned Diplomas
which implied a curriculum change of up to 50%.
Currently the CO Forum is devoting time and
effort to the development of new qualifications not
previously offered by UoTs, as well as to curriculum
transformation and inclusivity.
Ideally, COs hold the position of permanently
appointed Lecturer or Senior Lecturer in an
academic department with at least five years
of teaching experience in a higher education
environment. Cos, selected by the Head of
Department, are tasked to perform the role and
responsibilities outlined in a Memorandum of
Understanding (MoU) agreed upon by both parties.
According to the MoU COs are tasked with:
• leading curriculum development and facilitating
curriculum processes in their respective
departments;
• promoting improvement in effective teaching,
learning and assessment by facilitating
workshops and mentoring staff;
• researching educational practices and promoting
research and scholarship; and

•

collaborating with other COs in their own
and other faculties and ensuring that all staff
in departments are privy to professional
development and improved practices.

By virtue of being departmental representatives,
COs require the support of both the Head of
Department and the academic staff in order to fulfil
their roles. Since COs are tasked with specific
roles, they are entitled to academic and research
support in the form of a substitute lecturer for
class relief and/or a research assistant. To this
end, each academic department has received an
allocation of R20,000 per annum to fund teaching
and/or research support. On an operational level,
COs should preferably be relieved of teaching
commitments on Wednesdays to attend the monthly
CO Forum meeting and to engage in CO work.
The Curriculum Officer role has assumed more
responsibility over the years. The HEQSF brought
about an unprecedented quest to develop and
revise curricula within the UoT sector. The CO
Forum is unique to CPUT and comprises dedicated
academic staff members who are willing to be COs
in spite of the increased workload and responsibility.
Most COs claim that the value of being a CO
resides in their personal trajectory of professional
development and remaining current with
developments in the SA higher education landscape.
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of this session was to explore how teaching,
learning, and assessment may be made more
flexible and accessible to a diverse profile of
students that includes adult learners employed
full-time or part-time.

One of the main objectives is that COs would
collaborate and support one another at faculty level
to ensure that a scholarly approach remains at the
forefront of curriculum initiatives at the institution.

Activities
During 2016-2017, the monthly meeting of the CO
forum allowed for scholarly input and discussion on,
amongst others:
•

•

March 2016: The discussion was aimed at
the development of a subject guide based on
the principles of constructive alignment (Biggs,
1999) for the implementation of HEQSF-aligned
diploma programmes by January 2017/2018.
April 2016:
Professor Emeritus
Shirley Walters
(pictured), founding
director of the
Division of Lifelong
Learning at the
University of the
Western Cape and
Chairperson of SAQA
from 2004-2010 was
the guest speaker.
She facilitated a workshop titled ‘Exploring in
depth, the case of flexible learning and teaching
provision to enhance learner success and
transitioning through the system’. The focus
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•

May 2016: Prof Leesa Wheelahan, William G
Davis Chair of Community College Leadership
from the University of Toronto, visited CPUT
in November 2015. During her visit, she
facilitated several workshops at CPUT as well as
participated in a regional workshop. The focus
of her visit to CPUT was to share insights gained
from a three-year Australian study in which she
participated as a principal researcher with the
focus on ‘Vocations: the link between postcompulsory education and the labour market’.

•

June 2016: In this CO forum session the
objective was to draw on Bernstein’s theory of
the pedagogic device to reflect on the curriculum
of HEQSF-aligned Diploma programmes by
means of a set of evaluative questions to
reflect on the three fields of practice: i) Field of
production or knowledge-as-research; ii) Field
of recontextualizing or knowledge-as-curriculum;
and iii) Field of reproduction or knowledgeas-student understandings. The session also
included discussion on the purpose and aspects
to be included a CPUT programme guide for the
HEQSF aligned Diploma programmes.

•

August 2016: Drawing on the work of Ashwin
(2014) regarding ‘Knowledge, curriculum and
student understandings in higher education’
published in the journal Higher Education, the
use of programme and curriculum maps to
guide the implementation of HEQSF aligned
qualifications was discussed. This session
focused on the following questions: i) What
informed the curriculum inquiry process at
CPUT? ii) How did we conduct the curriculum
inquiry? iii) How were the outcomes of the
curriculum inquiry captured? iv) What is implied
by a 50% curriculum change? v) and how will
these changes impact on knowledge building
from a student learning perspective?

•

September 2016: This session had a dual
purpose: during the first half of the session,
Marianne Bester focused on articulation
and credit accumulation and transfer issues
pertaining to national and institutional policies to

The CO forum session of May 2016 used the
Australian study to focus on the three purposes
of qualifications: i) to prepare graduates to enter
or progress in the labour market; ii) to move to
higher level studies within the same or related
fields of study; iii) and to support social inclusion
and social mobility by providing opportunities for
students from disadvantaged backgrounds to
participate in tertiary education.
	Related to these purposes, the notion of
vocational streams was explored, and how
vocational streams can contribute to: i)
academic pathways; ii) career pathways; and
iii) social mobility within the context of HEQSF
aligned qualifications. Resource material was also
developed for this session.
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assist academic department with the analysis of
curricula and development of intra-institutional
articulation agreements. In the second half
of this session, Siya Sabata presented a
theoretical framework (informed by Maton’s work
regarding the 4K model) for the development of
Postgraduate Diplomas.
•

October 2016: In this session, the focus was
on the draft (revised) CPUT Graduate Attribute
statement. Prof. James Garraway, Acting Director
of the Fundani Centre for Higher Education
Development, did a short presentation to COs and
facilitated a discussion this matter. In the second
half of the session, Prof. Lorraine Hassan and Ms.
A. Adams facilitated a discussion on the revised
CPUT policy on obtaining student feedback on
teaching. This session was curtailed by student
unrest on the Bellville campus.

Outcomes and impact
During 2016, Marianne Bester assisted
academic departments with the preparation and
submission of 40 HEQSF aligned qualifications
to the Council on Higher Education (CHE) for
programme accreditation. This constitutes the
highest number of submission for programme
accreditation to the CHE in one academic year in
the history of CPUT. The following HEQSF-aligned
qualifications were developed and prepared for
programme accreditation submission to the Higher
Education Quality Committee (HEQC) of the CHE
during 2016:

LIST OF QUALIFICATIONS SUBMITTED TO THE CHE
1

Advanced Diploma in Biotechnology

13 June 2016

2

Advanced Diploma in Business and Information Administration

4 May 2016

3

Advanced Diploma in Chemical Engineering

29 March 2016

4

Advanced Diploma in Civil Engineering

30 March 2016

5

Advanced Diploma in Consumer Science in Food and Nutrition

13 June 2016

6

Advanced Diploma in Environmental Management

13 June 2016

7

Advanced Diploma in Event Management

14 June 2016

8

Advanced Diploma in Film Production

8 November 2016

9

Advanced Diploma in Horticulture

10 November 2016

10

Advanced Diploma in Hospitality and Food and Beverage Management

7 June 2016

11

Advanced Diploma in Hospitality and Hotel Management

7 June 2016

12

Advanced Diploma in Hospitality and Professional Cookery

7 June 2016

13

Advanced Diploma in Human Resource Development

30 September 2016

14

Advanced Diploma in Human Resource Management

30 September 2016

15

Advanced Diploma in Industrial Engineering

10 June 2016

Re-submission on 22 September 2016
16

Advanced Diploma in Industrial Engineering

22 September 2016

17

Advanced Diploma in Landscape Construction Management

10 November 2016

18

Advanced Diploma in Management

18 October 2016

19

Advanced Diploma in Marine Science

30 June 2016

20

Advanced Diploma in Mechanical Engineering

10 June 2016
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LIST OF QUALIFICATIONS SUBMITTED TO THE CHE
Re-submission on 24 October 2016
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21

Advanced Diploma in Mechanical Engineering in Mechatronics

10 June 2016

22

Advanced Diploma in Mechanical Engineering in Renewal Energy

10 June 2016

23

Advanced Diploma in Nature Conservation

30 June 2016

24

Advanced Diploma in Public Administration

11 July 2016

25

Advanced Diploma in Retail Business Management

22 September 2016

26

Advanced Diploma in Tourism Management

14 June 2016

27

Bachelor of Education (Honours) in Educational Management and Leadership

28 September 2016

28

Bachelor of Education (Honours) in Teaching and Learning

26 September 2016

29

Bachelor of Geometrics

30 June 2016

30

Bachelor of Paralegal Studies

1 April 2016

31

Diploma in Accountancy

18 November 2016

32

Diploma in Engineering Technology in Computer Engineering

20 October 2016

33

Diploma in Engineering Technology in Electrical Engineering

20 October 2016

34

Diploma in Hospitality and Food and Beverage Management

6 June 2016

35

Diploma in Hospitality and Professional Cookery

6 June 2016

36

Diploma in Real Estate (distance learning)

20 June 2016

37

Higher Certificate in Auxiliary Nursing

24 November 2016

38

Master of Engineering in Energy

14 November 2016

39

Postgraduate Diploma in Education in Educational Management and Leadership

9 November 2016

40

Postgraduate Diploma in Education in Teaching and Learning

14 November 2016

A call for research proposals was circulated,
the proposals were considered by the Fundani
Research Committee and the Fundani Research
Ethics Committee, and the successful candidates
were awarded funding.

2017 Activities
•

•

•

March 2017: This session was devoted to
a discussion on curriculum transformation,
which included a presentation by Prof. Chris
Winberg and Prof. James Garraway on an
international and national perspective from the
HELTASA/ICED Conference held in Cape Town
in November 2016.
April 2017: The CO forum meeting of April
2017 coincided with the 15th anniversary
celebration of the Work-Integrated Research
Unit (WILRU) at CPUT. The focus of the
discussion was on decolonisation of the
curriculum. The following guest speakers were
invited to this event: Prof Arie Rip (University
of Twente); Dr Cecilia Jacobs (Stellenbosch
University); Dr Kasturi Behari-Leek (University
of Cape Town) and Dr Trunette Joseph (Cape
Peninsula University of Technology).
CO forum meetings of May, September,
October and November 2017 focused on
blended learning and the use of e-Learning in
new HEQSF-aligned qualifications. The two
guest facilitators, Prof. Eunice Ivala and Dr
Daniela Gachago, introduced the integrative
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learning design framework to COs in the
May CO forum session, while other sessions
included discussions about blended learning
course design and considering the advantages
and difficulties of teaching and learning with
technology (September), flexible learning
(October), and using flexible learning during
student unrest periods at CPUT.
July 2017: The session was devoted to the
development of HEQSF-aligned postgraduate
diplomas at CPUT. Bernstein’s pedagogic
device was used as a conceptual and
organising framework for this session.
August 2017: The session concentrated
on the writing of learning outcomes
and associated assessment criteria as
requirements of the CHE for programme
accreditation.

Outcomes and impact
During 2017, Marianne Bester assisted academic
departments with the preparation and submission
of HEQSF-aligned qualifications to the CHE for
programme accreditation. This constitutes the
highest number of submission for programme
accreditation to the CHE in one academic year in
the history of CPUT. The following HEQSF aligned
qualifications were development and prepared for
programme accreditation submission to the Higher
Education Quality Committee (HEQC) of the Council
on Higher Education during 2017:

List of qualifications submitted to the HEQC for programme accreditation:
January – April 2017
1

Advanced Diploma in Communication Networks

27 March 2017

2

Advanced Diploma in Construction Health & Safety

17 March 2017

3

Advanced Diploma in Construction Management

17 March 2017

4

Advanced Diploma in Facility Management

22 March 2017

5

Advanced Diploma in ICT in Applications Development

27 March 2017

6

Advanced Diploma in ICT in Multimedia Applications

27 March 2017

7

Advanced Diploma in Quantity Surveying

22 March 2017

The Curriculum Officers’ Forum uses a strengthbased approach based on ‘Appreciative Inquiry’
(Cooperrider and Srivasta, 1987) as guiding principle
for its activities. The use of Appreciative Inquiry
relates well to complexity theory which underscores
the notion of higher education institutions as
complex adaptive social systems that continually
change through the interactions of people involved
in bringing about change. Through the use of the
4-D cycle (Discovery, Dream, Design and Destiny)
of appreciative inquiry, as defined by Cooperrider
and Srivasta (1987), COs were capacitated to act
as change agents in their academic departments.
Curriculum Officers were encouraged to reflect on
previous curriculum practices and to project in a
positive manner towards future curriculum practices.
The objective was not to be paralysed by the thinking
and inertia associated with the convenor technikon
qualifications, but to think proactively about the kinds

of curricula that should characterise programmes
offered by universities of technology. In this regard,
the SOAR analysis (Strengths, Opportunities,
Aspirations and Results) developed by Stavros,
Cooperrider and Kelley (2005) was helpful to discover
new opportunities and to visualise curricula renewal
and transformation.

Curriculum Officers engaging in group discussions
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A recent focus for the CO Forum (2014-2016)
was on developing the advanced diploma
and undergraduate qualifications for various
departments. This process commenced with
analysing the HEQSF characteristics for specific
qualifications and developing a purpose statement,
justification and rationale based on the findings
of the benchmarking and situational analysis. The
curriculum theories and approaches employed relate
to student-centred learning and development, i.e.
• graduateness in terms of ‘knowing’, ‘doing’ and
‘being’ influenced by the work of Barnett and
Coate (2005);
• vocational knowledge structures that engender
horizontal and vertical alignment (influenced by
the work of Bernstein, 2000);
• knowledge building through curriculum analysis
by means of semantic density and semantic
gravity (influenced by the work of Maton, 2014);
• the development of vocational pathways and
streams (influenced by the work of Wheelahan,
2010), and
• the institutional focus of constructive alignment in
teaching and learning (influenced by the work of
Biggs, 2003).
The curriculum approach adopted by the institution
through the work of the CO project draws on
Barnett and Coate’s (2005) schema of holistic
development, i.e. knowing, doing and being. The
focus on knowing, doing and being provides a lens
to explore possibilities of developing an engaged
curriculum for holistic development for lifelong
learning (Barnett & Coate, 2005). It should be noted
that firstly, knowing, doing and being are not distinct
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from one another, and secondly, that the relationship
between knowing, doing and being is related to the
field and discipline of study and the different demands
of the subject area and qualification structure. For
example, within the context of a nursing qualification
the skills, competencies and attributes will be
more pronounced and foregrounded than for a
management qualification, with its more theoretical
and text-based bias. Propositional knowledge (i.e.
the ‘what of ‘curriculum) informs and underpins
procedural knowledge (i.e. the how of curriculum), in
which the being is embedded.
This scholarly and research-based approach to
curriculum renewal and development also prompted
several staff members to engage in Masters and
Doctoral studies in curriculum. National and
international guest speakers such as Dr Mateta
Madiba (UP), Dr Jeanne Gamble (UCT), Prof. Karl
Maton (University of Sydney) and Prof. Leesa
Wheelahan (University of Toronto) facilitated
workshops and curriculum discussions at the
institution in the period 2012-2017. Members
of the Curriculum Research Group have also
presented papers at national (e.g. HELTASA,
SATN) and international (e.g. Legitimation Code
Theory – LCT1 & 2) conferences. Prof Staak, DVC:
Teaching and Learning was also the project leader
of a national collaborative project (2014-2017) of
the South African Technology Network (SATN) on
‘Attaining graduate attributes through strategic
teaching’ that impacted significantly on the graduate
attributes project at the institution and on the
conceptualisation of HEQSF-aligned qualifications.
The curriculum research work now also includes

a focus on decolonisation of the curriculum aimed
at establishing curriculum transformation goals,
the writing of a position paper in 2018, and the
publishing of accredited journal articles.
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Foundation provision
This is referred to (somewhat erroneously) as
the extended curriculum programmes (ECP) at
CPUT. They are not programmes but enriched and
extended versions of existing programmes and
students enrol on these programmes and not onto
an extended programme. However, we will use the
term ECP as this is used by most staff. Foundation
is further reported in section 3, ‘Research projects in
teaching and learning’.
The ECP takes on approximately 1,250 first-time
entering students annually, approximately 14%
of the total first year intake, and there are ECP
provisions in 37 registered programmes. The ECP
initiative at CPUT aims to provide students, who
otherwise may struggle to succeed in first year
and beyond, with the ways of thinking, being and
doing within their fields. It does this in two ways.
Firstly, there is a focus on access to the disciplinary
knowledge of the field (for example mathematics
or economics) through focussing teaching and
learning on the central guiding principles of
different subjects, or at least on those areas that
lecturers know students struggle with (referred to
as epistemological access). In terms of the latter, an
essential and developing step is to understand what
students bring with them from schooling and social
life, and so what can be used to promote learning
and what particular areas need focussed attention

in order to help students navigate their courses.
Secondly, students are introduced to some of the
ways of thinking and doing in their professional
life (for example, through project work and site
visits) to both motivate students and to help them
understand how different subject knowledge may be
synthesised into a work-directed programme.
A current 2017 project, one which is also being
conducted across other universities, concerns
harnessing the power of the NBT to adjust the
current ECP curriculum to better meet the needs
and difficulties of first-time entering students.
Students are tested after registration. This is
followed by a presentation from the testing unit
(CETAP) on particular areas of difficulty and initial
suggestions from the unit as to how these areas can
be developed. For example, the tests reveal that
students in Engineering often do not appreciate the
idea of estimating sizes and quantities, an important
ability in engineering, but not one that is necessarily
taught at school. A focussed response therefore is
on overtly teaching this ability with many practical
and discipline-specific examples.
As the OECD Quality Teaching Report (2012)
stated with reference to the CPUT ECP, the ECP
classroom provides something of a ‘playground’
for curriculum transformation for the university as a

whole. Deans and HoDs often attend ECP events
and there is some evidence of changing practices
in the mainstream, for example in assessment for
learning in the sciences. ECP courses often involve
integrated project work, often including whole days

ECP students at CPUT

devoted to project and and visits in support of the
curriculum, rather than lecturing/tutoring.
In terms of knowing if the ECP works, CPUT has
attempted to go beyond simply measuring success
in the ECP to examining how students’ progress
in their further studies as compared to non-ECP
students. The HELTASA Special Interest Group
(SIG) published a volume in 2012 ‘Success stories
in Foundation’ on this topic, but results across the
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country were inconclusive. HEMIS, a comprehensive
database of higher education performance and
results, was found to be insufficient here (it
cannot deal with the complexities of comparative
throughput and success) and, therefore, student
progression was examined programme by
programme. One important development was
to recognise that ECP students make up the
lower achievement group of the year one cohort,
and hence to bear this in mind when doing
comparisons of success. In the seven programmes
so far investigated, the findings show that ECP
students perform generally better than their
equivalent peers who are not on the ECP. These
are very significant findings for this university of
technology, and more work needs to be done here.
The ECP is also an instrument that promotes
greater inclusivity of students in the curriculum.
Students on the courses may otherwise be in
danger of failing and being excluded from the
university. The ECP does this through providing
more time on task, additional curriculum content,
smaller classes and more individual and tutorial
support.

2017 highlights
Reading, writing and transitions to university:
6 – 16 February 2017
Thanks to a National Research Foundation (NRF)
grant awarded on the Knowledge Interchange
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and Collaboration
programme, the
ECP Unit was able
to arrange for a
special visit by Dr
Sally Baker. Sally is
Research Associate
at the Centre for
Excellence in Equity
in Higher Education
at the University
of Newcastle,
Dr Sally Baker – District Six
Australia. She
campus workshop
has researched
and published in the area of student writing and
transition, and has been an English teacher –
specializing in academic reading and writing – for
many years.
Sally’s primary involvement with ECP lecturers took
the form of two workshop sessions on the District
Six and Bellville campuses. These workshops,
which were attended by just under twenty lecturers,
focused on sensitizing lecturers around the issue of
transitions to the university and using ESOL (Engligh
for Speakers of Other Languages) pedagogies to
offer practical suggestions for ECP lecturers about
• ways to recognise students’ strengths and
diversity;
• suggestions of how to unpack reading and
writing requirements;
• approaches to foregrounding reading and
writing as a core part of teaching

Teaching seminar
The ECP Unit hosted
distinguished ECP
researchers, Dr
Honjiswa Conana and
Prof. Delia Marshall from
UWC on 6 June 2017
as part of our ongoing
Teaching and Learning
in ECP Seminar Series.
Delia Marshall

Honjiswa Conana

While the presentation
offered specific insights
in the disciplinary area of
physics education, the
pedagogic practices and
theoretical tools used to
inform Honji and Delia’s
work was of value to all
ECP lecturers keen to
enhance their students’
access to disciplinary
knowledge.

Seminar Abstract
How can research on academic literacies
throw light on the challenge to widen access to
undergraduate science studies? This talk will
present a study conducted on the pedagogical
practices and student learning in two
undergraduate Physics courses, a mainstream
and an extended course.
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The focus of this talk will be on the disciplinary
practice of problem-solving. Concepts from the
sociology of knowledge, specifically Legitimation
Code Theory, will be shown to offer a useful
analytical framework for characterising the
movement between abstract principles and concrete
contexts in problem-solving and understanding
how meaning is encapsulated in the dense
representations of physics. The study showed that
with more time and careful pedagogical
attention, the extended course
was able to make more explicit the
literacy practices and epistemological
functioning of the discipline.

discussions about topics which affect ECP
lecturers directly can be discussed.
Over the years it has attracted a healthy following
among ECP lecturers and academics keen to talk
classroom practice and curriculum, and discuss the
topical issues facing our sector. The fresh coffee,
sandwiches and cake make these conversation just
a bit more pleasant. Below is one of the session
flyers.

The need for pedagogical approaches
that make disciplinary knowledge more
accessible and relevant to students
has been foregrounded by the current
South African debates on curriculum
reform. In this paper, we touch on what
this might mean for physics pedagogy.
Fikas
Each term Fundani runs coffee and
chat sessions about pressing issues
for foundation provision staff. Often
the most productive and stimulating
professional conversations take place
in informal and casual ways. The ECP
classroom Fika is an attempt to capitalise on this
dynamic and create a space where productive,
interesting and stimulation conversations and

Visits
Fundani hosted two very informative visits from our
sister foundation provision staff from the University

of Johannesburg and from Walter Sisulu University.
WSU has a strong focus not only on teaching and
learning (which is our focus) but also on finance. To
this end the university has a dedicated foundation
financial controller. UJ has a hybrid model of faculty
control (our model here) and a central teaching unit
which services all programmes in the faculty. So for
instance, foundation staff are employed and paid by
the central unit which is largely separate from the
mainstream faculty work. Both these models gave us
insight into how we could better think about our own
model of operation at CPUT.
ECP Report and Recommendations 2017
What we do well
• Events: the unit was
able to successfully
facilitate and host a
variety of different
staff development
events, ranging
from the popular
classroom fikas to
the highly successful
Regional ECP
symposium in
The ECP team: Dee (Admin
August;
Assistant), Janine (Research
Assistant), Wooden Colonial
• Research projects:
man, James (HoD), Lynn (Staff
this is growing area
Developer)
of support, especially
through the Action
Research Project which currently attracts ECP
lecturers in three faculties;
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•

•

Development work: a hallmark of our interaction
with ECP staff in departments and facilities is to
provide direct interpersonal contact and create
the kinds of spaces that engender deeper and
more sustained reflection and transformation of
practices’ and
Communication: our blog in particular was
singled out as the flagship of our efforts to create
a virtual space or home for ECP lecturers across
CPUT and a central connection point for our
burgeoning ECP community.

Areas for improvement
• Can we find better ways of interacting and
engaging our community?
• What are the best ways to support and develop
members of our community?
• Should we only rely on interpersonal
relationships?
• How can we grow our research outputs in ways
that benefit the ECP community?
• How can the Unit operate in more efficient and
strategic ways?
A key activity planned for early 2018 will be an
external strategic review process. We will be
assisted by colleagues from the University of
Johannesburg to critically evaluate our role, function
and purpose within the university, and importantly,
how this function can best be operationalised. The
review session on 1 December 2017 was therefore
a significant preparation task and crucial forerunner
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of this more intensive and broader consultative
strategic process that will happen in February 2018.

2016 Highlights
Mont Fleur ECP Writing Retreat –
31 October to 2 November
Sixteen ECP lecturers from across the region
attend the special ECP Writing Retreat at Mont
Fleur. Hopefully this intensive writing period will help
generate new research outputs that specifically
showcase the exciting and interesting work
undertaken in ECP classrooms across the region
(we can report on three publications thus far).
Foundation Special Interest Group (SIG) e
vent at ICED/HELTASA Conference –
23 – 25 November
As the Foundation SIG convenors for 2016/2017,
CPUT facilitated a special dialogue session
with participants at the recent ICED/HELTASA
conference in Cape Town. The rationale for this
session was borne out of the questions raised by
the recent student protests and the need to revisit
the premises on which the ECP project is founded.
ECP colleagues from many South African institutions
participated in this dialogue session, which focused
on addressing these two fundamental questions
1. What are the common understanding(s) of the
values, principles and practices associated with
ECP generally?

2.	How relevant are these values given current and
ongoing student protests in the university sector?
Should these change, and how should they
change?
Visits
The ECP Unit hosted two colleagues, Roan Slabbert
from the Central University of Technology and
Shubman Rambharos from Durban University of
Technology, who have ECP faculty and institutional
co-ordinating responsibilities at their respective
universities. In addition to sharing insights and
practices about how the extended curriculum
and foundational provisions are managed and
supported in their institutions, Roan and Shubman
also participated in a special dialogue session which
brought together multiple stakeholders involved
in student learning and development. This group
consisted of ECP lecturers, staff involved in tutor
training, FYE, and student development at CPUT
and UWC. The tone of the event was structured
to enhance informality, dialogue and conversation
and helped to forge important linkages between
colleagues who work in multiple sites across our
institution, and with a deep commitment to student
learning and development. We believe these visits
contribute greatly to enhancing our own practices.

7
Centre for
Innovation in
Educational
Technology
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For 2017 see ‘Innovative cases of staff development’ section.

2016 highlights
Teaching and Learning with
Technology Day 2016
The fifth CPUT Teaching and Learning with
Technology Day took place on 17 May 2016 at
SARETEC. 106 participants attended the event
themed ‘Imagining the Future of Education’. The
morning sessions included three keynote speakers:
Tony Carr from the Centre for Innovation in Learning
and Teaching at UCT, Barbara Jones from the
Division of Lifelong Learning at UWC, and Hillary
Hartle and Lovemore Nalube from CPUT who
presented the newly developed library website.
The session before lunch consisted of three
streams: open, ubiquitous and lifelong learning;
tools for open learning; and the technology slam
sessions. In total there were ten presentations
and eight slam sessions from colleague across
all faculties and many departments on a range of
innovative pedagogical strategies and technologies,
such as e-portfolios, learning analytics, blended
learning, personal learning networks and virtual
reality. After lunch we had two parallel workshops,
one on integrating social media and mobile
learning into the classroom, led by Christine Price
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from Horticulture, and one on design thinking
in education facilitated by Jolanda Morkel from
Architectural Technology. Sakkie Smit, Director CIET,
closed the conference.
The agenda of the day is outlined below:
i.

CPUT going smart: Prof. Louis Fourie, KITS,
CPUT*
ii. Pushing the boundaries - interweaving
teaching and learning conversations across
institutions: Tony Carr, Centre for Innovation in
Learning and Teaching (CILT), UCT*
iii. Towards flexible learning and teaching
provision and professional development:
Barbara Jones, Division for Lifelong Learning,
UWC*
iv. No shades of grey…courage, clarity,
simplicity in the dissemination of
information: Hillary Hartle, Library Services and
Lovemore Nalube, Web Office, CPUT*
v. Towards Open Online Learning: A. Viljoen,
Office Management & Technology, Business
Sciences
vi. Optimization and restriction of Wifi for
enhancing Teaching and Learning: H.

Noorbhai, Sport Management, Business
Sciences
vii. Learning in 3D: B. Wyrley-Birch and L.
Hudson, Medical Imaging and Therapeutic
Sciences, Health and Wellness
viii. Towards Personal Learning Networks in a
University of Technology - a postgraduate
‘super vision’: I. Van Zyl, Centre for
e-Learning**
ix. Blended and beyond: J. Morkel, Architectural
Technology, Informatics and Design**
x.	Developing students career identities using
Personal Development Plans: J. Kiley, Human
Resource Management, Business Sciences
xi. The right tools for the job - supporting
curricular transitions in Engineering: S.
Winberg and C. Winberg, WIL Research Chair
xii. Keep the conversation going: shifting
assessment from product to process by using
collaborative online learning: B. Verster, Urban
Planning, Informatics and Design
xiii. Masimamele sijonge: incorporating sound and
visuals into the classroom instruction in a Xhosa
beginners course, A. Steenkamp, Education
xiv. Supporting the FYE with PowToons: J.
Lockhart & H. Hartle, Library
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Pick Pinterest: V. Barnes, Informatics and
Design
xvi. Assessment analytics: LMS in action, J
Aspeling, Business Sciences
xvii. Blogging without fear: C. Livingstone,
Education
xviii. DIY gaming in Math Education: W.
Rothman, Informatics and Design
xix. Poll anything with Poll Everywhere: C.
Price, Applied Sciences
xx.
Telling stories about a local business with
a mobile phone: W. Martin, Business
xxi. Collaborate ultra: Jody Boltney, Centre for
e-Learning
xxii. Turn yourself in rather than getting kicked
out: Corrie Uys, Centre for Postgraduate
Studies
xxiii. Electronic resources and the lecturer:
CPUT Faculty Librarians.
xxiv. 101 ways to implement mobile technology
into teaching and learning: C. Price,
Horticulture, Applied Sciences
xxv. Imagining the future of education –
learning design workshop by J. Morkel,
Architectural Technology, Informatics and
Design.

Evaluation

•

There were 38 responses, 19 from individuals and
25 from departments. To the question: ‘I am going
to recommend the event to my colleagues’, 71,1%
of the feedback was positive.

•

*

Some of the responses to the question: ‘I would
improve the event’:
• Create online activity during the conference, e.g.
conference #for discussion on twitter
• Post presentations immediately after presenting
to Google Drive or Dropbox providing some
practical hands-on experience engaging with
the ideas shared

xv.

**

These sessions were live streamed through
the CPUT website
These sessions were streamed through
Blackboard Collaborate.

Some of the responses to the question ‘What I
especially liked about this event’:
• The wealth of technology exposure, the quality
of planning, co-ordination and execution, event
organizers bent backwards to accommodate all
of us.
• It gives me opportunity to be exposed to
different wealth and knowledge and reflect
within and ask a question ‘where am I in
learning with technology’
• The fact that I got practical idea on how to use
technology is meaningful learning spaces
• Discussion around different mobile apps that
can be used in T & L
• Transformation of print resources to electronic
and lecturers and staff are trying by all means to
change (CPUT Library is on the move)
• Exposure to various technology/applications
that can be used to enhance T & L

•

Changing venues in between presentations
was difficult as the times in the venues were not
synced and therefore [we] missed parts of some
presentations
More interaction with the speakers on a one-toone basis
Would suggest small breaks in between
presentations, so one can move in between
sessions
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Doing online teaching and assessments
Daniela Gachago
In response to the renewed interest and sometimes
urgency in the use of blended learning at the end
of this year due to student protests, the Centre for
Innovative Learning and Technology at UCT shared
an Open Educational Resources on ‘Support and
resources for UCT lecturers for online teaching’.
Fully embracing the spirit of openness and rapid
prototyping, the team at the Centre for Innovative
Educational Technology (CIET) at CPUT took up
the task of modifying and adapting this guide for
our institution. The product of this is the hand-out
‘Support and resources for CPUT lecturers for online
teaching, learning and assessment’ which gives
lecturers, who to offer some or all their teaching
online, useful tips, guidelines and instructions on
how to go about it.
Teaching, learning and assessing online are
complex processes that involve the delivery of
material, the creation of online activities to engage
students, and the practice of assessment. While
the guide was created in times when lecturers
were forced to consider online options of course
delivery due to disruptions on campus, it provides
useful information on how to integrate technology
into courses beyond the current situation. The
document is intended to support blended learning
and teaching, whereby lecturers are faced with
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the challenge of transferring content to students,
and facilitating student engagement with the
material, all online, in preparation for possible
online assessments. This live document offers an
overview of resources and consultations supporting
the decisions that lecturers may need to make to
support online pedagogy.
In the context of CPUT, we prefer to use the term
blended learning, which involves a mix of face-toface and online learning, depending on contexts,
learners and content. Blended learning can
accommodate a variety of learning experiences
both on- and and off-campus, with a varying
amount of distance between learners and lecturers.
While CPUT is inherently a contact institution, it
faces an increasing need to incorporate a blended
educational model to adapt to changing (and often
unpredictable) times.
The guide consists of five section. The first section
on getting started gives information about
the institutional learning management system,
Blackboard, and on who to contact in case of need
of support.
The second section, online content delivery,
addresses content such as text files, but also audio
and video. In particular, interest around screen/

lecture recording (both audio and video) has
increased over the last months. More and more
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lecturers are considering the options of recording
lectures either before or during live sessions, to offer
additional materials for students for revision and
exam preparation. Collaborate Ultra and Blackboard
Video Conferencing tools provide another useful
space both to lecture online and record the lectures
simultaneously.
Section three addresses how to engage students in
online activities, such as facilitating asynchronous
group discussions or collaborative projects (using
Blackboard discussion forums, Google documents,
or WhatsApp groups) or synchronous meetings
(using Blackboard Collaborate or other conferencing
tools, such as Skype or Google Hangouts).
The last two sections cover online assessments
and SafeAssign, Blackboard’s online plagiarism
detection tool. Both formative and summative
assessment is covered. Formative assessment
options include self-tests on Blackboard or the
Blackboard assignment tool. Summative options
discuss the use of the Blackboard assignment
or quiz tool for take-home exams, open book
exams or timed online exams. For more in-depth
information on online assessment you can also
consult the CPUT Online Assessment Guide.
Online assessment or e-Assessment is a broad
and rapidly growing field, with a strong theoretical
and empirical base. However, you don’t have to be
an assessment expert to employ sound practices
to guide your teaching. The CIET CPUT Online

Assessment Guide is a useful guide to start your
journey on implementing online assessment in your
teaching. Although this guide focuses on online
assessment there are a number of basic concepts
you need to know to become more systematic in
your assessment planning and implementation, such
as Bloom’s Taxonomy, constructive alignment and
the difference between formative and summative
assessment.
We are hoping that this document will help lecturers
at CPUT engage more efficiently and creatively

with technology. In the current context of ongoing
student protests, it is essential to engage with
technology in a careful and mindful way, considering
students’ access to technology, both in terms of
physical access and the necessary knowledge
and skills to use the technology. While it is useful
to offer as many options to access and engage
with content as far as possible, technology can
result in further privileging the already privileged
and further marginalising the already marginalised.
UCT’s guide on Strategies for addressing inequity
of technological access is a useful starting point to
consider some of the implications
of using technology ethically and
equitably.

Bloom’s taxonomy
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8
LibrarIES
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Certificate for Information Literacy
2016/17
CPUT Libraries have registered and made available the Certificate
for Information Literacy (CIL) as a short course since 2013 to
all faculties. The CIL is mostly taught within a first year subject
to teach students how to find, use and evaluate information.
More than 4,000 students per year register for the CIL and write
the standard Information Literacy assessment on the Learning
Management System (LMS). The modules are taught in a flexible
and team-teaching approach between the librarians and lecturers
in various formats such as classroom, online and/or flipped
classroom. This course was developed in an online format during
2017 and will be available in the LMS from 2018 to all students.

Certificate of
Information Literacy
Statistics 2017

Introduction
The purpose of this document is to give an overview of the
statistics with regard to the Certificate of Information Literacy
(CIL) during 2017 and comparing it with previous years since
2013. The 2017 academic year was the last year that the CIL

was offered as a short-course certificate.
The Senate decision that the CIL become
a weighted component from 2018 will be

implemented, therefore this report is a full
analysis of the 2013 – 2017 period (5 years)
of issuing certricates.
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Description

2017

2016

2015

2014

2013

Nr of registrations
Nr of courses/groups
registered
Nr of students
completing test
Average % for test
Nr of students who
failed

3381*
82

3750
71

3804*
87

3079
63

2756
64

3419

3723

3804

2707 (88%)

1977 (71%)

67%
170 (5%)

67%
192 (5%)

64%**
186 (5%)

66%
191 (7%)

66%
91 (5%)

*

The number of registration forms was smaller than the number of students who
wrote the exam, which indicates that not all registration forms were submitted
and/or completed.

**

The revised test (version 3) was used since 2015.

Per faculty
Description

Nr of students completing test

2017

2016

15

14

13

Applied Sciences

21

25

30

14

18

416

577

Business Sciences

21

15

17

24

23

1032

1235

2017

2016

15

Average % for test
2017

14

13

2016

15

14

687

344

301

66%

66%

64%

66%

1240

1162

718

61%

61%

61%

62%

Education

4

3

3

3

2

423

412

358

319

292

71%

72%

71%

71%

Engineering

12

12

13

9

6

442

646

639

380

243

70%

69%

65%

63%

Health & Wellness

11

11

14

6

9

536 + 72*

601 +90*

393 +75*

174

160

68%

65%

66%

67%

Informatics & Design

13

5

10

7

6

498

162

412

328

263

67%

67%

67%

68%

TOTALS

82

71

87

63

64

3419

3723

3804

2707

1977

67%

67%

64%

66%

*
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Nr of courses/ groups registered

Some students at Athlone
campus completed the test
on another code as they
were not registered CPUT
students, therefore the
CPPD registrations for the
CIL are for Health & Wellness
and are therefore added
there.

Comments:
• There was a slight drop in registrations from 2015 to 2016
and again 2016 to 2017, which were related to the student
unrest and the closure of the university for a number of
weeks. The academic programme in 2016/2017 was
already under pressure due to the student unrest.
• Even though the academic programme was under

•

pressure in 2017 as well, there was an increase in the
number of courses/groups who registered for the CIL, an
increase of 13.4% from 2016 to 2017.
The number of registrations and number of students who
completed the test were very close, which is encouraging
to see. Fewer than 1% of students who registered did not
write the test (2016).

9
Community Engagement
and Work-Integrated Learning
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The Centre for Community Engagement and Work Integrated Learning (CE & WIL) was established in response to CPUT’s strategic
direction 3 which is: Responsiveness and Community Engagement: Through sustained interaction, to determine national and regional
priorities and transformation imperatives, as well as the academic and social development needs of all students and staff, and enter
into mutually beneficial partnerships for development, the appropriation of knowledge and life-long learning. The seven strategic
directions were used by the centre as a basis to set targets for the TDG in the form of activities to provide support and interventions to
ensure an improvement in the quality of both work-based learning and service-learning delivery as modalities of WIL.

2016 best practices
2nd Chance Matric Rewrite
Service-Learning project
In 2016, CPUT was appointed by two separate
sponsors to implement the 2nd Chance project.
This means that CPUT signed two service level
agreements. The National Youth Development
Agency (NYDA) appointed CPUT to provide tuition
to a minimum of 300 learners and the ETDP SETA
service level agreement was for a minimum of 120
learners. The project team ensured that these targets
were met by exceeding the minimum targets (NYDA:
385 learners and ETDP SETA: 138 learners). CHIETA
has also come on board to sponsor 50 learners to
enable them to improve their marks for mathematics
and physical science.
CPUT’s Post Graduate Certificate in Education
(PGCE) students acted as mentors to the 2nd
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Chance matric learners from 5 May to 13 October
2016 as part of a credit-bearing Service-Learning
pilot project. The mentor/mentee allocation was
four learners per mentor. After the first semester
submission of the assignment, the service learning
lecturer and project manager addressed all PGCE
students on Thursday, 26 August 2016 regarding the
evaluation of semester one and future strategies.
The project office made arrangements to transport
40 mentors from the Mowbray campus to the Bellville
campus on Friday, 2nd September 2016 to enable
them to have a one-on-one consultation with their
learners. Mentors were issued with an evaluation form
to complete. The evaluation form aimed at indicating
how their learner mentees had responded to them.
The learners who were mentored were also given an
opportunity to provide feedback on the mentoring

experience by completing a questionnaire which was
distributed to the 2nd Chance learners by the project
admin team at the ‘Just in Time’ sessions. Learners
also completed the questionnaire at the exam centre
once they had completed their exams for the day.
Below are some of the comments made by the
Mentees about their experience of being mentored:
• Such a great listener who understands and is
able to help out even in personal stuff. He taught
me a lot and I appreciate that he showed me true
leadership skills.
• It was good to be mentored in NYDA. I know
what I want to do in my career and what I want
to become.
• My mentor was very supportive, even when I
didn’t have a phone she tried to get hold of me
and we communicated again.
• My mentor even went the extra mile and opened
her arms to us. We could talk to her whenever
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we had a challenge, even at night.
My mentor advised me not only about my career
but also with the ways to deal with odds and
stress and how to prepare for final exams.

The responses from the learners show that the
student mentors supported them on many different
levels. The feedback indicates that the mentors
showed great care and made time to listen to the
learners. Mentors gave helpful guidance in terms of
future goals and careers. Some mentors provided
academic support and assisted learners with
study skills and strategies and some also looked at
stress management. The commitment which the
student mentors displayed towards their mentees
was encouraging. On the whole, the project had a
positive impact on the majority of the learners who
appreciated the additional support and motivation.
In 2017 the service-learning lecturer will ensure that
mentors are allocated a slot on Fridays so that they
can consult with their learners at the tuition centre.
This will enable learners to engage with our students
on a one-to-one basis and will supplement the
interaction which they have through social media.

An international Summer/Winter
Academy on Student Leadership in
Community Engagement
This international delegation was hosted at CPUT
in 2016 as part of a collaboration with the Service-

Learning Unit, Centre for Community Engagement
and Work-Integrated Learning to present a Winter
Academy for students from CPUT, China and
Germany on the theme ‘Student Leadership in
Community Engagement’. The academy was
hosted in Germany in 2015 and will travel to China
in 2017. The summer/winter academy is led by one
person from the host university who coordinates and
moderates the whole process.
The objectives of the academy are:
• To build a reputation for the topic of community
engagement;
• To create possibilities for community
engagement in Osnabrück, China and South
Africa;
• To learn from each other;
• To form a professional network on community
engagement;
• To work in international and intercultural teams;
• To learn more about community engagement
and the varying definitions;
• To encourage students to create their own
community engagement project.
The summer/winter academy is centred on a vital
topic which is linked to the teaching and learning
programmes of the University of Applied Sciences
Osnabrück, Guizhou University of Finance and
Economics and the Cape Peninsula University
of Technology. An interactive and participatory
methodology is used for the sessions with

elements of self-learning and exploring different
methods of working.
The theoretical and practical components are
interwoven during the two weeks of the academy.
Students are given a hands-on experience in
community engagement in the local communities,
which is backed up by theoretical input and work.
The academy is linked to the service-learning
programme.
The task for the two weeks is to create:
• a project for community engagement in South
Africa, China or Germany; or
• a theoretical model in the context of community
engagement, for example on how to scale
community engagement projects; or
• a theoretically based critique or thoughtprovoking idea that is not a project but a
communication tool, for example to promote the
thought of community engagement.
Some of the teaching and learning methods include:
• Theoretical inputs
• Group work
• Expert feedback
• Intercultural lessons
• Individual coaching
• Excursions/work sessions
• Best and worst practice
• Activation
• Basic elements of the summer school
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International round table at CPUT
In August 2016 the Service-Learning Unit hosted an
international round table on the District Six campus
to engage international partners and CPUT staff in
conversations on Student Leadership in Community
Engagement. The round table brought together
the university president and two academics from
the University of Applied Science of Osnabrueck,
Germany, two academics from Guizhou University of
Finance and Economics, China, as well as academics
and Community Engagement practitioners from
CPUT. CPUT’s Service-Learning Manager, Jacqui
Scheepers, told the round table about the South
African Higher Education Community Engagement
Forum, which is composed of South African university
representatives appointed by their respective
executive managements. Scheepers said the forum
aims to ensure that universities are engaged as
they have a responsibility towards the development
of the community. ‘Universities should relook their
approach to knowledge including recognizing other
types of knowledge such as indigenous knowledge,’
she added. The German delegation said that as
universities are part of the community, knowledge
does not only reside with science but also with
culture and religion. They argued that universities
create their futures using knowledge of ubuntu
and recognising their community’s geographic
boundaries. The University of Applied Science of
Osnabrueck’s delegation was led by their president
Prof. Dr Habil Andreas Bertram, Dr Rainer Lisowski
and Prof. Dr Gesa Birnkraut, while the Chinese
delegation was led by Dr Heng Tian and Ms Qidi Xiao.
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2017 best practices
Enhancement of delivery
of service-learning (SL)
The TDG was utilized by the Service-Learning
Unit for the development of SL projects including
multi-disciplinary SL projects involving staff and
students across various faculties as described
below:
Faculty of Education
This service-learning project, the Young Emerging
Social Entrepreneurship Project (YESEP) was
integrated with the Entrepreneurship III subject
offered as part of the Bachelor of Education
Undergraduate Degree at the Faculty of Education.
The YESEP was divided into two phases: 1)
Third-year pre-service teachers engaged in online
group discussions on Blackboard on the topic
of Social Entrepreneurship; 2) The pre-service
teachers visited Spine Road High School, which
was identified due to its academic and cultural
history in the local community as being of benefit to
the students’ learning, and to their sense of social
consciousness towards the environment.
The purpose of the visit was to introduce preservice teachers to Grade 11 Business studies
learners at the school. The pre-service teachers
and lecturer, Dr Waghid, worked with a commerce
teacher, who served as a mediator.

Biomedical Technology
This is a Service-Learning project which addresses
the challenge of soil-transmitted infections in
children. In 2017 the project was being developed
and will be implemented by students and staff in
2018. There is a strong research element attached
to the project. The name of the project is ‘Feed the
child and not the worm!’ The TDG was used to
purchase the testing kits for the project.
Somatology
CPUT and Lentegeur Psychiatric Hospital have
addressed the need to reintegratie patients from
the hospital who have been admitted to the facility
as a result of either mental and or emotional abuse.
The Somatology Department in its partnership with
the hospital aims to host a range of therapeutic
(recreational) activities in order for these patients to
re-establish and reaffirm their identify and value in
society but also in an attempt to empower these
women so as to give them an opportunity to become
self-sufficient and active members of society. Key to
the project is the incorporation of 3rd year students
who engage individually with the pre-discharge
patients at Lentegeur Psychiatric Hospital.
Emergency Medical Services (EMS)
This programme delivers approximately five
service-learning projects annually on various critical
topics related to the EMS curriculum. In February
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2018 one group will implement their project in the
Columbine Nature Reserve, in the small rural town
Paternoster. The students will plan and execute
activities over two days at the festival. The focus
will be on safety awareness, fire safety, CPR
demonstration (children), swimming safety and
simulations (children) and injury prevention and
safety promotion.

Siyafunda

Farm School

St Francis Home
Workplace based learning
opportunities using service-learning
project sites

Radiography
Third year students
select, design,
plan and project
manage an event
in a selected
community. The
students have to
follow the steps
of management
functions:
planning,
investigating, and
formulating short
and long term
objectives to suit
the needs of the
chosen community
organisation. They
also have to upskill
the community
members. See
photographs for
the sites where
the projects were
implemented.

Nurturing WIL partnerships and best
practice models of WIL (ServiceLearning and Co-operative Education)
International Summer Academy
The International Summer academy on student
leadership in Community Engagement was convened
from 16-28 July 2017. CPUT students participated
in workshops and staff lectured at the academy.
Students and staff from CPUT (7), from the University
of Applied Science of Osnabrück, (10), and from
Guizhou University of Finance and Economics, China
(10+) participated in the academy. The objectives of
the academy are:
• To build a reputation for the topic of community
engagement;
• To create possibilities for community engagement
in Osnabrück, China and South Africa;
• To learn from each other and work in international
and intercultural teams;
• To form a professional network on community
engagement;
• To learn more about community engagement
and the varying definitions; and
• To encourage students to create their own
community engagement project.
The university partners are committed to exploring
a long term relationship and partnership with CPUT.
The university presidents also attended the student
project presentations, certification ceremony and
project evaluation which took place on the final day of
the academy. All four student projects conceptualised
at the academy will be implemented by either

the academy or the Service-Learning or the Civic
Engagement Units. Student portfolios were submitted
to the international teachers. The final assessment
marks for the four international student teams were
communicated to all students and are all distinctions
at 94%, 83.5%, 92.5% and 92.5% repectively.
Business Faculty SL capacity building
The Faculty of Business and Management Sciences
hosted a service-learning staff capacity building
workshop on 5 October 2017 titled: ‘Understanding
the constraints and best practice for implementing
and evaluating service-learning projects across
sectors in South Africa’. The workshop covered
topics like evaluation, monitoring and reflection –
theory, practice and research. The photographs
below shows the outputs generated at the workshop:

Intercultural activities
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Activity

Workshop outputs

The CE & WIL staff attended the 20th World
Conference from June 5-8 2017, hosted by
the Thailand-WACE organizing committee. The
20th World Conference was held in Chiang Mai,
Thailand, and was hosted through the alliance
of TACE and four global partners in Thailand:
Suranaree University of Technology, Siam
University, Sripatum University and Western
Digital, Thailand. Seven refereed papers, one
paper presentation and two workshops were
presented at the conference. A study tour to
Bangkok to conduct staff capacity development
was also included. The funding was also used to
cover the costs of an industry visit to students
placed in China for WIL.
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Outcome

Impact

a) To improve
delivery of
workplacebased learning

WIL, CE and SL equipment as requested by the
Faculty of Applied Sciences was purchased for WIL
Faculty Coordinators and the Centre for Community
Engagement and WIL.

WIL Faculty Coordinators are now able to use technology to support staff and
students. Communication between WIL staff, students and external industry
partners and communities is enhanced.
The projects were successfully completed and lecturers were able to assess
students’ learning.

b) To enhance
delivery of
service-learning
(SL)

Transport was provided for students to travel to
Goedverwacht community site as part of their ServiceLearning experience.
Emergency Medical Sciences project on the West Coast

Medical materials to equip emergency response vehicles so students can
engage in experiential learning. EMS students can now conduct first aid training
for unemployed West coast community, possibly leading to future employment
opportunities.

Faculty of Education received calculators for servicelearning project

The equipment is being used by students and community participants as part of a
service-learning school project.

Faculty of Health and Wellness: data projector

The CE & WIL Coordinator will use the projector at an off-site laboratory in a
hospital complex where students are placed for WIL.

Centre for CE & WIL: camera, video camera, tripod,
camera bags, wireless mouse, laptops, computer
monitor, computer notebooks

The equipment allows SL and CE Units to maintain records of WIL activities at
workshops, projects, and WIL events and for WIL staff and their project partners
to continue their work off campus.

c) To provide
workplacebased learning
opportunities
using SL project
sites

Multidisciplinary project based at Balvenie primary
school.
Students and staff benefited from this support and
developed their knowledge and skills of this alternative
building technique.

Significant progress was made at Balvenie Primary School. All walls have been
completed and now the roof will be added to the structure. Students and staff
gained practical on-site experience on alternative and sustainable construction
methods. Staff explored ways of integrating this alternative technology into their
curriculum.

d) To nurture WIL
partnerships and
best practice
models of WIL
(Co-operative
education and
work-based
learning)

The 2016 International Winter Academy on Student
Leadership in Community Engagement/ServiceLearning:

Students and staff developed an understanding of the concept of
internationalization and project management and how to develop community
engagement projects and initiatives. This academy gave students an
understanding of community engagement in the South African and international
context. The international facilitators encouraged students to compare their
perspectives to the context of China and Germany which expanded the students’
knowledge of community engagement and social challenges on a global level.

The Faculty of Business and Management Sciences
Service-Learning staff capacity-building workshop. The
2nd workshop was postponed from 23 January 2018 to
14 February 2018.

New and seasoned service-learning staff were provided with a platform to discuss
service-learning and to conceptualise evaluation and monitoring strategies for the
improved implementation of SL projects. Staff who attended were provided with
the tools to improve the quality of SL in their disciplines.

20th World Conference from June 5-8, 2017 hosted by
the Thailand-WACE organizing committee.

Staff shared their WIL practices with international WIL practitioners on an
international platform. The conference has strengthened the research profile of
CE & WIL at CPUT and will encourage further scholarship and development of
this sector. The conference was also an opportunity for staff to network with
international universities and to explore further partnerships and knowledge
exchanges towards the further enhancement of WIL.

CE Research Retreat was conducted on 5-6 December
2017 and was attended by ten staff members.

Ten staff members, including the facilitator attended the workshop which focused
on the completion of journal articles stemming from community engagement
projects, final language editing, adherence to publication deadlines and
discussions of new topics.
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The reports below are just summaries. Actual innovative activities are highlighted in the case study section above.

Faculty of Education
2016
Staff Continuous
Professional Development
Continuous professional development of staff was
provided to lecturers in order to capacitate them in
two main areas. Two workshops were organised by
the University of Stellenbosch and held at the Devon
Valley Hotel, Stellenbosch. They were both aimed at
improving lecturers’ knowledge on research and quality
supervision. All lecturers who attended evaluated the
workshops as worthwhile and recommended that they
should be made compulsory to all novice postgraduate
supervisors. The focus areas were international
workshops on postgraduate supervision and research
methodology; and the National Teachers Association.
One CPUT representative (Prof. Hibbert) was funded
by the TDG to attend the Consultative Forum on the
establishment of National Teachers in Pretoria. There
were representatives from all universities in the country.
Information which the CPUT representative obtained
was disseminated to staff members in the faculty.
Celebrating Teaching and Learning
Celebrating teaching and learning in the faculty
was done through two workshops and a seminar
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Language Coordinator. All lecturers who attended
the two workshops and a seminar provided positive
feedback on evaluation forms. They recommended
that both workshops should be repeated for the
benefit of the rest of staff in the faculty.

Lawrence Meda – Teaching and Learning Coordinator

for lecturers. The two workshops were requested
by lecturers after a needs analysis form was sent
requesting them to indicate areas in which they
would like to be capacitated. Lecturers indicated
that they would like workshops on assessment
and teaching using technology. A workshop on
assessment was facilitated by Prof. James Swart
from Central University of Technology, Free State.
Another workshop on teaching using technology
was facilitated by Prof. Johannes Cronje from our
Faculty of Informatics and Design. A seminar on
language across the curriculum was organised
by Dr Nomakhaya Mashiyi who is the faculty

Students
‘StudentAssist’ seminar
A ‘StudentAssist’ seminar was organised to help all
underperforming students in the faculty. The seminar
was attended by 87 students. The seminar was
facilitated by five experts who concentrated on the
following topics: teacher identity; smart study skills;
approaches to learning; making study notes; and
useful hints for students at CPUT. Attendees were
asked to pay a voluntary registration fee of R20. A
total of R500 was collected from attendees at the
workshop. The money was sent to the CPUT Feeding
Scheme to assist numerous students who were
struggling to feed themselves.
Mathematics intervention programme
Students who were not doing well in mathematics
were identified and an intervention programme
was organised to support them. The intervention
programme was organised by the Mathematics
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Coordinator (Dr Mc Auliffe) and it took place during
the university’s vacation period. A comprehensive
report was provided showing how successful the
intervention programme was in terms of improving
students’ mathematics knowledge and skills.
The First Year Experience (FYE)
The FYE programme was very successful in 2016.
Retention officers played a critical role, working
closely with mentors to provide day to day support
for all first year students in order to minimise
dropouts and promote success rates. This is in
accordance with the institution’s mission – providing
a vibrant learning and supportive environment to all
students.
Challenges
Student protests affected the smooth running of
teaching and learning activities in the faculty. The
protests were so intense that summative evaluation of
forth year students had to be written outside campus
at a heavily secured area. The TDG requisition
processes were affected, which resulted in some
programmes and activities in the budget not being
implemented or completed.
None of the staff members in the faculty applied for
departmental nor faculty teaching excellence awards.
This was despite three calls to do so. An investigation
into this found that lecturers are reluctant to complete
portfolios which they claim demand far too much
information. This concern was resolved by revising
the structure of a portfolio to make it less rigorous. In
2017, two lecturers applied for teaching excellence
awards.

2017
From the lecturers’ point of view, all staff members
who attended continuous professional development
workshops funded by TDG praised the initiatives and
recommended that they should be replicated for the
benefit of other lecturers who did not have a chance
to attend. Capacity development workshops which
were funded included a writing workshop and an
postgraduate supervision and the honours curriculum
development workshop. All the workshops were
facilitated by experienced academics, and numerous
resources were provided to enhance lecturers’
capacities.
All masters and doctoral grant recipients in the faculty
managed to utilise their research funds . Some grant
recipients managed to successfully complete their
data collection phases and others submitted their
theses for examination.
Challenges
The Mowbray campus is among the campuses worst
affected by protests. The implementation of the TDG
was greatly affected, along with numerous teaching
and learning activities planned by lecturers. As a
result of student protests, some workshops which
were aimed at capacity development of staff were
cancelled. For example, a workshop on assessment
which was supposed to be facilitated by a
representative from Umalusi was suddenly cancelled
due to protests.
Some lecturers planned to do intervention
programmes with underperforming students in their
subjects, but they had to cancel due to intimidation

and threats. Some masters and doctoral grant
recipients submitted their requisitions timeously,
but they were not processed because of protests
which disrupted the procurement process. The
faculty teaching excellence award could not be
redeemed in time as the recipient was personally and
professionally affected by protests when her home
was burgled and part of the art building where her
office is located was burnt. A teaching and learning
symposium had to be cancelled as very few lecturers
expressed interest, because the majority were fed up
with the disruptive and frightening environment and
some were inundated with work because they could
not access their offices for long periods.
Tutorship
More than half of the tutors who were requested by
lecturers in the faculty were not appointed. Some
lecturers requested about eight tutors in one subject,
but ended up appointing only one. The problem
probably arose from a new system which was
introduced, in which all tutors have to be engaged
within departments. This is different from 2016
where tutors’ claim forms were given to the Teaching
and Learning Coordinator. In order to resolve this
problem, the Teaching and Learning Coordinator
designed a comprehensive tutor structure which
showed what lecturers have to do in order to ensure
that tutors are paid for the time they claim.
The First Year Experience (FYE)
The FYE programme was not very positive at the
Mowbray campus. This was partly because of
protests which rendered the whole mentorship
programme unrealisable. The FYE Coordinator
resigned from the post and some of the reasons she
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cited include:
• Coordinating FYE on top of a regular lecturer’s
teaching load. Her workload was not reduced as
was promised by faculty management.
• Staff members not wanting to participate in first
year activities, e.g. orientation
• The need for improved communication between
faculty and the institutional FYE Coordinator.

Faculty of Business and
Management Sciences

To resolve this, applications for a new FYE
Coordinator for Mowbray campus will be invited. The
faculty will reduce the teaching load of the new FYE
Coordinator, and HoDs will be required to ensure that
lecturers in their departments assist with orientation.
Communication with FYE Coordinators will be
improved.

The Dean invited all academic staff to apply for the
faculty teaching excellence award. Submissions were
reviewed by a committee selected by the department/
school/cluster or programme. The committee
included members with recognised educational
expertise, as well as relevant managers.

The First Year Experience (FYE) at the Wellington
campus was very successful. The FYE Coordinator
worked collaboratively with a committee made up of
dedicated and result-oriented lecturers. The committee
moved the FYE to higher levels. One period per week
was dedicated to FYE on the official time table. HoDs
and the Assistant Dean were supportive and involved
in critical FYE activities. Mentors and retention officers
were greatly empowered and inspired to make the FYE
more positive. It resulted in a significant reduction in the
number of students who dropped out in their first year.
English intervention programmes at the Wellington
campus were facilitated by Dr Dippenaar, and
students attested that they benefitted significantly.
The intervention programmes helped enrich students’
understanding of English, with which they grapple
since it is not their mother tongue.
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2016

The winners were identified on the basis of their
portfolios and rewarded for their teaching excellence
in the classroom and influence on the faculty. The
faculty celebrated the awards on 10 June 2016, and
staff presented their teaching prowess at a bestpractice seminar on this day, displaying their deep
understanding of their subjects and their students’
needs. A common factor was that all take up many
opportunities for professional development in teaching
and learning. All the recipients spent their money on

The Assistant Dean: Teaching & Learning hands over teaching
excellence awards

teaching- and learning-related apparatus to assist
them in the classroom and for teaching-related
professional development courses.
Best practices seminar
The Faculty hosted its annual Best Practice Seminar on
1 September 2016. Forty-one staff members attended
this event. The programme included six academic staff
members from different departments who presented
on their research on good teaching practices.
Table 3.7 Agenda of the Best Practice Seminar
Presenter

Presentation

Opening and welcome
Teaching to support
internationalisation
Silent youth voices: breaking the
silence
Development process of HELTASA’s
National Excellence in Teaching and
Learning portfolio and examples of
best practice
Ms Nina Septoe
Aligning culinary practical content and
assessments with current challenges
Dr Sharhidd Taliep The use of clickers and video capture
during teaching
Mr Dylan
Simple lecture recording using a
Cromhout
laptop
Dr Desiree Scholtz Word of thanks and closure
Mr Willem Lötter
Prof. Guido van
Leerzem
Ms Mandie
Richards
Dr Rodney Duffet
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2017
There were three main workshops dealing with
the vital teaching improvement areas of academic
literacy; developing marking rubrics for complex
tasks; and aligning assessment, teaching and course
outcomes towards higher order learning (constructive
alignment). There was also one major practice
sharing event.
Business CPD funds were also used for glossaries
of legal terminology, and for materials development
for the Unit for Applied Law. Law subjects have two
layers of language complexity for most students: firstly,
having to learn through the medium of English, and
secondly, having to learn Latin terms and relate them
to concepts. It is envisaged that the law glossaries
and capacity building for materials development would
assist in facilitating subject content.
Ten departmental Teaching Excellence Awards were
made in the FBMS at a total cost of R135 000. We
believed this to be a good outcome as it covers most
of the faculty, providing staff with tangible reward for
teaching effort. Reminders were sent to recipients
to spend the funds. Although submissions were
received, no Faculty TEA was made for 2017.
The faculty held a teaching and learning half day on
2 November focussed on practice sharing, theory of
teaching and issues of transformation/decolonisation.
Two of the abstracts are included to illustrate
approaches taken by presenters. The presentation by
Rodney Duffet is included in the cases of innovative
practice section, Section 3.

Digital storytelling in engineering education as a
means to activate students’ ethical, environmental
and social awareness (Siddique Motala)
‘Engineering qualifications in South Africa are
heavily influenced by international standards. This
results in a large amount of the core content being
dictated by these international standards, at the
expense of local content. In addition to this, the
knowledges of the upper and middle classes are
considered to be valuable, and the marginalisation of
the previously disadvantaged individuals continues.
In this presentation, I demonstrate how I use
storytelling in engineering education as a means to
activate students’ ethical, environmental and social
awareness, as well as foreground student knowledge
through the lens of global information systems’.
Decolonising the Classroom Narrative: Lessons from
Theory and Praxis (Virimai Victor Mugobo Andiswa
Mrasi)
‘One of the topical and highly contested discourses
in the South African higher education sector is the
issue of decolonisation. This cross-cutting issue has
evoked emotions from both its supporters and its
opponents. However, research focussed on how
the curriculum in the higher education sector should
be decolonised is inadequate and highly contested.
The purpose of this exploratory study is thus to
interrogate the concept of decolonisation from a
higher education perspective in order to understand
how the narrative inside and outside the classroom
can be focussed on issues that all the participants
in the teaching and learning process identify with
and relate to, thereby promoting social cohesion in
the classroom. Based on an exploratory research

design, the study will consist of a comprehensive
literature review of the concept of decolonisation of
the curriculum and the resultant decolonisation of
classroom discourse. The study will also involve five
Delphi interviews with respondents with specialist
knowledge of the processes involved in curriculum
decolonisation. The last part of the data collection
process will encompass interviews with five
academics in several higher education institutions in
order to understand current practices with regards
to the decolonisation of curriculum in the higher
education sector in South Africa and beyond. The
data will be analysed using a thematic approach. The
study will thus provide comprehensive information
on current local and international best practices
with regards to the decolonisation of the classroom
narrative and provide concrete recommendations on
how the discourse in the classroom can be enhanced
in such a way that it is relevant to the socio-economic
context, inclusive, and with due regard to current and
historical imbalances in order to ensure decolonised
teaching and learning.’
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Faculty of Informatics and Design
2016
Thirteen teaching assistants were appointed in
2016, significantly more compared with 2015, when
only about two were appointed. Feedback from
lecturers indicates that the teaching assistants are a
very important resource and support of the teaching
and learning activities in the subjects.
The following Teaching Excellence Awards were
made:
• Faculty:  Mr Nicholas Pinfold and Mrs Deidre
Porthen
• Departmental: Mr Kruben Naidoo, Mr Michael
Rodseth and Ms Peneira George
Three departmental teaching awards were made,
which was significantly less than compared to
the 13 awards of the previous year. The faculty
teaching awards were based on the quality of the
applications received and the fact that there were
very few departmental applications. The drop in
teaching award applications could be ascribed to
the funding allocated on the basis of the legacy
structure (as a result of the merger in 2005) where
most programmes were also departments.
There is currently a mismatch between the actual
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departmental structure (6 departments) and the
legacy departmental structure (13 departments)
that was used to allocate the teaching award
funding. Some of the legacy departments, actually
programmes, are small.
The impact of the teaching awards have been
mixed. On the one hand it raised awareness
of the status of teaching in the faculty. On the
other hand the legacy departmental structure (on
which the funding had been allocated) has been
a challenge this
year. Furthermore,
challenges with
the upgraded ITS
requisition system
has impacted
negatively in
actual spending
and managing the
backlog. A further
complicating factor
has been the
mixed messages
in terms of when
the teaching award
funds could be
Pieter (Roux) Rossouw,
spent. It is not
teaching and Learning
Coordinator
always possible

for the recipients to spend their awards within the
specific cycle, for example if they would want to use
the finding for a conference the following year.
The faculty conducted teaching and learning
workshops and meetings. For example training on
our Learner Management System (BlackBoard) was
provided and a two day workshop was delivered on
how lecturers could incorporate the retention centre
tool as part of the early warning system to identify
potential at-risk students.
Dr Ernest Pineteh again facilitated the presentation
of an IsiXhosa language course for staff members
of FID. This is in line with the aim of developing
multilingualism within the faculty and supporting
students within the three main languages in the
region, i.e. English, Afrikaans and IsiXhosa.
The IsiXhosa language course was found to be very
useful for the participants and contributed to better
communication and understanding, as well as to
the awareness of the importance of multilingualism
in the faculty. Unfortunately, the Afrikaans language
course did not materialize due to the resignation of
Dr Pineteh. The position of Language Coordinator
is currently still vacant. Although the IsiXhosa
language course was found very useful by the
participants, the time and workload of lecturers and
administrative staff attending has been a challenge.
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2017
Agile leadership
As Teaching and Learning Coordinator, I proposed
to Faculty Management that we use ‘The Agile
Leader’s Toolkit – Growing Agile Leaders’ training
provided by The Creative Leadership Consultancy.
The company has extensive knowledge and
experience in the field of leadership and agile
thinking. From my research, they were ideally
suited to support our faculty and upon enquiry are
available to host the Agile workshops on 11 and 13
December 2017. Faculty management suggested
that this initiative could be a game changer for the
faculty in terms of the various challenging realties
(financial, student protest, pass rates, thoughtput,
leadership) that we will face in the next few years.
Feedback from the participants was very positive.
All the departmental team members attended and
fully participated in the workshop. The impact
and outcomes will only be implemented in 2018.
A number of departments and individuals have
indicated that they would be implementing the
activities that were presented and also requested
follow-up activities in 2018.

Faculty of Health
and Wellness SCIENCES
2016
CPD points
The Faculty of Health and
Wellness Sciences runs
Continuing Professional
Development courses
on an ad hoc basis as
required by the professions
and industry. These
included courses within the
Anthea Pinto, Teaching
Departments of Emergency and Learning Coordinator
Medical Sciences, and
Medical Imaging and Therapeutic Sciences.
The Department of Emergency Medical Sciences
held a number of CPD programmes including a
conference of the Emergency Medical Care Society of
South Africa. Workshops included the following:
1.	Prehospital (5 CPD points)
2.	Difficult Airway Management (5 CPD points)
3. Medical Simulation (5 CPD points)
4. Critical Care Transport (5 CPD points)
5.	CLR Consult – Burnout Training (10 CPD points)
6. St John Ambulance – Basic Life Support
Refresher Course (30 CPD points)
7. Fire Department – online CPD activities

Individual staff members also provided CPD
courses:
1. Mr Naveen Naidoo for the Western Cape
Government EMS Employees: Domestic
violence intervention and EMS screening
implementation (20 CPD points)
2.	Raina Gihwala: Awareness around the
management and treatment of rape victims in
the EMS setting (3 CPD points).
Critically, although some of these staff members and
the department presented these courses, they were
not directly funded through the TDG grant, which
was an oversight and omission of an important
opportunity that was available.
The nature of CPD programmes offered together with
the number of attendees points to the success of the
programme. Impact will be positive for practitioners
as well as students and trainees working with the
supervising practitioners. The following numbers of
practitioners attended the CPD courses:
•
•
•
•

Electrocardiogram (49 attendees)
Difficult Airway Management (34 Attendees)
Medical Simulation (12 attendees)
Critical Care Transport (38 attendees)
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Lack of awareness of the funding available as well
as the types of funding activity that may be funded
appears to be the major cause of underspending.
This lack of information was most likely a result
of the vacancy in the Teaching and Learning
Coordinator post.
Teaching Assistants
Teaching assistants were appointed in Biomedical
Sciences, Emergency Medical Sciences and
Somatology, and they were mainly drawn from the
BTech cohort. Ideally, they should be M level students
as they can be more helpful with lecturing and with
course design. In general, TAs were appointed to
at-risk subjects.
There has been an improvement in pass rates
in previously at risk subjects where tutors were
employed for example, Nutrition 1 and Science
1. Students felt that quizzes and in class, often
conducted by TAs, were very helpful to prepare them
for the summative assessments.
Teaching Excellence Awards
The Faculty of Health and Wellness Sciences was
allocated R135 000.00 for the departmental and
faculty awards. This comprised one faculty award of
R30 000 and seven departmental awards of R15 000
for each department.
The following three staff members obtained
departmental Teaching Excellence Awards
during 2016: Mr Wongama Pantsi (Department
of Biomedical Sciences); Ms. Anthea Pinto-Prins
(Department of Ophthalmic Sciences); and Mr
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Mark Marais (Department of Medical Imaging and
Therapeutic Sciences). There was no Faculty Award
made for 2016.

2017

CPD courses
The original idea was to hold workshops on how to
The following was an expression of appreciation
develop and update professional knowledge and
from Mr Wongama Pantsi (Department of
skills in the Faculty which is very practical in nature
Biomedical Sciences):
and where all programmes have a work-integrated
learning (WIL) component emphasizing
the importance of the need to update
‘I want express my appreciation for your generosity. I was
skills and workplace knowledge.
honoured to receive this award and am grateful for the
opportunities it will provide me. I am currently teaching Histology
The Departments of Emergency Medical
and also involved in my PhD studies on cardiovascular disease
Sciences and Biomedical Sciences
and oxidative stress. For my prize (R15 000) I ordered a laptop.
both hosted continuing professional
I will use the laptop as a tool to capture results for my PhD as
development workshops on various dates
well as for writing purposes. It will also help me for presentations
in 2017. These workshops were done
in our departmental research seminars as well as conferences.
with multiple educators and practitioners
But more importantly for teaching purposes.
who benefitted largely from the training.
For example, EMS held an annual rescue
Please know that your support is more than an expression
day where participants from the colleges,
of compassion. It is an investment in research that will pay
industry and CPUT showcased patient
dividends in hope and healing to people around the world.
rescue skills, including high altitude and
My research activities are based on cardiovascular disease,
cave rescues.
a global burden. I do my investigation work at both Oxidative
Stress Research Centre (OSRC) and Institute of Biomedical and
A Guideline (CPUT Guideline for Teaching
Microbial Biotechnology (IBMB). IBMB and OSRC are unique
Excellence Award, 2009) with the intent
research units of CPUT where as investigators we strive to move
of ‘assisting academic staff, managers,
scientific ideas from the laboratory to the patient’s bedside at
and relevant committees to recognise
a pace unmatched at other institutions. For generations, we
teaching excellence amongst CPUT’s
have focused on the individual drivers of success: passion, hard
academic staff’ provides assessment
work, talent, and luck. But in today’s dramatically reconfigured
criteria for such awards and was
world, success is increasingly dependent on how we interact
circulated to all departments who were
with others. I express my sincere gratitude to TDG for their
urged to put forward candidates they
support. You have chosen to make a difference.’
thought were most deserving of this
prestigious award. A panel of three
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academics in departments other than that of the
applicants was selected and the panel judged the
applications based on the criteria provided in the
guidelines. There were two applicants for this award.
The Faculty Awardee for 2017 was Mr Prasidh
Ramson.
Departments were urged to nominate candidates,
or apply, for the Departmental Awards. In the
end the award was given to applicants from two
Departments, Dr Samantha Meyer (Biomedical
Science) and Dr Kareema Gamieldien (Emergency
Medical Sciences).
The funding can be used to encourage teaching and
learning development and celebration in the faculty.
The purpose is to ensure the further development of
and support the aspirations of staff members.
Teaching and Learning Day
The Faculty of Health and Wellness Sciences
celebrated the excellence in teaching across all
departments though an integrated function in which
each department had an opportunity to share the
goals reached as well as the challenges that they
had endured. The purpose of the celebration was to
look and learn from the 2017 awardees. There was
a keynote address by guest speakers from Fundani
and the Department of Emergency Medical Sciences
on working on improving mentorships through a
‘Change laboratory’ methodology. It was helpful to all
staff members to consider the methodologies used
as well as how these academics had implemented
their way of sharing the knowledge required in the
department. The final activity was run by the Assistant

Dean, Professor Peter Clarke-Farr, who gave an
overview of teaching and learning activities in the
Faculty. The Research Coordinator, Dr Dirk Bester,
was also given an opportunity to reflect on research
within the faculty as well as speak on the new
research methodology module implemented in the
faculty. This gave an opportunity for staff members
to evaluate themselves and consider how they could
consider improvement, which staff were pleased to
do and highly appreciative of.
Attendees and Highlights
The Celebration of Teaching Excellence was well
attended by the faculty with 57 attendees made
up of Faculty Management, academics, technical
staff involved in teaching and learning, and a few
administrative staff members.

teaching even through the violent protests and
attacks on various departments. Another highlight
was the presence of Prof. Dhiro Gihwala, the previous
Dean of the Faculty. He was invited to say a proper
farewell to the rest of the academics who did not
have an opportunity to say goodbye in 2015 since
the #FeesMustFall protests caused the year to end
very abruptly. Since the awardees had received their
certificates on the day, Prof. Gihwala was asked to
hand over the certificate of Departmental Excellence
Award to Dr. Samantha Meyer, one of the two
recipients of departmental awards.

One highlight of the celebration was the welcoming
address by the Dean of the Faculty, Penelope EngelHills, who gave an overview of teaching and learning
in the faculty. She emphasized the importance of
celebrating teaching excellence and thanked all those
present for their dedication to maintaining excellent

Previous Dean of the Faculty,
Dean of Faculty,
Penelope Engel-Hills giving Prof D Gihwala (left) handing over
the certificate toDepartmental
her welcoming address
Awardee, Dr Samantha Meyer

Academics (front/centre Department of Medical Imaging and
Therapeutic Sciences, back/left Department of Ophthalmic
Sciences and back/right Department of Biomedical Sciences)

The excellence in teaching celebration is
recommended as the continuous development
linked to Teaching and Learning Days. It is
recommended that the tradition must live on.
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Faculty of ENGINEERING
2016

Add caption

Staff on the student feedback workshop
The 2015-2016 Student Feedback Survey indicated
that many students found it difficult to understand
certain lecturers because they spoke too fast, or
inaudibly, or monotonously or had heavy accents.
To address this need, a Teaching as Performance
workshop was organised for 30 targeted lecturers
from all eight engineering departments to improve
their communication and presentation skills for
successful transfer of knowledge to students.
Seventeen staff members attended this training.
A reflective meeting was held where staff had the
opportunity to brainstorm ideas about how they
use aspects of performance in the classroom.
Participants who attended the training reported that
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the skills learnt in the
workshop boosted their
confidence and thus
improved their teaching.
In the 2015/16 Subject
Review process,
most lecturers whose
subjects were at risk
blamed the students
using the student deficit
Trunette Joseph, Teaching and
model. To change
Learning Coordinator
this mind-set and
thinking, an Introduction to Mentoring Workshop
was organised for these lecturers, on 6 June
2016. The key focus of the workshop was aimed

The Acting Dean Associate Professor Marshal Sheldon (Centre)
in the faculty team building session

at Teaching and Learning Representatives and
Extended Curriculum Programme Representatives
from each department, as they would be expected
to assist the Teaching and Learning Coordinator
and the Engineering Staff Mentor with implementing
a mentoring programme in their respective
departments. Seventeen staff members attended
the workshop. Participants evaluated the workshop
very positively, indicating that they understood
how valuable a mentoring programme in their
departments could be to move from a student
deficit mode of thinking to innovative teaching to
take subjects out of risk. A follow-up workshop was
planned for end of year but had to be postponed
due to student protests. The workshop could not
take place in January and February 2017 due to
catch-up classes and the postponement of exams.
The Engineering Faculty had a Strategic and
Reflective Team Building session on 19 October
2016, to celebrate the commitment of the
Engineering Teaching and Learning Representatives
who work with the T&L Coordinator to filter
teaching and learning information and ideas into the
departments. A presentation on blended learning
was part of the programme. Fourteen staff Members
attended this session. Staff present unanimously
agreed that blended learning should be used in all
8 departments to ensure that the academic project
could continue during student protests and campus

10

Faculty teaching and learning reports

shutdowns. It was agreed to have decolonisation
conversations in the T&L Committee meetings to
focus on decolonising the curriculum in 2017. The
photograph above shows Prof. Sheldon, the Dean of
Engineering, at the team building session.
Fifteen TAs were appointed. One area of particular
interest is the example of a disabled lecturer (who
is in a wheelchair), using a TA to assist him with
audiovisual teaching aids.

Faculty of Engineering Teaching and
Learning coordinator, Dr Trunette
Joseph, with Siddique Motala, receiving
the Faculty Teaching and Learning
award, 2016

The funding call
for Teaching
Excellence
Awards was
sent out in April
2016 to the eight
departments
in the faculty.
Based on the
applications
received, only
three applicants
were selected as
awardees.

The Faculty
Teaching Excellence awardee was Mr Siddique
Motala (Civil Engineering, in the photo) and
Departmental Teaching Excellence awardees were Ms
Cheryl Belford (Civil Engineering) and Dr Atanda Raji
(Electrical Engineering). Mr Motala utilized storytelling
as a decolonizing pedagogy in the teaching of spatial
anlaysis, for example through the narrative of Distict
Six and its overlay onto the current city and campus,

as well as students telling their own stories.
A total of R150,000 was allocated to the faculty
for this activity but only R 64,304 was spent. In
discussions with staff, it became clear that staff
needed guidance on completing their portfolio,
and that time needed to be set aside to help staff
complete the task. Thus in 2017 there will be a
faculty workshop for all interested staff.
The Engineering Faculty held a Teaching and
Learning Colloquium on Tuesday 26 July 2016
from 09h00-14h00 to celebrate and share best
practices in T&L. The theme of the colloquium was
‘Challenges for Teaching and Learning at South
African Universities’. The target for this event was to
celebrate teaching and learning and sharing of ideas
among staff members from different departments
for implementation in similar subjects. Thirty-five
staff members attended this event. The programme
included six academic staff presenters from different
departments who presented on their research on
good teaching practices.

Staff attending the teaching and learning day

Programmme: Engineering Faculty Teaching and
Learning Colloquium
ITEM

PRESENTER

Registration

Ms Robyn Rossouw
and Ms Mtombo Sogiba

Welcome

Prof M Sheldon –
Dean of FoE (Acting)

Opening Remarks

Prof James Garraway
– Fundani

Using Threshold Concepts
relating to Teaching and
Learning

Dr Bernadette Millar
– Clothing and Textile
Technology

Incorporating History in GIS
Teaching for Decolonisation

Mr Siddique Motala

Subconscious Criteria of
Learning

Dr Panagiotis Lazanas
– Electrical Engineering

Tea Break
Correlation between Entry
Level Preparedness and First
Semester Outcomes: How
Confidently Can We Make
Predictions?

Dr Mark Jacobs
– ECP Coordinator
and Mr Mlungisi
Sitshinga – ECP:
Electrical Engineering

The effects of Wiley PLUS
Web-Based Homework System
on student performance in the
Chemical Engineering Extended
Curriculum Programme:
Introductory Physics Course

Mr Moses Basitere
– Chemical Engineering

A transformative learning
strategy for adult learners in
South Africa

Ms Bronwyn Swartz
– Industrial and Systems
Engineering

Concluding Remarks
(Forming a FoE Teaching and
Learning Research Forum)

Dr Trunette Joseph
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2017
The FoE hosted academic staff development
sessions in 2017, procuring external specialists to
facilitate the following:
Portfolio Writing Workshop (April 2017): In response
to staff complaining that writing portfolios is too much
work, and the concern that some do not know how
to write up a portfolio. The impact: it increased the
number of applicants (and successful applicants)
for the Teaching Excellence Awards. In addition,
participants reported that it assisted them with
preparing portfolios when applying for promotion.
Monitoring, Evaluation and Impact Assessment
(MEIA) Workshop (May 2017): In response to the
requirement to report on impact for TDG report.
Some participants stated that they attended this
workshop to learn about monitoring, evaluation and
impact Assessment (MEIA) for reporting purposes,
as well as to improve teaching and learning in the
departments and in classes. Others reported that
new qualifications will be implemented and a new
intervention is needed to measure the impact of
teaching and learning strategies in class and the
measurement of assessments. Participants felt that
the entire workshop was valuable, especially with
regard to the interaction with the group, the activities
and the evaluation theory. They stated that they were
willing to change their practices as a result of this
training by planning the outputs which achieve the
outcomes, and also by planning to review. Others
indicated that they will give students more time on
assignments to allow them an opportunity to exhaust
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the questions, especially with regards to labs and
projects. Staff said there was a need to revisit their
course outcomes and pedagogies. Participants
were motivated to do baseline tests first rather than
assuming and also to implement a MEIA framework.

Transforming the University. A Discursive Perspective’
at this conference ( 21st – 24th November 2017), and
funds were used from this programme to cover the
cost of her attendance. The abstract is below.

Mentoring Implementation Workshop (July 2017):
In response to the Subject Review feedback where
lecturers continuously use the student deficit model
to explain why their subjects are at risk. The aim
was to learn how to mentor staff to change their
blaming-the-student mindsets into a problem-solving
mindset, focusing on what they could do to take
their subject out of risk. One lecturer has started
using mentoring groups with her students to improve
the Communication marks in her department, and
another participant is mentoring an nGap lecturer.

‘Central to the recent anti-colonial protests
of the #FeesMustFall movement for change
and decolonising the curriculum has been the
discourse of black pain, institutional racism
and Eurocentrism in universities. It seems
as if transformation has failed and should
be replaced by decoloniality. This research
paper discursively interrogates the notion
of decolonising the curriculum at one South
African university to determine if decoloniality is
the way forward. The qualitative study uses a
literature review; a discursive content analysis
of reports of decoloniality conversations with
students and staff in my faculty; participant
observation and Critical Race Theory (CRT) to
explain how education institutions perpetuate
and maintain racism through Eurocentric
epistemology and pedagogical practices.
Research findings indicate that staff are
underprepared to champion a decoloniality
transformation project because they themselves
are products of coloniality (educated by a
colonial education system), evident in their
ignorance of and resistance to decoloniality.
This paper highlights the challenges implicit in
the #FMF movement’s call for decoloniality, the
biggest challenge being that it seems a new
cohort of university staff is required to lead
such a project. Therefore decoloniality of the
university will not happen overnight; it will be a
protracted struggle.’

Decolonisation Conversations were held for the
Faculty Management team (April 2017); Department
of Construction Management and Quantity Surveying
(June 2017); and for the Department of Electrical,
Electronic and Computer Engineering (20 September
2017): In response to a ManCom directive to engage
with the student demand for decolonisation. Staff
learnt that decolonisation cannot happen overnight;
we as staff are products of colonial universities, and
to change mindsets will take very long, and staff
resistance during the workshops was rather strong.
Thus it seems as if decolonisation will be a protracted
struggle in higher education.
HELTASA Conference 2017: Dr Trunette Joseph
(Teaching and Learning Coordinator) presented
a paper, titled ‘Decolonising the Curriculum;
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•

This paper was reworked and submitted to Education
as Change, a DHET peer-reviewed journal, for
publication in 2018.

•
A team building workshop took place on 18 October
2017, to celebrate teaching and learning, and
to acknowledg the commitment and work of the
departmental Teaching and Learing representatives.
We invited Ms M. Ndlovu from Arts on Site to facilitate
the session, which the staff enjoyed. They reported
that they felt rejuvenated after the stress of the violent
student protests that plagued CPUT in the second
semester of 2017.

•

•

In addition, a review of Teaching and Learning for
2017 was done, and planning for 2018.

Opening Remarks – Strengthening Teaching
and Learning Research/ Engineering Education
Research: Acting Dean Prof. M. Moll
Decolonising the Curriculum - Transforming
the University: Institutionalising Decoloniality (A
Flipped Paper): Dr Trunette Joseph, Teaching
and Learning Coordinator
Designed for Success: Lecturer vs Student
Perceptions of Final Concept Presentations
in Projects: Ms F. Harris & Ms M. Lynne, ECP
Lecturers in the Department of Mechanical
Engineering
NSC (National Senior Certificate) as a predictor of
electrical engineering student success at a UOT
– Further developments: ECP Coordinator, Dr M
Jacobs and Mr M. Sitshinga

The Faculty has received one application for Faculty
Teaching Excellence awards, and 3 applications for
Departmental Teaching Excellence Awards.
The following applicants were awarded:
Faculty Award: Dr Aysha Abrahams (Department of
Electrical, Electronic and Computer Engineering)
Departmental Awards: (R15 000 each):
• Mr Joe John (Department of Chemical
Engineering)
• Dr Oluwaseun Oyekola (Department of
Construction Management and Quantity
Surveying)
• Dr Ruben Ndihokubwayo (Department of
Construction Management and Quantity
Surveying).

Prof. Moll handing over Teaching Excellence Award certificates
to Dr Ayesha Abrahams (left), and Mr Joe John (right).

We awarded two in the same department because we
did not have applicants from 5 out of 8 departments.
We need the buy-in of HODS to nominate their best
staff, which is currently not happening.
The Annual Teaching and Learning Colloquium to
share best practices in the Engineering Faculty took
place on 11 August 2017. Amongst the papers
presented were:
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Faculty of APPLIED SCIENCES
2016
The Applied Sciences
faculty offered an
intervention by offering
advanced isiXhosa
classes for staff in
the second semester.
The workshop was
regularly attended
by a group of fifteen
Tholang Maqutu, Teaching and
Learning Coordinator
participants. Xhosa
Fundis was selected
as the training provider at a cost of R23,250.
Multilingualism is encouraged at CPUT as the
Western Cape has three main languages in the
region, i.e. English, Afrikaans and IsiXhosa.
The course, as reported on by the participants,
was valuable and beneficial especially in the
classroom.
Thirteen teaching assistants were appointed
in departments where there was a low pass
rate (at-risk subjects). The TAs worked under
the guidance of lecturers to assist and support
them in implementing programmes, classes
and tutorials for which detailed and specialist
knowledge was required. The Faculty reported an
overall improvement in pass rate where TAs were
involved.
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Teaching Excellence Awards
Faculty Teaching and Learning awardees
Name

Department

Award

Muhammad Nakhooda

Biotechnology

R30,000

Sjirk Geerts

Conservation & Marine Sciences

R30,000

Departmental awardees
Lusani Vhangani

Food Technology

R15,000

Christine Price

Horticultural Sciences

R15,000

Jean Semengi

Mathematics & Physics

R15,000

2017
The Teaching Excellences Awardees in three
departments in the Faculty utilised funds that were
allocated to them.

11
Quality Enhancement
programme (QEP2)
and Teaching Development
Grant (TDP) summaries
and concluding comments
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The teaching and learning report for 2016/17
draws information from other official reports of
the institution, namely the Quality Enhancement
Project (QEP2) for the Council for Higher
Education and the annual Teaching Development
Programme reports for the DHET. These reports
can be found under ServicesFundani on the
CPUT website.

Executive summary of the QEP 2 report

Regarding the QEP, according to the QEP Phase 2
preamble, the purpose of the document is twofold.
Firstly, it is meant to act as a reflective document
for institutions on curriculum transformation.
Secondly, the QEP Phase 2 report is intended to
act as a source of best practices for the university
sector. Once all the reports are in, the CHE will
combine all that is innovative and apparently
successful in curriculum transformation in a
best practice guide. Thus, this report does not
necessarily focus on all that has been done at
CPUT (such documentation is more appropriate
for the internal Teaching and Learning Report), but
rather focuses on what has been done in terms
of curriculum transformation that CPUT believes
to be important and that may be unique and
usefully shared with others. The summary of the
QEP report below thus acts also as a summary of
innovative teaching and learning practices at the
university.

Section1: Curriculum renewal and
transformation

As there are four main sections to the report with
many sub-sections, this summary serves to provide
the reader with an overview of the main points for
ease of reference.

The transformation agenda is guided by four main
policy/guideline documents: Vision 2020, the
2012/13 Transformation Strategy, 2014 Strategic
Goals, and Curriculum 2020. The relevant sections
of Vision 2020 encourage the university to focus on
innovative curriculum design to include WIL, student
equity and engagement both within the university
and outside with workplaces and community. The
transformation strategy encourages the university to,
inter alia, ‘develop responsive curricula to enhance
social cohesion and diversity in (and outside)
the classroom’. The 2014 strategic goals exhort
the university to continually develop and adapt
curricula to better suit the needs of students and the
changing society they will enter.
Successful curriculum transformation initiatives are:
• New staff teaching development programmes,
SOTL and Research Funds for Teaching & Learning
• Western Cape Collaborative Staff Development
Teaching and Learning formal and informal
courses

•
•
•
•
•
•

Writing Retreats (where the focus is curriculum
and curriculum transformation)
ECP (Extended Curriculum Programmes)
Student Feedback on Teaching and Courses
(SFTC) Project
The Early Warning System (EWS)
Graduate Attributes and Transformation/
Decolonisation Project (working in tandem)
Integration of HIV/AIDS Awareness into two
mainstream curricula (2014-2016)

Future plans include:
• Change Laboratories bringing work and society
closer to the university
• University Teaching Funds
• The Graduate Attributes Project Phase Two
• The Creation of a Maths and Science Centre
Unresolved Challenges related to curriculum
renewal and transformation
The academic drift of the UoT coupled with the
massive recurriculation burden and the need/call
for curriculum transformation may have resulted in
what a colleague has referred to as ‘epistemicide’.
In other words CPUT has not set out to fully
explore, in more advanced forms, what is meant by
knowledge in practice (or phronesis) as opposed
to more theoretical knowledge (or episteme) and
technical knowledge, and how these can be taught
within the context of curriculum transformation/
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decolonisation. Having said this, the university is
attempting to face up to these challenges.

and need to be explored with greater vigour at this
institution.

Exemplars of Successful Curriculum Renewal
and Transformation Initiatives:
• Exemplar 1: Third/Final Year Digital Story-telling
in Geographic Information Studies (GIS)
• Exemplar 2: Emergency Medical Science:
Research Methodology: 4 Year Bachelor of
Emergency Medical Care (BEMC) Degree.

Exemplars of Curriculum Initiatives that promote
inclusivity of diverse students:
• Exemplar 1: Business and Information
Administration (BIA): Diversity Management
• Exemplar 2: The Walk of Privilege: Journalism:
Political Reporting
• Exemplar 3: Multimodal Intervention in ECP
Mechanics 1
• Exemplar 4: Communication Science 2, Media.
• Exemplar 5:  An Unsuccessful Project: The
Translation of a Harvard Guide into isiXhosa

•
•

Section 2: Diversity and Inclusivity
Inclusivity of all students has been promoted
through the following projects:
• The Multilingual Glossaries Project: the Role
of CPUT in Promoting African Languages and
Multilingualism
• The Extended Curriculum Programme
• The First Year Experience (FYE) Programme
Unresolved Challenges related to promoting
inclusivity and diversity in the curriculum:
CPUT still has challenges related to promoting
diversity and inclusivity. One of the challenges is that
many lecturers still rely on Eurocentric and American
learning materials in which the African voice and
experience are entirely absent. Another challenge is
how to deal with sexual orientation in the curriculum,
when there are lecturers who may not understand
the alienation caused by heteronormativity in the
curriculum and classroom. Furthermore, issues of
teaching with and for social justice, though being
raised currently in the ECP, are still in their infancy

Section 3: Curriculum Development,
Capacity and Quality
The Fundani Centre for Higher Education
Development has played a pivotal role over the years,
but specifically since the promulgation of the HEQSF
in 2013, it has spearheaded curriculum design,
development and implementation at the institution via
the Curriculum Officers’ Forum.
The CPUT Curriculum 2020 project adopted an
evidence-based and phased approach to curriculum
renewal and development with clearly defined
deliverables, outcomes and timelines to be achieved
and reported on at appropriate faculty forums and
Senate committee meetings as an important part of
the institution’s quality improvement plan. The key
deliverables, in keeping with national and institutional
timelines and deadlines, included the following:

•
•
•

The renewal and development of relevant and
responsive HEQSF-aligned curricula
The adoption of a scholarly and researchbased approach to curriculum renewal and
development
The development of curriculum capacity across
the institution by appointing a Curriculum Officer
in every department
The establishment of effective means of
communication to share information regarding
the Curriculum 2020 project
The enhancement of the effectiveness of various
modalities of work-integrated learning (WIL) and
service learning.

The above also served as processes put in place
at institutional, faculty, and departmental level to
ensure the quality of curriculum design, ongoing
development and renewal, and implementation.

Section 4: Participation of various
stakeholders in the initial design,
ongoing development, renewal and
transformation of curriculum
The following CPUT policies speak directly to the
inclusion of the student voice and participation in
curriculum: Curriculum Development Policy, Advisory
Committee Policy, Student Feedback Policy on
Teaching and Courses
Diverse external stakeholders such as professional
bodies, alumni and employers play a significant
role in curriculum development and renewal. Where
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departments do not have professional bodies, there
is an Advisory Committee that comprises members
from CPUT as well as different sections of industry.
The Curriculum Development Policy Advisory
Committee Policy addresses external stakeholders.
In addition, there are plans for a future project to
further develop work-university integration – the
Enhancing Advisory Committees Project.
Exemplars of Curriculum Initiatives that
Successfully Incorporated the Voices of a
Range of Stakeholders:
• Exemplar 1:  Open Architecture (OA)/ CPUT
Collaboration BTech Architectural Technology,
Applied Design
• Exemplar 2: Emergency Medical Science:
Professional Board for Emergency Care (PBEC)
under the Health Professionals Council of South
Africa (HPCSA)
• Exemplar 3: CPUT: Unit of Applied Law:
Bachelor of Paralegal Studies (New Degree)
• Exemplar 4: Medical Laboratory Science:
Bachelor of Heath Sciences in Medical
Laboratory Science BHSc (Medical Laboratory
Science) 4-Year Degree
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The Teaching Development Grant or TDG
The TDG is an annual grant from the DHET to
promote innovative practices in higher education.
Such practices, it is hoped, will ultimately result
in quality outcomes for students studying at the
university. As with the QEP 2 above, the report
serves to also highlight innovative teaching and
learning activities at the university.

2016 TDG summary
The DHET’s decision in to introduce earmarked
funding in the form of the Teaching Development
Grant (TDG), specifically the TDG three year cycle
2014-2016 had the important effect of forcing the
University to develop a more self-reflexive approach
to interventions designed to improve teaching
and learning. The Teaching Development Grant
(TDG) assisted the university to support university
development of teachers, teaching and teaching
materials.
The fund also has been employed to fund, inter
alia, teaching partnerships, the implementation of
innovative uses of information and communications
technologies in teaching, the employment of
graduate teaching assistants, support for a
comprehensive language strategy, the improvement
of student success and enhancing student learning
through a sustained focus on improving the quality
and impact of university teachers, teaching and

teaching resources, blended learning and general
teaching and learning events in faculties. The funds
were distributed to faculties and relevant units
based on applications submitted for the three-year
cycle.
The result of the TDG for all faculties was that it
gave them greater opportunity to extend teaching
and learning and research opportunities for staff
and students. After three years of funding there
have been positive outcomes which we report on
here. Unfortunately, once again, the #FeesMustFall
student protests had an extremely disruptive
impact at CPUT, with the result that several planned
Teaching Development Grant funded activities had
to be cancelled or postponed. Furthermore, these
disruptions, taking up much of semester two, were
one of the main contributing factors to CPUT’s
underspend on the grant.

2017 TDG report summary
As with previous years, the cape Peninsula
University of Technology is extremely grateful to
the DHET for TDG funding aimed at improving
our teaching and learning practices. Such
improvements will in time impact on student
learning. The opportunity to have an extra eight
months is likewise welcomed by the university. In
addition to the direct effects of the interventions, it
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also provided us with time and stimulus (e.g. in the
form of what worked well/not so well and gaps) to
design new initiatives for the 2018-2020 UCDG.
Some of the TDG funded activities were extensively
evaluated during 2017 – for example the PostGraduate Diploma (HE) – and a summary of this
evidence is provided. Outcomes and/or evaluative
comments are provided for most of the activities.

Thoughts on the impact of the TDG
2014-2018
From Dr. Bernie Millar, external evaluator (the full
evaluation report on the TDG will be available on
the CPUT website in mid-2018)
CPUT is to be congratulated on its use of the TDG
funding to create relevant and important activities
for the professional learning of staff and well as
students. The TDG appears to have been a very
good experience for a great number of academic
staff and students involved in TDG-funded projects.
It reached all the faculties. The Teaching and
learning knowledge and practice of a large number
of staff has been enhanced through the many
successful activities.
It was found that certain structural and cultural
issues either enabled or constrained a positive
impact pf the TDG. To name just a couple, a
structural enablement may be the decentralization
of the activities into the faculties like the FYE activity;
another could be the inclusion of service learning

as a WIL modality. Causal mechanisms causing
constraints could be staff work-overload; HoDs
exercising their agency negatively in not supporting
new staff in their attendance of the TDP. Culturally,
some departments may have a negative view
of teaching and learning which would constrain
their participation in the TDG. The protest of the
#FeesmustFall movement impacted negatively
on some TDG activities through its culture of
destructive violence and demands for institutional
closure.
To sum up, in successful activities transformation
has taken place, such as the PG DIP HE (T&L). In
some of the other activities, the status quo has
been reproduced, i.e. maintained, for example in
the RIFTAL activity, where the lack of information
about the status of research and the research grants
awarded reproduces the status quo.

F.	Underspending should be avoided.
G. Funding should be continued for activities that
made a big impact on all the faculties, i.e. the TA
activity and the FYE.
H.	As a UoT, CPUT could look more closely
at pertinent issues that have arisen from
the #FeesmustFall movement, such as
decolonization and curriculum transformation
and how these touch the being of a university of
technology.
CPUT has used the TDG very well except for
certain areas of under-spending. The activities
have been well-chosen to advance the interests of
teaching and learning at a university of technology.
Some of the programmes and activities are highly
commendable.

The following recommendations are suggested.
A.	Introduce a structure for reporting on the
activities of grant-holders to create a culture of
accountability and transparency.
B. To improve reporting, conduct monitoring and
evaluation and report-writing workshops for all
grant-holders. Require progress and final reports.
Set up an editorial team for the annual narrative
reports.
C.	Do impact studies of certain activities to
ascertain their effectiveness.
D.	Create activities that address issues such as a
flexible curriculum and eLearning.
E. The institution needs to find ways to improve the
procurement processes.
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Concluding comments
Much of what has been reported on in the 2016/17
Teaching and Learning Report is reflected in the
recent (draft) DHET/CHE document ‘A framework
for enhancing academics as university teachers’,
January 2018. The framework links teaching to
student success; without quality teaching and
commitment from staff there can be no student
success. The document advocates the improvement
of the status of teaching so that it may be more in
line with the current high profile of research.

In addition, an attempt to theorise and better
understand issues of decolonisation of the
curriculum can be seen in many of the initiatives
reported on last year. These initiatives are further
developed in the UCDG.
In summary the draft report recommends six
imperatives for action (in brackets are examples
of how these imperatives may be achieved). The
imperatives intersect in multiple ways and cannot be
addressed in isolation from one another.

This can be done in part through offering teaching
awards which carry such status in the university, as
well as offering of qualifications and courses that
professionalise teaching. As is evident in the report,
formal and informal staff development courses and
teaching awards are significantly funded by the
TDG. Secondly, the document suggests offering
widespread opportunity for staff to engage in the
theory and practice of teaching, for example through
best practice seminars. Professionalizing teaching,
primarily through enrolling staff on the regional
Post-Graduate Diploma in Higher Education, but
also through less formal avenues such as new
staff programmes (TDP and research programmes
such as SOTL), enabled us to build at least some
theoretically-based knowledge of teaching. Some of
our initiatives have also responded directly to student
calls for transformation, for example decolonization
discussions.
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The six imperatives are:
1. 	Enable continuous professional development
(CPD) for university teachers (for example
through the collaborative PgDip in Higher
Education, the TDP and CHEC courses in
higher education).
2. 	Establish and maintain university teacher
development structures, organisations
and resources (This would include active
participation in the national teaching body,
HELTASA as well as Fundani CHED).
3. 	Ensure academics are recognized and
rewarded for the work they do as university
teachers (Teaching excellence awards and
RIFTAL funding act as rewards).
4. 	Advance university teaching through leadership
development (The TAU scholarship programme
aims to develop such leadership).
5. 	Promote knowledge production and knowledge
sharing on university teaching and learning
(Locally and regionally this can be achieved
through the RITAL and ECP symposia and
through promoting research into teaching via
RIFTAL funding, and nationally via research and
publication and attendance at HELTASA).
6. 	Develop expectations of academics in their role
as university teachers (for example, through up
to date policy documents).
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